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DDCE, 

EDUCATION FOR ALL 

CENTRE FOR DISTANCE AND ONLINE EDUCATION (CDOE), 
UTKAL UNIVERSITY, VANIVIHAR, BHUBANESWAR-751007 

From the Director’s Desk 

The Centre for Distance and Online Education, originally established as the University 

Evening College way back in 1962 has travelled a long way in the last 62 years. ‘EDUCATION 

FOR ALL’ is our motto. Increasingly the Open and Distance Learning institutions are aspiring to 

provide education for anyone, anytime and anywhere.CDOE, Utkal University has been 

constantly striving to rise up to the challenges of Open Distance Learning system. Nearly ninety 

thousand students have passed through the portals of this great temple of learning. We may not 

have numerous great tales of outstanding academic achievements but we have great tales of 

success in life, of recovering lost opportunities, tremendous satisfaction in life, turning points in 

career and those who feel that without us they would not be where they are today. There are also 

flashes when our students figure in best ten in their honours subjects. In 2014 we have as many 

as fifteen students within top ten of honours merit list of Education, Sanskrit, English and Public 

Administration, Accounting and Management Honours. Our students must be free from despair 

and negative attitude. They must be enthusiastic, full of energy and confident of their future. To 

meet the needs of quality enhancement and to address the quality concerns of our stake holders 

over the years, we are switching over to self-instructional material printed courseware. Now we 

have entered into public private partnership to bring out quality SIM pattern courseware. Leading 

publishers have come forward to share their expertise with us. A number of reputed authors have 

now prepared the course ware. Self-Instructional Material in printed book format continues to be 

the core learning material for distance learners. We are sure that students would go beyond the 

course ware provided by us. We are aware that most of you are working and have also family 

responsibility. Please remember that only a busy person has time for everything and a lazy 

person has none. We are sure you will be able to chalk out a well-planned programme to study 

the courseware. By choosing to pursue a course in distance mode, you have made a commitment 

for self- improvement and acquiring higher educational qualification. You should rise up to your 

commitment. Every student must go beyond the standard books and self-instructional course 

material. You should read number of books and use ICT learning resources like the internet, 

television and radio programmes etc. As only limited number of classes will be held, a student 

should come to the personal contact programme well prepared. The PCP should be used for 

clarification of doubt and counselling. This can only happen if you read the course material 

before PCP. You can always mail your feedback on the course ware to us. It is very important 

that you discuss the contents of the course materials with other fellow learners. 

We wish you happy reading. 

DIRECTOR 
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UNIT 01: 

CONCEPT OF SYLLABUS, COURSES OF STUDY, 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of curriculum and its nature 

o Concept Syllabus 

o Concept of courses of study 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its nature 

➢ Discus concept of syllabus 

➢ Explain the concept of courses of study 

INTRODUCTION 

Society has created schools to use a variety of means to promote what the society considers 

desirable learning.  All such means of instruction according to Krug (1950) used by the 

school to provide opportunities for students’ learning experiences leading to desired learning 

outcomes is called curriculum.  The means of instruction include class room activities, school 

counselling services, projects and assignments given by the school, school related work 

experiences, school camps, library and laboratory activities and co-curricular and extra class 

activities.  According to Taba (1949) a curriculum usually contains aims and of specific 

objectives, selection and organisation of content and method of selection and organising 

learning experience and evaluation with reference to aims and objectives.  Curricula differ 

according to the emphasis given to each of these elements in the manner in which these 

elements are related to each other and according to the basis on which the decisions regarding 

each are made.  Curriculum based decisions are made on the basis of some valid criteria 
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derived from sources like philosophy, society, tradition, culture, polity, history or psychology 

that make the process of curriculum development rational and scientific.  

CONCEPT OF CURRICULUM 

The word “Curriculum” is derived from the Latin word “Currere” which means a “race-

course” or “run-way” in which one runs to reach a goal.  The concept of curriculum with 

focus on single track and single exit point is likely to deprive the learners to understand the 

outside world.  Curriculum development cannot be an isolated process apart from the larger 

social environment.  Since education is acknowledged as a multi-polar process with multiple 

entry and exit points the etymological meaning can’t adequately explain the modern concept 

of curriculum.  Different educationists have tried to figure out the concept of curriculum 

differently as follows: 

• Hilda Taba: “A curriculum usually contains a statement of aims and specific 

objectives, it indicates some selection and organisation of content, it either implies or 

manifests certain patterns of learning and teaching, whether the objectives demand 

them or because the content organisation requires them. Finally, it includes a 

programme of evaluation of the outcomes.” 

• Cunningham: “Curriculum is a tool in the hands of the artist (teacher) to mould his 

materials (pupils), according to his ideas (aims and objectives) in his own studio 

(classroom).” 

• Taylor: “The curriculum consists of content, teaching methods and purposes.” 

• Kelly: Curriculum refers to the total programme of an Educational Institution. 

• Carter V. Goods: Curriculum refers to a general overall plan of the content or 

specific materials of instruction that the school should offer the student by way of 

qualifying him for graduation or certification for entrance into a professional or 

vocational field.” 

• Crow and Crow: “Curriculum includes all  the learners  experiences in or outside 

school that are included in a programme which has been devised to help him 

academically, emotionally, socially, morally and spiritually.” 

• The Secondary Education Commission (1952-53) : Curriculum does not mean the 

academic subjects traditionally taught in the  school but it includes the totality of 

experiences that pupil receives through manifold activities that go on in the school, in 

the classroom, library, laboratory, workshop, playground and in the numerous 
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informal contacts between teachers and pupils. The whole life of school 

becomes the curriculum which can touch the life of the students at 

allpointsandhelpintheevolutionofabalancedpersonality. 

Nature of Curriculum 

On the basis of the above cited definitions on curriculum, the following characteristics may 

be discussed. 

1. It refers to the totality of experiences obtained by the pupil from the school or 

educational institution. 

2. It includes statement of aims and objectives of education, content and learning 

experiences followed by evaluation. 

3. It includes both curricular and co-curricular activities of the school. 

4. It is a blueprint or plan of action for practitioners in realising the educational objectives. 

5. It is a group and co-operative endeavour where there is scope for involvement of 

students, teachers, community members and experts. 

6. It seeks to bring desirable changes among the pupils. 

7. All the elements of curriculum are interconnected with each other. 

8. It is based on the needs, interests, and capacities of the pupils. 

9. It is based on the customs, traditions, values and needs of the society. 

10. It is the mirror of a nation’s educational programme at a particular level of education and 

at a particular point of time. 

11. A programme of evaluation of learning outcomes of pupils is an integral part of the 

process of curriculum development. 

12. Curriculum is developed through different stages such as pre-development, 

development, installation based on field try and dissemination in scale 

CONCEPT OF SYLLABUS 

 

A syllabus is a document that outlines the structure, content, and expectations for a specific 

course or educational program. It serves as a roadmap for both instructors and students, 

providing essential information about what will be taught, how it will be taught, and what 

students are expected to learn and accomplish during the course. The concept of a syllabus is 

central to the educational process, as it sets the stage for the learning experience and helps 
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ensure clarity, organization, and transparency in instruction. 

Key Components of a Syllabus: 

1. Course Overview: This is a brief description of the course, its objectives, and the 

general topics that will be covered. It provides students with an idea of the course's 

scope and goals. 

2. Learning Objectives/Outcomes: These are specific skills, knowledge, and 

competencies that students are expected to acquire by the end of the course. They 

guide both teaching and learning efforts. 

3. Course Schedule: A week-by-week or session-by-session breakdown of the topics to 

be covered. It often includes the dates of lectures, readings, assignments, quizzes, 

exams, and any other significant course activities or milestones. 

4. Assessment and Grading Criteria: This section outlines how students will be 

evaluated, including the weight of assignments, exams, quizzes, projects, and 

participation. It clarifies grading rubrics and expectations for achieving certain 

grades. 

5. Required Materials: Lists textbooks, software, or other materials students need to 

engage with the course content. This can include recommended readings, online 

resources, or specific tools required for the class. 

6. Course Policies: This section covers rules and guidelines for the class, such as 

attendance policies, late submission penalties, classroom conduct, and any specific 

requirements for participation or collaboration. 

7. Instructor Information: Contact details, office hours, and other ways for students to 

communicate with the instructor outside of class. It may also include teaching 

assistants or other support staff. 

8. Student Support Services: Information on tutoring, counseling, and other resources 

available to help students succeed in the course. 

Purpose of a Syllabus: 

• Clarification: A syllabus makes the instructor's expectations clear and helps students 

understand what is required of them. 

• Organization: It serves as a blueprint for the entire course, helping both the 

instructor and students stay on track. 

• Time Management: By outlining deadlines and expectations in advance, a syllabus 
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helps students plan and manage their workload. 

• Accountability: The syllabus serves as a contract between the instructor and the 

students, establishing the terms of the course and ensuring that everyone is on the 

same page. 

• Guidance: It helps students focus on the key learning objectives and directs them 

toward the necessary resources for success. 

Types of Syllabi: 

• Traditional Syllabus: A formal document, usually provided at the start of a course, 

that includes all the standard components. 

• Flexible Syllabus: A syllabus that allows for adjustments based on the progression of 

the course, student needs, or unforeseen circumstances. 

• Online Syllabus: Many courses, especially in digital or hybrid learning 

environments, will use online platforms (e.g., Learning Management Systems) to 

share syllabi, which can be updated dynamically. 

In summary, the syllabus is a foundational tool in education, offering structure and clarity for 

both students and instructors, and ensuring that everyone understands the course's scope, 

expectations, and timeline. 

IMPORTANCE OF SYLLABUS 

The importance of a syllabus in education cannot be overstated, as it plays a pivotal role in 

shaping the learning experience for both students and instructors. Here are several key 

reasons why a syllabus is crucial: 

1. Provides Clear Structure and Organization 

• Roadmap for the Course: The syllabus outlines the topics, schedule, and 

progression of the course, giving students a clear overview of what to expect. This 

helps them prepare mentally and logistically for each session and manage their time 

effectively. 

• Timely Reminders: It lists important dates, such as exam schedules, assignment 

deadlines, and holidays, helping students stay organized and meet their academic 

responsibilities. 

2. Clarifies Expectations 

• Course Objectives: The syllabus outlines the learning objectives or outcomes that 

students are expected to achieve by the end of the course. This helps students 
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understand the purpose of the course and what they should focus on. 

• Assessment and Grading Criteria: By specifying how students will be evaluated 

(e.g., assignments, participation, exams), the syllabus removes ambiguity and helps 

students focus their efforts on the right areas. 

• Behavioral Expectations: Course policies related to attendance, participation, late 

submissions, and conduct are clearly outlined, which helps in creating a productive 

learning environment. 

3. Promotes Student Responsibility 

• Self-Directed Learning: By providing detailed instructions about readings, 

assignments, and due dates, the syllabus encourages students to take responsibility for 

their own learning and time management. 

• Preparation for Each Class: Students are able to prepare in advance for each 

session, knowing exactly what topics will be covered and what materials they need to 

review. This supports active participation and engagement in the course. 

4. Enhances Communication 

• Instructor Contact Information: The syllabus provides students with key contact 

details for the instructor, including office hours and preferred methods of 

communication. This fosters an open line of communication for students to seek help 

or clarification. 

• Clear Communication of Policies: The syllabus serves as a reference for students to 

understand course rules, policies on academic integrity, and other essential 

guidelines. Having this information in writing reduces misunderstandings and 

conflicts between students and instructors. 

5. Supports Academic Success 

• Focus on Learning Goals: With the learning outcomes clearly defined, students can 

focus their efforts on mastering specific concepts and skills that are central to the 

course. 

• Helps Manage Workload: A syllabus helps students balance their workload by 

giving them an early overview of assignments, projects, and exams. This allows them 

to plan ahead and avoid last-minute cramming or missed deadlines. 

• Resource Accessibility: It lists required textbooks, readings, and other materials, 

ensuring students are aware of what resources they need to succeed in the course. 
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6. Guides Teaching and Curriculum Planning 

• Instructor’s Roadmap: For instructors, the syllabus serves as a guide for delivering 

the course content in an organized and coherent manner. It helps ensure that the 

instructor stays on track and covers all necessary topics within the semester. 

• Adaptation and Flexibility: A syllabus allows instructors to plan the course content 

and pacing in advance but also provides a framework that can be adjusted based on 

student needs or progress. 

7. Establishes a Learning Contract 

• Mutual Understanding: The syllabus is often viewed as a contract between the 

instructor and the students. It establishes mutual expectations and responsibilities. By 

distributing a syllabus, instructors set clear terms for the course, and students are 

informed of what is expected of them. 

• Reduces Conflicts: By being clear about grading policies, late submission penalties, 

and other rules, the syllabus helps minimize potential disputes between students and 

instructors. 

8. Fosters Accountability 

• Track Progress: With clearly outlined assignments and deadlines, students are better 

able to track their progress throughout the course and ensure they are meeting the 

requirements. 

• Consistency: A syllabus ensures that all students are held to the same standards and 

receive the same information, fostering fairness and equity in the learning 

environment. 

9. Supports Inclusivity and Accessibility 

• Clear Expectations for Diverse Learners: A well-constructed syllabus can provide 

guidance on accommodations for students with disabilities or specific learning needs, 

creating a more inclusive and accessible classroom environment. 

• Resources for Success: The syllabus can also list additional resources (e.g., tutoring 

centers, counseling services, study groups) to help students who may need extra 

support during the course. 

10. Helps with Course Evaluation and Improvement 

• Feedback Mechanism: At the end of a course, the syllabus provides a reference for 

both students and instructors when evaluating the effectiveness of the course. 
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Students can assess whether the learning outcomes were met, and instructors can 

reflect on whether the course structure and assignments were appropriate and 

effective. 

The syllabus is a cornerstone of the educational experience. It serves not only as a tool for 

organization, planning, and assessment but also as a vehicle for fostering communication, 

student responsibility, and success. A well-designed syllabus helps both students and 

instructors navigate the course with a clear understanding of expectations, responsibilities, 

and resources, ultimately contributing to a more productive, transparent, and enjoyable 

learning environment. 

CONCEPT OF COURSES OF STUDY 

 

The concept of courses of study refers to a structured plan or curriculum designed to guide 

students through a specific field of study or academic program. It outlines the subjects, 

topics, and content that students will engage with during their educational journey, typically 

leading to a degree, certificate, or other credential. A course of study is essentially the 

sequence and set of courses that a student must complete to gain proficiency in a specific 

discipline or area of knowledge. 

Key Aspects of Courses of Study: 

1. Curriculum Structure: 

o A course of study defines the overall framework of what students will learn 

in a given academic program. It typically includes required courses (core 

courses), elective courses, and often offers flexibility for students to specialize 

in a certain area. 

o In higher education, a course of study might include various levels such as 

undergraduate, graduate, and postgraduate studies, each with distinct 

learning objectives and progression. 

2. Program Focus: 

o A course of study is centered on a particular discipline or academic field. For 

example, in a Bachelor’s degree program in Computer Science, the course of 

study will include topics in programming, algorithms, computer hardware, and 

software engineering. Similarly, a course of study in Psychology would 

include topics like cognitive processes, mental health, and research methods. 
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o In general, a course of study will lead to specific qualifications, such as a 

Bachelor's degree, Master's degree, Diploma, or Certificate. 

3. Academic Level: 

o The depth and complexity of a course of study vary depending on the 

academic level: 

▪ Undergraduate Courses: These are foundational courses and are 

generally focused on building a broad base of knowledge in the field. 

▪ Graduate Courses: These are advanced courses that provide 

specialized knowledge and may require independent research or thesis 

work. 

▪ Postgraduate/Doctoral Courses: These are for those seeking to 

contribute original research to a specific field, often culminating in a 

Ph.D. or Doctorate. 

4. Course Sequencing: 

o Prerequisites: Many programs include prerequisites, meaning that students 

must complete certain foundational courses before advancing to more 

specialized topics. This ensures a logical flow of knowledge and skills. 

o Core Courses vs. Electives: 

▪ Core Courses are mandatory courses that cover the essential concepts 

and skills required for mastery in the field. 

▪ Elective Courses are optional courses that allow students to explore 

specific interests within or outside their main discipline. 

5. Learning Outcomes and Objectives: 

o A course of study is typically designed with clear learning outcomes that 

define what students should know and be able to do by the end of the 

program. 

o These outcomes can include both knowledge-based objectives (e.g., 

understanding key theories or concepts) and skill-based objectives (e.g., the 

ability to conduct research, analyze data, or engage in critical thinking). 

6. Assessment Methods: 

o Courses within a course of study often involve various forms of assessment to 



11 
 

evaluate students’ progress and understanding. These can include exams, 

quizzes, essays, projects, presentations, and practical work. 

o Assessment may also take the form of formative assessments (ongoing 

evaluations during the course) and summative assessments (final evaluations, 

such as final exams or projects). 

7. Interdisciplinary Options: 

o Some modern courses of study are interdisciplinary, blending knowledge and 

skills from multiple academic fields. For example, Environmental Studies 

might combine elements of biology, economics, and policy analysis, allowing 

students to understand and address environmental issues from a range of 

perspectives. 

Key Features of a Course of Study: 

1. Program Length and Credit Requirements: 

o Most formal courses of study have a defined duration (e.g., a four-year 

Bachelor’s degree, a two-year Master’s degree). 

o Programs also specify the number of credits that students must earn to 

complete the degree. Credits are typically based on the number of hours spent 

in class and engaging in related work outside of class. 

2. Student Support: 

o A well-structured course of study often includes advising or mentoring to 

help students choose the right courses, navigate their academic path, and meet 

their personal and professional goals. 

o Support services may also include tutoring, writing centers, career 

counseling, and research support. 

3. Curriculum Updates and Flexibility: 

o Courses of study may be periodically updated to reflect the latest 

developments in a field, advancements in research, and evolving societal 

needs. For example, a course of study in Artificial Intelligence will change as 

technology evolves. 

o Many programs also offer some flexibility, such as allowing students to 

choose between different elective courses or select a concentration within the 

broader field. 
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4. Cultural and Global Relevance: 

o In a globalized world, courses of study may incorporate cross-cultural 

perspectives, global issues, or opportunities for study abroad to make students 

more adaptable and internationally minded. 

Types of Courses of Study: 

1. Disciplinary Courses of Study: 

o These are the traditional fields of study, such as Mathematics, History, 

Engineering, Medicine, Law, etc., each of which has a specific body of 

knowledge and skills. 

2. Professional Courses of Study: 

o Some courses of study are designed to prepare students for specific careers. 

These often include a mix of theoretical coursework and practical, hands-on 

experience. Examples include Nursing, Education, Business 

Administration, and Architecture. 

3. Technical and Vocational Courses of Study: 

o These are more specialized courses of study aimed at equipping students with 

practical, job-ready skills. Fields might include Carpentry, Computer 

Programming, Culinary Arts, and Graphic Design. 

4. Cross-Disciplinary or Interdisciplinary Courses: 

o These courses combine elements from multiple disciplines, providing a 

broader perspective. For example, Cognitive Science draws on psychology, 

neuroscience, linguistics, and computer science, while Environmental 

Studies might integrate natural sciences, policy, and sociology. 

Importance of Courses of Study: 

1. Academic Progression: A well-defined course of study enables students to build 

progressively on their knowledge and skills, ensuring that they gain expertise in their 

chosen field. 

2. Career Preparation: Courses of study are designed to equip students with the 

necessary competencies, qualifications, and credentials to pursue careers in specific 

fields. Professional and vocational courses are especially focused on job readiness. 

3. Personal Growth: Beyond academics and career, a course of study provides 

opportunities for critical thinking, problem-solving, and personal development, 
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contributing to students' intellectual and ethical growth. 

4. Specialization: A course of study allows students to specialize in a particular area of 

interest, preparing them for expertise and leadership in that field. 

5. Adaptation to Change: Many modern courses of study emphasize adaptability and 

lifelong learning, ensuring that students can evolve with changes in technology, 

knowledge, and society. 

A course of study is a formalized, structured plan that outlines what students will learn, how 

they will learn it, and how they will be assessed throughout their academic journey. It serves 

as a roadmap for both students and educators, ensuring a coherent, organized approach to 

education while fostering the development of specialized knowledge, skills, and 

competencies needed for future career success and personal growth. Whether focused on a 

single discipline or blending multiple fields, the course of study forms the foundation of a 

student's academic and professional development. 

 

SUMMARY/KEY POINTS 

Curriculum 

• Definition: The curriculum refers to the overall educational framework that outlines 

the content, structure, and objectives of an entire educational program or school 

system. It encompasses the subjects, learning experiences, and educational goals that 

students are expected to achieve over a certain period, typically across different 

grades or levels. 

• Scope: It includes broad educational philosophies, goals, and learning outcomes, 

defining the knowledge and skills students should gain by the end of a program or 

education level (e.g., elementary, high school, or college). It is often created by 

educational authorities and institutions. 

• Purpose: The curriculum provides the roadmap for all learning activities, including 

specific subject areas (e.g., Science, History, Arts) and overarching competencies 

such as critical thinking, problem-solving, and ethical values. It ensures a well-

rounded education. 
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2. Syllabus 

• Definition: The syllabus is a detailed document that outlines the content, structure, 

and requirements for a specific course or subject within the broader curriculum. It is 

typically created by the course instructor or academic department. 

• Scope: It includes specific topics to be covered in each class or session, the course 

objectives, required readings, assignments, assessment methods, and course policies 

(e.g., attendance, grading, etc.). It serves as a guide for both students and instructors 

throughout the duration of the course. 

• Purpose: The syllabus acts as a contract between the instructor and students, 

providing clarity about what will be taught, how it will be taught, and how students 

will be assessed. It helps students understand the course requirements and 

expectations and organizes the teaching schedule and assessments. 

3. Courses of Study 

• Definition: A course of study refers to the structured academic program or sequence 

of courses that a student follows to achieve specific educational qualifications (e.g., 

degree, certificate, diploma). It is the pathway of learning in a particular field or 

discipline. 

• Scope: It includes the combination of core courses (mandatory courses) and elective 

courses within a specific academic program (e.g., Bachelor's degree in Computer 

Science, Master's degree in Psychology). Courses of study can be broad (covering a 

wide range of subjects) or specialized (focused on a specific area of a discipline). 

• Purpose: The course of study outlines the educational journey of a student within a 

particular discipline or field, guiding the progression from foundational knowledge to 

advanced specialization. It ensures that students acquire the necessary skills, 

knowledge, and competencies to succeed in their field and pursue careers or advanced 

studies. 

Key Differences and Interconnections: 

• Curriculum: Broad framework that covers the entire educational system or program, 

focusing on general goals, principles, and educational philosophy. 
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• Syllabus: Detailed plan for an individual course, specifying topics, readings, 

assignments, and assessments. It’s a guide for both instructors and students. 

• Courses of Study: The academic program a student follows, consisting of a series of 

courses that lead to a specific qualification. It can involve multiple syllabi and aligns 

with the curriculum's goals. 

Together, these elements ensure a coherent and structured approach to teaching and learning. 

The curriculum sets the educational framework, the syllabus details the specific learning path 

for each course, and the course of study outlines the full academic journey a student takes 

within a discipline. 

UNIT END QUESTIONS 

▪ What is the difference between a curriculum and a syllabus? 

▪ How does the curriculum influence the design of individual courses in a program of 

study? 

▪ What role does the syllabus play in shaping the learning experience in a course? 

▪ Why is it important for a course of study to include both core and elective courses? 

▪ How can a curriculum and syllabus be adapted to address diverse student needs and 

global educational standards? 

SUGGESTIONS FOR FURTHER READING 

▪ Tanner, D., & Tanner, L. (2007). Curriculum Development: Theory into Practice. 

Pearson. 

▪ Kelly, A. V. (2009). The Curriculum: Theory and Practice (6th ed.). Sage Publications. 

▪ Biggs, J., & Tang, C. (2007). Teaching for Quality Learning at University. McGraw-Hill. 

▪ Tyler, R. W. (1949). Basic Principles of Curriculum and Instruction. University of 

Chicago Press. 

▪ Smith, K. (2008). A Guide to Creating a Course Syllabus. Education Resources 

Information Center (ERIC). 

▪ Wiggins, G., & McTighe, J. (2005). Understanding by Design. ASCD. 

▪ Ornstein, A. C., & Hunkins, F. P. (2017). Curriculum: Foundations, Principles, and 

Issues. Pearson. 

▪ Brunner, J. S. (1996). The Culture of Education. Harvard University Press. 

▪ Banks, J. A. (2015). Cultural Diversity and Education. Routledge. 
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▪ UNESCO (2015). The Global Education Monitoring Report. United Nations Educational, 

Scientific and Cultural Organization. 
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UNIT 02: 

 
CONCEPT OF TEXT BOOK AND CURRICULUM 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of curriculum  

o Concept textbook 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

LEARNING OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its nature 

➢ Discus concept of textbook 

➢ Explain the relationship between textbook and curriculum 

 

INTRODUCTION 

In the field of education, the curriculum and textbooks are foundational components that 

shape the learning process, guide teachers, and help achieve educational goals. These 

two elements play a crucial role in ensuring that students receive a comprehensive and 

structured education. 

A curriculum refers to the structured plan or framework that outlines the content, goals, 

instructional methods, and assessment criteria for a specific educational program or 

course. It defines what students are expected to learn, the skills they should acquire, and 

the knowledge they should gain over a certain period of time. A curriculum typically 

includes: 

1. Subject Areas: Different fields of study, such as mathematics, science, literature, and 

social studies. 

2. Learning Outcomes: Specific goals or objectives that students should achieve by the 

end of a course or academic year. 

3. Instructional Strategies: Teaching methods, activities, and approaches used to 

facilitate learning. 
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4. Assessment Methods: Tools and techniques used to evaluate students' progress, such 

as exams, projects, or assignments. 

5. Timeframe: The duration and sequencing of learning activities over the academic 

year. 

Curriculum development is often influenced by national education standards, cultural 

norms, and the needs of students. It is designed to provide a coherent and progressive 

learning experience, ensuring that students build upon prior knowledge and skills. 

A textbook is a printed or digital resource that serves as a key reference for both students 

and teachers within the framework of a curriculum. It typically contains the core content 

and subject matter that aligns with the curriculum's objectives and serves as the main 

instructional tool in classrooms. 

Textbooks are usually organized in a structured manner, with chapters or units that 

correspond to specific topics or themes. They often include: 

1. Explanatory Content: Clear, detailed explanations of the subject matter, including 

definitions, concepts, and examples. 

2. Practice Exercises: Activities and questions designed to reinforce learning and allow 

students to apply what they’ve learned. 

3. Visual Aids: Diagrams, illustrations, graphs, and charts that help clarify complex 

ideas and engage visual learners. 

4. Additional Resources: Glossaries, indexes, and further readings that support deeper 

exploration of the subject. 

Textbooks are typically written by subject experts and are aligned with curriculum 

standards and grade-level expectations. They are designed to be user-friendly and to 

cater to the diverse needs of learners, often including varying levels of difficulty and 

different teaching approaches. 

CONCEPT OF CURRICULUM 

The curriculum refers to the structured set of learning experiences, content, and activities 

designed to guide the educational journey of students. It outlines the knowledge, skills, 

values, and attitudes that should be taught in schools or other educational institutions. 

The curriculum is usually designed by educators, subject matter experts, and educational 

authorities to ensure that students acquire the necessary competencies for personal 

development, social participation, and professional success. 

A comprehensive curriculum typically includes: 

• Content: What students are expected to learn (e.g., subjects, topics, concepts, facts). 
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• Skills: The abilities students should develop (e.g., critical thinking, problem-solving, 

communication). 

• Methods and Strategies: How the content is taught and learned (e.g., lectures, group 

work, project-based learning). 

• Assessment: How learning progress is measured (e.g., exams, assignments, 

observations). 

• Outcomes: The expected results or competencies students should achieve by the end 

of the curriculum. 

Curricula can be designed at various levels: national, state, or institutional, and they can 

be flexible or rigid depending on educational philosophies and policies. 

Types of Curriculum 

1. Formal Curriculum: Structured and official syllabus outlined by educational 

authorities. 

2. Informal Curriculum: The experiences and learning that occur outside the formal 

curriculum, like interactions with peers or extracurricular activities. 

3. Hidden Curriculum: The unintended lessons and values conveyed through school 

culture, teacher attitudes, and institutional norms (e.g., discipline, social norms). 

4. Null Curriculum: The content that is deliberately excluded from the curriculum, 

reflecting societal biases or educational choices. 

Importance of Curriculum 

1. Provides Structure and Direction: A well-designed curriculum acts as a roadmap for 

both teachers and students, providing a clear pathway of what needs to be taught and 

learned at each stage. It ensures a coherent educational experience, minimizing gaps 

or unnecessary repetition. 

2. Promotes Consistency and Equity: It ensures that all students, regardless of their 

background, have access to the same fundamental knowledge and skills. This helps 

create an equitable educational environment where every learner is given a fair chance 

to succeed. 

3. Supports Educational Goals: The curriculum helps translate educational objectives 

(such as fostering critical thinking or developing social skills) into specific learning 

outcomes. It aligns teaching practices with long-term goals, such as preparing 

students for higher education or the workforce. 

4. Guides Teaching and Learning Methods: By outlining the content and skills to be 

taught, the curriculum also suggests or mandates teaching strategies. Teachers use the 



20 
 

curriculum to determine what methods and approaches best suit their students’ needs 

and the subjects they are teaching. 

5. Facilitates Student Assessment and Progress Monitoring: Clear learning outcomes and 

objectives help in designing assessments that track students’ progress. Curriculum 

guides not only teaching but also the criteria for measuring student performance, 

ensuring consistent evaluation standards across institutions. 

6. Adapts to Societal Changes: A curriculum is not static; it can be updated to reflect 

changes in society, technology, or the economy. It is essential for preparing students 

to address emerging global challenges and opportunities, such as digital literacy, 

sustainability, or cultural understanding. 

7. Encourages Holistic Development: A curriculum often incorporates various domains 

of learning—cognitive, emotional, social, and physical—supporting the holistic 

development of students. By including a balance of academic knowledge and life 

skills, it fosters well-rounded individuals who are prepared for both personal 

fulfillment and societal contribution. 

8. Improves Teacher Effectiveness: Teachers benefit from having a clearly outlined 

curriculum to follow. It helps them to better organize lessons, identify resources, and 

stay on track with educational goals. It also gives them a framework to assess the 

effectiveness of their teaching strategies. 

9. Ensures Continuity and Progression: A curriculum provides a framework for building 

knowledge incrementally. It ensures that each stage of learning builds upon what was 

learned previously, offering a sense of progression in students' education. 

10. Promotes Cultural Awareness and Global Citizenship: A well-rounded curriculum can 

introduce students to a variety of cultures, perspectives, and global issues, helping to 

cultivate empathy, awareness, and a sense of responsibility toward others. It shapes 

responsible global citizens who understand their role in a multicultural world. 

The curriculum is the foundation of education, offering both a structure and a guide for 

learning. Its design and implementation have a profound impact on student outcomes, 

teacher effectiveness, and the overall success of an educational system. Whether it is 

nurturing critical thinkers, fostering creativity, or promoting citizenship, the curriculum 

plays a crucial role in shaping the future of individuals and society at large. 
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CONCEPT OF TEXTBOOK 

A textbook is a comprehensive, structured, and organized educational resource designed 

to provide essential knowledge and information on a particular subject or field of study. 

It is typically written by experts or scholars in the subject matter, aiming to present 

information in a clear and systematic manner. Textbooks are commonly used in schools, 

colleges, and universities to facilitate learning and serve as a primary or supplementary 

resource for students. 

Textbooks usually include a variety of elements such as: 

Chapters or Units – Organized sections that cover specific topics related to the subject. 

Theoretical Content – Detailed explanations of concepts, theories, and principles. 

Illustrations, Diagrams, and Charts – Visual aids to help clarify and reinforce the 

material. 

Examples and Case Studies – Practical applications and real-life examples to aid 

understanding. 

Exercises, Questions, and Activities – Assessments that help reinforce learning and 

encourage critical thinking. 

Glossary or Index – A list of key terms or a reference guide to important concepts. 

Importance of Textbooks 

Textbooks are fundamental tools in education for several reasons: 

Structured Learning: Textbooks provide a clear structure, breaking down complex 

information into digestible sections. This organization allows students to progressively 

build their knowledge and skills in an incremental manner, from basic concepts to more 

advanced material. 

Comprehensive Coverage: Textbooks typically offer a thorough and in-depth overview 

of a subject. This ensures that students have access to all relevant topics within a 

curriculum, which is especially useful for self-study or supplementary learning. 

Consistency and Standardization: Textbooks follow a curriculum or syllabus, ensuring 

that students across various schools or educational systems are exposed to the same 

foundational knowledge. This standardization helps maintain a uniform level of 

education across different regions or institutions. 

Authoritative Source of Information: Since textbooks are generally written by subject 

experts, they serve as a reliable source of accurate and vetted information. This is 
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especially critical in subjects like science, mathematics, history, and literature, where 

factual correctness is paramount. 

Self-Paced Learning: Textbooks enable students to learn at their own pace. They can 

refer to the material whenever they need clarification, work through exercises 

independently, or review topics that require more attention. 

Encourages Critical Thinking: Many textbooks include exercises and thought-provoking 

questions that challenge students to think critically about the subject matter. This not 

only tests their comprehension but also encourages them to apply what they’ve learned to 

new situations. 

Facilitates Exam Preparation: Since textbooks align with educational curriculums, they 

are an excellent resource for exam preparation. They provide students with a 

comprehensive understanding of the topics likely to appear on assessments and help with 

review and practice. 

Support for Teachers: Textbooks also serve as an essential tool for teachers. They act as 

a guide for lesson planning and help teachers present material in a clear, structured way. 

Teachers can use textbooks to generate assignments, tests, and class activities based on 

the content provided. 

Accessible Learning: Textbooks are generally accessible and can be used by students of 

varying abilities. The layout, with its structured format, allows students to find 

information quickly and learn effectively, even outside the classroom. 

Cultural and Historical Relevance: Textbooks often reflect the cultural and historical 

context of the subject. For example, history textbooks might provide insights into the 

evolution of societies, while literature textbooks include important works that shape 

human thought and values. 

Challenges with Textbooks 

While textbooks are immensely valuable, they also come with certain challenges: 

Static Information: Textbooks can become outdated, especially in fast-evolving fields 

like technology or medicine. While new editions try to address this, there can still be a 

lag between developments and the release of updated editions. 

Over-reliance on Textbooks: Sometimes, teachers and students may become overly 

reliant on textbooks, neglecting other valuable learning resources such as online 

materials, videos, or interactive tools. 
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One-size-fits-all Approach: Not all textbooks are suited for every learner. Some may be 

too advanced, too basic, or not aligned with the teaching style or learning preferences of 

the students. 

In summary, textbooks are foundational to formal education, offering a well-organized, 

comprehensive, and reliable source of knowledge. They play a crucial role in ensuring 

consistency in education, supporting both students and teachers. However, with 

advancements in technology and new educational methods, textbooks are evolving, 

incorporating digital tools and interactive elements to enhance the learning experience. 

 

THE RELATIONSHIP BETWEEN CURRICULUM AND TEXTBOOKS 

The curriculum and textbooks are closely intertwined. The curriculum provides the 

framework and objectives, while the textbook offers the content and resources needed to 

achieve those objectives. A well-designed curriculum can guide the creation of 

textbooks, ensuring that the material is relevant, comprehensive, and appropriate for the 

learners. Similarly, the textbook, in turn, can reflect and reinforce the goals and 

outcomes outlined in the curriculum. 

In summary, the curriculum is the blueprint of the educational process, outlining what 

should be taught, how it should be taught, and how students' learning will be assessed. 

The textbook, as a key resource, translates the curriculum into actual content, providing 

students and teachers with the tools necessary to engage with the subject matter. 

Together, they form the backbone of an effective educational system, ensuring that 

students acquire the knowledge and skills they need to succeed in their academic and 

professional lives. 

SUMMARY/KEY POINTS 

In conclusion, both the curriculum and textbook are integral elements of the educational 

process, each playing a unique but complementary role in shaping the learning 

experience. The curriculum provides the essential framework, outlining what students are 

expected to learn, the skills they should develop, and the methods of assessment to 

evaluate their progress. It ensures that education is purposeful, systematic, and aligned 

with broader educational standards and goals. 

On the other hand, the textbook serves as a practical tool that brings the curriculum to 

life, offering structured content, explanations, and activities that facilitate student 

learning. A well-crafted textbook aligns with the curriculum, translating abstract 

educational goals into tangible materials that can be easily understood and applied in the 

classroom. Textbooks also support teachers by offering a guide for lesson planning, 

assessment, and student engagement. 
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When both the curriculum and textbook are thoughtfully designed and aligned, they 

create a cohesive and effective educational experience that helps students reach their full 

potential. While the curriculum sets the vision for what students should achieve, the 

textbook provides the roadmap to guide them along the way. Together, they ensure that 

education is both comprehensive and meaningful, preparing students for the challenges 

and opportunities that lie ahead in their academic and personal growth. 

Ultimately, the collaboration between curriculum and textbooks plays a crucial role in 

fostering well-rounded, knowledgeable, and capable learners, capable of thriving in an 

increasingly complex and dynamic world. 

UNIT END QUESTIONS 

• How does the curriculum guide the selection and development of textbooks? 

• What are the key components of an effective textbook, and how do they support 

the curriculum? 

• How do textbooks contribute to student-centered learning in the context of the 

curriculum? 

• What role do textbooks play in ensuring equity and inclusion in the curriculum? 

• How can the use of digital textbooks and technology enhance the curriculum? 

SUGGESTIONS FOR FURTHER READING 

 

• Banks, J. A., & Banks, C. A. M. (2010). Multicultural Education: Issues and 

Perspectives (7th ed.). Wiley. 

• Gay, G. (2010). Culturally Responsive Teaching: Theory, Research, and Practice 

(2nd ed.). Teachers College Press. 

• Tyler, R. W. (1949). Basic Principles of Curriculum and Instruction. University of 

Chicago Press. 

• Ornstein, A. C., & Hunkins, F. P. (2017). Curriculum: Foundations, Principles, and 

Issues (7th ed.). Pearson. 

• Gagne, R. M., Briggs, L. J., & Wager, W. W. (1992). Principles of Instructional 

Design (4th ed.). Holt, Rinehart, and Winston. 

• Rowntree, D. (1992). Teaching through Self-Instruction. HarperCollins. 

• Dewey, J. (1938). Experience and Education. Kappa Delta Pi. 
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UNIT 03: 
BASES OF CURRICULUM- PHILOSOPHICAL, 

SOCIOLOGICAL AND PSYCHOLOGICAL 
 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of bases of curriculum  

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its bases 

➢ Discus concept of psychological bases 

➢ Discus concept of philosophical bases bases 

➢ Discus concept of sociological bases bases 

 

INTRODUCTION 

The bases of curriculum refer to the underlying principles, theories, and factors that influence 

the design, development, and implementation of educational curricula. These bases provide a 

foundation for making informed decisions about what is taught, how it is taught, and the 

outcomes expected from the learning process. Understanding the various bases of curriculum 

is essential for ensuring that education is effective, relevant, and aligned with the needs of 

students, society, and the world at large. 

Curriculum development is a complex process influenced by multiple factors, including 

philosophical, sociological, psychological, and pedagogical considerations. Each of these 

bases brings a different perspective on how learning should be structured and what content 

should be prioritized. By examining these foundations, educators and curriculum designers 

can create more holistic and responsive educational experiences that foster the intellectual, 

emotional, and social development of learners. 

The Main Bases of Curriculum 
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1. Philosophical Bases: The philosophical foundations of curriculum provide a 

conceptual framework that helps to define the goals, values, and principles guiding 

education. Different educational philosophies (such as idealism, realism, pragmatism, 

and existentialism) influence the nature of knowledge, the purpose of education, and 

the approach to teaching and learning. For example, a curriculum based on 

progressivism focuses on student-centered learning, while one grounded in 

essentialism emphasizes core knowledge and traditional subjects. 

2. Sociological Bases: The sociological bases of curriculum focus on the relationship 

between education and society. These bases examine how curriculum reflects social 

values, cultural norms, economic needs, and political structures. Education is seen as 

both a tool for socializing individuals into society and a means of social change. The 

curriculum must therefore address the diverse needs of students and promote equality, 

social justice, and global citizenship. 

3. Psychological Bases: The psychological foundations of curriculum are concerned 

with understanding how students learn and develop. These bases draw from various 

psychological theories, including cognitive development, learning theories (like 

behaviorism, constructivism, and social learning), and motivation. The psychological 

aspect ensures that the curriculum is designed in a way that is developmentally 

appropriate, engaging, and supportive of students' cognitive, emotional, and social 

growth. 

4. Pedagogical Bases: Pedagogy refers to the art and science of teaching. The 

pedagogical bases of curriculum emphasize the methods, strategies, and practices 

used to facilitate learning. Effective pedagogy is grounded in an understanding of how 

best to engage students in the learning process, whether through direct instruction, 

collaborative learning, inquiry-based methods, or experiential learning. 

5. Historical Bases: The historical foundations of curriculum involve understanding how 

education has evolved over time. By examining past educational trends, curricula, and 

practices, we can gain insight into the changing nature of education and how societal, 

cultural, and technological shifts have shaped what is taught in schools. This historical 

perspective helps curriculum developers make informed decisions about which 

practices to retain, modify, or discard. 



28 
 

The bases of curriculum form the bedrock of educational theory and practice. By drawing 

from philosophy, sociology, psychology, pedagogy, and history, curriculum developers can 

design a curriculum that not only meets the intellectual needs of students but also supports 

their emotional, social, and ethical development. Each base brings a unique perspective, but 

together they create a balanced and comprehensive approach to education, ensuring that the 

curriculum is relevant, effective, and aligned with the broader goals of society. 

BASES OF DETERMINANTS OF CURRICULUM 

Philosophical considerations 

Philosophy helps us to deal with our own personal systems of beliefs and values, especially 

the way we perceive the world around us and the way we define what is important to us.  It is 

essential to study the philosophy of education in terms of curriculum development as 

Philosophical issues have always been influential for society and institutions of learning.   In 

this context, a philosophy of education influences to a large extent in determining the 

educational decisions like formulation of aims and objectives, determination of 

wortwhileness of knowledge and values.  The following major philosophical positions both 

eastern and western have influenced curriculum development differently in tune with its 

concept of reality, theory of knowledge and value system.  Such formal philosophies 

are:Idealism, Naturalism, Pragmatism, Existentialism, Realism, Samkhya, Vedanta, 

Buddhism and Jainism. 

• Idealism 

Idealism upholds that learning is an intellectual process which involves recalling latent ideas 

and working with such ideas.  It suggests that mind is more fundamental than matter.  Matter 

is an illusion and reality is that which exists in human mind.  It emphasises on moral and 

spiritual reality as the chief explanation of the world and considers moral values as absolute, 

timeless and universal.  Therefore, the materials used for instruction would centre on broad 

ideas contained in great works of literature and scriptures. Since it is based on broad ideas 

and concepts, idealism is not in line with the beliefs of those who equate learning with 

acquisition of specific facts from various disciplines.  Idealism focuses on a curriculum which 

relates ideas and concepts with each other.  Hence, idealists recommend subjects which are 

instrumental in awakening the rational, moral and spiritual self of the learners, are 

worthwhile to be included in the curricular process.  Idealism views knowledge in timeless 

perspective for which it is not in favour of frequent change in curriculum.  It always makes 
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room for organised subject based knowledge in curricular provision.  Idealists recommend 

hierarchical curriculum with more focus on classics, philosophy, theology, mathematics, 

history and literature.  They place science in the lower curricular ladder. 

• Naturalism 

Naturalism emphasises on those learning experiences which are based on the present needs, 

interests and activities of the learners.  Hence, Science dealing with nature including Physics, 

Chemistry, Botany etc. are placed in the curriculum as these subjects help learners to be well 

acquainted with nature.  Mathematics and language are included because these subjects help 

in understanding science.  In order to understand the process of evolution naturalists 

recommend study of History and Social Sciences.  Agriculture and Carpentry offer 

opportunity to the learners to do some productive work for their self-preservation.  Naturalists 

also give importance to Physical Education and Health education for self protection.  They 

say that the learners need to be given opportunity for their free movement of bodies in natural 

environments.  Therefore, they need to acquire techniques of self-protection from nature and 

expose themselves to different ways of nature.  They include drawing as compulsory in the 

curriculum to inculcate aesthetic spirit among the learners. Naturalists are against any kind of 

spiritual training because they do not believe in anything supernatural.  According to them 

learners should choose their own religion from the acquired experiences in due course of 

time.  There is also room for varied aesthetic activities like drawing, painting, singing and 

dancing so as to enable the learners to undergo certain joyful curricular experiences.   

• Pragmatism 

Pragmatism gives much importance to change, processes and relativity in comparison to the 

traditional philosophies.  It suggests that the value of an idea lies in its actual consequences. 

The actual consequences are related to those aims that focus on practical aspects in teaching 

and learning.  According to pragmatists, learning occurs as the learner is engaged in 

communicating with the environment.  In this context, whatever values and ideas are upheld 

currently is considered tentative since subsequent experiences must refine or change them.  

Curriculum, according to the pragmatists, emphasise on development of critical thinking and 

problem solving. Teaching is more exploratory in nature than explanatory.  Learning takes 

place in an active way as learners solve problems which help them to widen the horizons of 

their knowledge and reconstruct their experiences in accordance with the changing world.  

Hence, the role of teacher is not simply to disseminate information but to construct situations 
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that involve both direct experience with the world of the learners and opportunities to 

understand these experiences. Pragmatists recommend subjects like- Language, Hygiene, 

History, Geography, Physics, Mathematics, Science, Domestic science for Girls, Agriculture 

for boys, Psychology and Sociology to be included in curriculum as there is scope for 

undergoing experience in those subjects.  Pragmatic curriculum is not a fixed curriculum 

which keeps on changing according to the changing needs of the individual and society.  

Their curriculum is characterized by experience and experiments.  The subjects which 

promote critical thinking and problem solving are preferred in pragmatic curriculum.  The 

pragmatic curriculum doesn’t make any separation among subjects rather it is 

interdisciplinary in nature.  

• Realism 

The exponents of realism view the world in terms of objective reality.  They believe that 

human behaviour is rational as it conforms to the laws of nature and is governed by social 

laws.  Realists consider education as a matter of reality rather than speculation. Realists 

believe that everything has a purpose and the purpose of humanity is to think about that 

purpose.  The Realist curriculum emphasizes the subject matter of the physical world, 

particularly science and mathematics. The teacher organizes and presents content 

systematically within a discipline, demonstrating use of criteria in making decisions. 

Teaching methods focus on mastery of facts and basic skills through demonstration and 

recitation.  Realist curriculum is also a knowledge based subject centred curriculum with a 

hierarchical order of subjects.  Both humanistic and scientific subjects are emphasised in the 

realist curriculum which seeks to promote logical and abstract thinking among the learners.   

• Existentialism 

According to existentialists subjective reality is supreme reality.  Therefore, existential 

curriculum seeks to awaken the subjective awareness of the individual learners.   The learners 

are expected to appropriate the curriculum and make knowledge their own.  It suggests that 

human beings should have the freedom to make choices and be responsible for the 

consequences of those choices.  According to this philosophy, learners are put into a number 

of choice-making situations.  It emphasizes that education must centre on the perceptions and 

feelings of the individual in order to facilitate understanding of personal reactions or 

responses to life situations.  Individual learners need not be forced into pre-determined 

programmes of study.  Whatever the learner feels he/she must learn that.  An existentialist 
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curriculum consists of experiences and subjects that lend themselves to philosophical 

dialogue and acts of making choices, stressing self-expressive activities, experimentation and 

media that illustrate emotions and insights. Hence, subjects like mathematics, natural sciences 

are not prescribed by existentialists. This philosophy favours to incorporate subjects like 

religion and moral education in curriculum along with literature and music.  Moreover, an 

existentialist curriculum consists of experiences and subjects which lend the learners to 

individual freedom and choice.  The existentialists focus on subjects like history, literature, 

drama as they release the emotion of learners.  They also believe in extracurricular mode of 

discovery for which they want different co-curricular and extra-curricular activities to be 

included in the curriculum.     

1.6.2 Psychological consideration 

Psychology is the scientific study of human behaviour.  It gives an insight into educational 

objectives, the pattern of learner development including his developmental needs, learner 

characteristics across different stages, learning process, teaching methods and strategies and 

evaluation procedures.  Generally, it is concerned with the question ‘how learners learn 

whatever they learn’.   When Learning is considered as the process of moulding behaviour or 

behaviour potential, teaching is regarded as creating learning experiences so as to promote 

desirable behaviour among learners.  Psychology, as a branch of knowledge, provides the 

base for making curriculum related decisions in learning process with regard to contents, 

methods, materials and activities of learning.  In this context, three major schools of 

psychology have their remarkable contributions for curriculum development. These schools 

are: 

i. Behaviourism, which deals with various aspects of stimulus-response and 

reinforcement scheme; 

ii. Cognitivism, which views the learner in relationship with the total environment with 

reference to different stages of cognitive development; and 

iii. Humanism, which emphasizes on the needs, attitudes and feelings of students 

pertaining to affective domain of learning.  

Behaviouristic Psychology 

John B. Watson, as the founder of this school, stated that consciousness cannot be studied 

only through the process of self-examination which is extremely unreliable and hence not 

acceptable.  According to him, the behaviour is considered as the subject matter of 
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psychology which is considerably stable enough to be measured reliably.  However, Watson 

feels that the psychologists’ main concern is behaviour and how it varies with experience.  

Watson viewed that there should be no more self-examination, no more talk of instinctive 

behaviour, and no more attempts to study the human conscious or unconscious mind.  

Behaviour is what we can see, observe, measure and therefore, behaviour needs to be studied 

with reference to environment as far as psychology is concerned. Behaviourism has greatly 

contributed to the psychology of learning and motivation.  It lays emphasis on the importance 

of environment and its impact on human growth and development.  It believes that all 

behaviour is learnt in the constant process of interaction with environment.  

Behaviourism as a theory of learning puts stress on repetition and reinforcement in order to 

develop desired habits.  In this regard, different behaviouristic learning theories were 

developed to shape behaviour.  These theories are: 

Trial and Error learning theory  

This theory was propounded by E.L Thorndike (1974-1949).  Thorndike focused on the 

relationship between a stimulus and a response.  According to him, learning is the habit 

formation and elementary knowledge is composed of groupings of simple components of a 

skill or knowledge.  His laws of learning: (i) law of readiness; (ii) law of exercise; and (iii) 

law of effect have significant contributions for development of curriculum.  The law of 

readiness suggests that readiness on the part of the learners leads to a satisfying state of 

affairs and promotes learning.  The law of exercise justifies that drill, repetition and review 

helps in behaviour modification through instructional approaches.  The law of effect states 

that reward strengthens the response of students.  Accordingly, the curriculum developers 

design the content that facilitates active involvement of learners in learning process.   

Classical conditioning 

I.P. Pavlov (1849-1936) stated that an organism learns to respond to a neutral stimulus that 

normally does not bring about that response.  The classical learning is regarded as the 

building block of all forms of learning from simple to the most complex.  The basic processes 

like acquisition, extinction, spontaneous recovery, generalization, discrimination and higher-

order conditioning influence the curriculum development.  Further, the rate of learning differs 

from person to person and affected by stimulus.  This guides the curriculuarists to think over 

different methods of curriculum transaction.  This theory also suggests for removing stage 
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phobia through acquisition of emotional behaviours by conditioning the students through 

different activities and programmes. 

Operant Conditioning 

B.F. Skinner (1904-1990) advocated this theory of learning.  Skinner called his theory as 

operant conditioning as it is based on certain operations or actions which an organism has to 

carry out.  The term ‘operant’ stresses that behaviour operates upon the environment to 

generate its own consequences.  An operant is a set of acts which conditions an organism in 

doing something.  In the process of operant conditioning operant responses are modified or 

changed by reinforcement. 

Operant conditioning focuses on positive and negative reinforcement or punishment and is 

used for shaping behaviour of learners by appropriate use of reinforcement or rewards.  

Behaviour can be shaped through successive approximation in terms of small steps. 

Successive approximation is a process which means that complicated behaviour patterns are 

learned gradually through successive steps which are rewarding for the learner. Every 

successful step of the learner must be rewarded by the teacher. 

The theory provides the basis for programmed instruction.  Programmed instruction is a kind 

of learning experience delivered through a programmed text in which a programme takes the 

place of tutor for the students and the programme leads the learners through a set of 

sequential small steps to be individually undertaken for emitting specified behaviours with 

appropriate feedback.  The principles, originating from operant conditioning have 

revolutionised the training and learning programmes. Consequently, mechanical learning in 

the form of teaching machines and computer-assisted instructions has replaced usual 

classroom instructions.  The use of programmed material in the form of a book or machine 

makes provision for self-learning and immediate reinforcement. 

Observational Learning 

Albert Bandura(1986) highlighted on the learning through observation and modelling.  He 

showed that aggressive behaviour can be learned from watching adults fighting, violent 

cartoons or even violent video games.  Passive behaviour can also be learned from watching 

adults with subdued actions.  Hence, through repeated demonstration students can learn and 

shape their behaviour by observing others and modify attitudes.  This theory of learning 

suggests for using coaching and modelling techniques in learning process.   Different models 

are to be provided through teachers and textbooks for the learners to imitate and emulate. 
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Hierarchical Learning 

Robert Gagne’s (1916–2002) hierarchy of learning is an arrangement of 8 behaviours ranging 

from simple to complex such as: signal learning, stimulus-response, motor chains, verbal 

association, multiple discriminations, concepts, rules and problem solving at the highest 

level.  The hierarchy suggests a “bottom-up” approach to learning where general 

principles/concepts must be learned before advanced learning to take place.  His concept of 

five learning outcomes such as: intellectual skills; information; cognitive strategy; motor 

skills and attitudes that can be measured and observed encompass all the three learning 

domains-cognitive, affective and psychomotor. Hence, curricularists need to consider all 

these while designing, implementing and evaluating the curriculum.   

However, behaviourists regard all behaviour as a response to a stimulus.  They 

assume that what we do, is determined by the environment where we live, which provides 

stimuli to which we respond, and the environments we have been in previously, which caused  

to learn, to respond to stimuli in particular ways.  

This school of psychology advocates that: 

➢ behaviour is likely to be influenced by the conditions under which learning takes place; 

➢ attitudes and abilities of learning can change or improve over time through the 

application of proper stimuli; 

➢ learning experiences can be designed and controlled to create desired learning; 

➢ selective reinforcement is essential; and 

➢ rote learning and memorization of knowledge are unnecessary. 

According to behaviourists, a curriculum needs to be based on the following concerns: 

i. remedial measures, acquisition of skills, considerations of basic or advanced learning; 

ii. well-defined, short-term and long-term objectives; 

iii. appropriate instructional materials and media to suit the learners’ abilities; 

iv. behaviour needs to be shaped through prescribed tasks, phase wise activities, close 

supervision and positive reinforcement; and 

v. diagnose, assess and reassess the learners’ needs, objectives, activities, tasks and 

instruction in order to improve the curriculum. 

To sum up, different behavioural learning theories extend the following conclusions which 

are relevant for developing and transacting curriculum.   

➢ We learn by doing and observing others. 
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➢ Reinforcement is essential for learning to occur.   

➢ Practice (with feedback) improves learning and retention.   

➢ Spaced recalls are essential for remembering information.   

➢ Learning proceeds from simple to complex and part to whole behaviour.   

➢ Learning should proceed in small, step-by-step, simple units. 

➢ Learning is hierarchical, based on sequential readiness. 

➢ Desired performance or learning outcomes should be stated in advance (and by 

objectives) 

➢ Learning is observable and/or measurable. 

Cognitive Psychology  

This school of psychology focuses on mind and its attempts to show how information is 

processed, that is: received, assimilated, stored and retrieved.  The congnitivists note that 

learning is primarily cognitive in nature.  They view that learning is a complex cognitive 

process such as how people think and reason, solve problems, learn language and process 

information.  Different cognitive theories bear significant relevance for curriculum 

development and transaction. These are discussed as follows.   

Insightful Learning 

Wolfgang Kohler (1887-1968) stated that the individual starts thinking over a problem when 

confronted and develops an insight into the problem.  Once the insight is attained,steps are 

taken to solve the problem and the problem is solved. The individual repeats the same method 

of solution without any hesitation while solving further problems of similar nature.  Hence, 

the individual focuses on the relevant aspects and rejects the irrelevant ones.  So, while 

developing curriculum, the age, experience and individual differences of learners are to be 

considered in order to facilitate effective learning.  

Piaget’s Cognitive Development 

Piaget (1950) formulates different stages of cognitive development from birth to maturity.  

He says that the mind is in a constant process of working with all of the data the learner 

experiences in his environment.  Some information simply fits into the schema and gets 

reorganized for future use, but when other information is beyond the current understanding, 

the mind starts working to transform previous experiences into a form that the learner can 

use.  Piaget believes that learners take an active role in the learning process.  Learners interact 

with the environment around them and add new knowledge.  The cognitive development 
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occurs through four processes like adaptation, assimilation, accommodation and 

equilibration.  Adaptation refers to the process of coping with environment.  Assimilation is 

considered as making use of old response to adapt to the environment.  Accommodation is 

called as modifying the existing behaviour according to the demands of new situation.  The 

equilibration is referred as the balance between assimilation and accommodation.   When 

there is a state of disequilibrium, the mind seeks to find an equilibrium, a new organization 

that allows new information to fit into existing schema.  This adaptation takes place either 

through assimilation or accommodation.  As the learner assimilates new information or 

accommodates mental schemas to allow new information to fit into, the learner constructs a 

personal knowledge base.   

Piaget explains that there are four stages of cognitive development such as (i) Sensory motor 

stage(birth to 2years)-learning takes place by movement and sensory exploration; (ii) 

preoperational stage(02-07 years)- perceptual thought of the learner is manifested through 

egocentrism and animism, learners use symbols (pictures, words) to communicate; (iii) 

concrete operational stage(07-11 years)-child begins to think abstractly, needs physical, 

concrete examples; and (iv) formal operational stage (11-15 years)-learner starts grasping 

formal and abstract operations and comprehend spatial relationships.  This theory justifies 

that mental operations are sequential and integrated which the educators need to consider and 

shape learning experiences based on environment accordingly.  Most of the curriculum 

developers tend to show greater adherence to cognitivism than to behaviourism. This is 

because of the cognitive approach leads to logical methods for organising and interpreting 

learning.    

Piaget’s theory of cognitive development has commendable contributions for curriculum 

planning, development, implementation and evaluation.  It helps the curriucularists for 

preparation of a spiral age specific curriculum.  There is a reciprocal interaction between the 

learner and the environment.  Therefore, teaching materials need to come from the learner’s 

environment.  The Methods of teaching, materials and learning activities are made suitable to 

each of the cognitive developmental stage of the learner.  The content for each subject are 

organised according to the level and age of the learner that can be easily learnt. 

Bruner’s Discovery Learning 

Bruner (1961) argues that students need to use what they already know to solve problems.  

True learning involves “figuring out how to use what you know, to go beyond what you 
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already think”.  He defines discovery as the learning when students organize subject matter.  

It is the formation of a coding system in which they discover relationships among presented 

data.  Successful discovery experience makes the learner more capable of discovering new 

experiences and more willing to learn.  A teacher’s job is to help a student to do more 

efficiently what the student would do on his/her own.  Teachers must guide students to make 

connections between various things they know and the ideas of others.  Teachers are expected 

to design curriculum and learning experiences in ways that allow students to think with 

information they have, but go well beyond that knowledge to make new discoveries.  

Bruner’s concept of ‘spiral curriculum’ is based on the idea that “any subject can be taughtin 

some intellectually honest form to any childat any stage of development”. 

In other words, he means that even very complex topics can be taught to young children if it 

is structured and presented in the right way.  The spiral curriculum is based on three key 

ideas: 

i. Students revisit the same topic multiple times throughout their school career. This 

reinforces the learning each time they return to the subject. 

ii. The complexity of the topic increases each time, allows progression through the 

subject matter as the learner’s cognitive ability develops with age. 

iii. When a learner returns to a topic, new ideas are linked with previously learned ones. 

The learner’s familiarity with the keywords and ideas enables to grasp the more 

difficult elements of the topic in a more positive way. 

Bruner's theory of development presents the idea of three modes of representation by 

following the idea of the spiral curriculum. These modes of representation refer to the way 

knowledge is stored in memory. These are: 

i. Enactive (0-1 year): Representation of knowledge through physical actions. 

ii. Iconic (1-6 years): Visual representation of knowledge stored via visual images. 

iii. Symbolic (7+ years): Use of words and symbols to describe experiences. 

Considering all the above stated modes of representation the curriculum is framed by 

curricularists.  Bruner held the following beliefs regarding learning and education: 

• Curriculum needs to foster the development of problem-solving skills through the 

processes of inquiry and discovery. 
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• Subject matter should be represented in terms of the learner's way of viewing the 

world. 

• He also advocates teaching by organizing concepts and learning by discovery. 

• Culture should shape notions through which people organize their views of 

themselves and others and the world in which they live. 

Theory of Socio-cultural development 

Vygotsky, a sociocultural theorist maintains that how we think is a function of both social 

and cultural forces.  He believes that all learning is shaped by the way parents and cultures 

think and interact. Vygotsky says that social interaction is the primary cause of cognitive 

growth. He suggests that learners can obtain cognitive skills through conversation and 

interactions with those who are older and more experienced. Teachers and parents are 

required to create scope for conversation practices, learning experiences in small groups, 

assigning group projects so as to allow them to grow cognitively. The Zone of Proximal 

Development refers to the distance between learners’ existing developmental state and their 

potential development.  The teacher confirms what the learner will be able to do and what the 

learner has accomplished.  This nurturing relationship inspires the learner to push on and 

work through difficult tasks.   

He states that culture requires skilled tool (language, art, counting systems). The Zone of 

Proximal Development (ZPD) assists the learners to learn difficult concepts and construct 

meaning.  Hence, it suggests for sequential arrangement of contents in the curriculum based 

on students’ previous learning.  Learning is considered as a social activity and Social 

environment (experiences, skills, knowledge, culture) influence learning to a greater extent.  

Therefore, an enabling environment is created for effective learning to happen.  Cooperative, 

collaborative and group investigations allow students to discuss ideas, beliefs and 

misconceptions.  ZPD implies the role of teachers to act as guide, mentor in the teaching-

learning process. 

Ausubel’s Meaningful Learning 

David Paul Ausubel (1918-2008) viewed that understanding of concepts, principles, and 

ideas are achieved through deductive reasoning.  He believed that learning of new knowledge 

depends on what is already known by the learners.  The link gets strengthened and sharpened 

when new knowledge is related with the cognitive structure of the learner consisting of facts, 

concepts and generalisations. 
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In learning, two processes are involved: (i) Reception which is employed in meaningful 

verbal learning and (ii) Discovery which is employed in concept formation and problem 

solving.For the meaningful verbal learning, Ausubel introduced the concept of subsumption 

theory and model of Advance organizer.  According to him, to learn meaningfully, students 

need to relate new knowledge with their prior knowledge.  He proposed the notion of an 

advance organizer as a way to help students to link their ideas with new material or concepts.  

Advance Organizer  

An advance organizer is an introductory material that provides an organizing structure to help 

students relate new information to existing knowledge schemes.  Advance organizers are of 

two categories such as: expository and comparative 

Expository Organizer 

Expository organizer seeks to activate prior knowledge of students.  It describes or explains 

in written or verbal form the new content that students are about to learn.  As a result, 

students build a framework for learning by providing the meaning and purpose of what is to 

follow.  This is called ideational scaffolding for unfamiliar material.   

Comparative Organizer 

A comparative Organizer is used with familiar material.  It integrates new ideas with similar 

concepts in cognitive structure.  For example, to teach division a comparison may be done 

between multiplication, taught previously and division, being the new material.  

In order to ensure that concepts become an organized, stable and clear part of a 

student's cognitive structure, the most general ideas of the discipline need to be presented first 

and then must be progressively differentiated in terms of specificity and detail.  This 

procedure is related to Ausubel’s idea of how cognitive structure and discipline structure are 

analogous.   

An individual’s cognitive structure is pyramidal with supraordinate propositions at the top 

and less general sub-concepts at the middle with greater numbers and large amount of 

specific facts and information at the bottom.  The curriculum,  in any stage or any topic in a 

subject area need to be organised in commensurate with the pyramidal cognitive structure of 

the learners.  So that, learning becomes meaningful, retainable and usable in future. 

Constructivism 
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This theory emphasises on nature of knowledge and nature of learning.  Individual learner 

must construct his/her own knowledge independently.  Learners need to make knowledge 

personally relevant to them.  Learning is process of meaning making.  Learning occurs when 

new information is linked to prior knowledge, so mental representations are subjective for 

each learner.  Learning is optimal when there is awareness of the process which is called as 

metacognition. 

The learners construct knowledge and understanding by putting questions, construct 

interpretations, and interact with the world.  Hence, contextual reflection in learning needs to 

be encouraged through different activities.  

In a constructivist curriculum, the educator must make room to ask open-ended questions so 

as to have multiple perspectives. This pushes the learners to look at things beyond their 

factual sense and to think critically about the learning process.  In addition, it must allow 

adequate time for learners in order to be able to process, reflect, and build on what they have 

learned.  

Usually, constructivist curriculums do not follow the standard curriculum.  It encourages to 

build it around the student’s prior knowledge as well as hands on problem solving activities.  

Moreover, the educators need to encourage learners to reassess what they are learning from 

the activity and how it is going to be applied in their lives.  It suggests that the students not 

only learn from the activity but they need to be prepared to “learn how to learn”. 

Gardner’s Multiple Intelligences 

Gardner published “Frames of Mind” in 1983, wherein he laid out his theory of “multiple 

intelligences”.  Gardner perceives intelligence as the ability to solve problems or make 

products that are useful in one or more cultural settings. Gardner outlines nine types of 

intelligence like; (i) verbal/linguistic, (ii) logical/mathematic, (iii) visual/spatial, (iv) 

bodily/kinesthetic, (v) musical/rhythmic, (vi) interpersonal, (vii) intrapersonal, (viii) 

naturalistic and (ix) existential.  His ideas create a place in the school curriculum where 

music, art, dance, sports, and social skills can be included.  Learners need to satisfy a range of 

the conditions and also be able to solve genuine problems of difficulties.  Gardner suggests 

that the intelligences rarely operate independently and complement each other as learners 

learn new skills and solve problems.  He also observes that the intelligences are amoral, 

which means they can be used for constructive or destructive purposes. 
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Hence, the curriculum developers need to be well aware of the fact that a 

school/college should be a place where students need not be afraid of asking questions, 

making mistakes, taking cognitive risks and enjoy playing with ideas.  Further, 

colleges/schools need to be more humane places where students explore and fulfil their 

potentials to the maximum and accordingly, curriculum needs to be framed in such a way that 

it benefits each and every learner undergoing the process. 

To sum up, different cognitive learning theories bring forth the following conclusions 

relevant for planning, developing, transacting and evaluating the curriculum.   

➢ Cognitive stages of development are related to age. 

➢ Cognitive development is sequential and based on previous growth. 

➢ The capacities of learners are important; bright students are capable of learning more 

and at a more rapid rate than other students. 

➢ Learning can be modified as a result of the interaction of the self with the 

environment. 

➢ Learning involves the assimilation of new experiences with prior experiences. 

➢ Learning is best achieved through active participation in the environment; the teacher 

can improve the environment to stimulate learning. 

➢ There are several components and types of intelligence; there is no one single 

indicator or type of behaviour that connotes intelligent behaviour. 

➢ Students learn best when they can generalize information, that is, whole to part 

learning. 

➢ Students who learn how to learn will learn more in school than those who are 

dependent on the teacher for their learning. 

➢ Transfer of learning increases when students have the opportunity to solve problems. 

Humanistic Psychology 

This school of psychology believes that learner is a person who has feelings, attitudes and 

emotions.  Emotions can facilitate learning and at the same time can distract learning. 

Humanists emphasize that the way of looking at oneself is basic for understanding the 

behaviour. Learners’ actions and learning are determined by their self-concept.  Their ideas 

are rooted in early field theories and field-ground ideas.  These theories view the total 
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organism in relationship to the environment and the personal meaning that is constructed in a 

given situation.  Hence, learning is explained in terms of the "wholeness" of the problem.  

The key perspectives of humanistic learning are: 

• Learners have a natural desire to learn in order to achieve self-actualisation. 

• Outcome of education depends on the process of learning itself. 

• The learners need to control their learning and it is achieved through observing and 

exploring. 

• The teacher needs to act as an encouraging role model, motivating, guiding and 

supporting learners on their own personal journey of learning. 

Different humanistic learning theories having significant contributions towards explaining 

various aspects of human behaviour and learning are worth discussing.  

Maslow’s Hierarchy of Needs 

Abraham Maslow observes that when lower needs are satisfied, they will be more motivated 

to go to higher level.  In order of importance, these needs are: survival needs (need for food, 

water, oxygen and rest); safety needs (avoidance of danger); love and belongingness needs 

(related to affectionate relations with people); esteem needs (receiving recognition); knowing 

and understanding needs (a desire to learn and organise); and self-actualisation needs 

(develop one’s fullest potential).  This is presented as below: 

 

Maslow’s hierarchy of needs is based on the assumption that learners progress through a set 

of sequential needs from physiological to self-actualisation.  As they move up through the 
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levels, they feel more comfortable in their learning environment and build the confidence to 

develop further.  According to Maslow, the schools can’t control all the influence that 

encroaches on learners but they can create an atmosphere of trust, warmth and care for 

creation of good humans.  Any group will have learners at different levels, some learners lack 

the lower levels and hence, teachers need to make sure that these students feel safe and 

secured that will lead them to move to the upper levels. 

Maslow’s theory lends itself more to building learner-teacher relationships rather than lesson 

or curriculum structure.  The best resources and most tightly planned lessons won’t work if 

there is no enthusiasm, passion and empathy of the teachers towards learners to feel their 

needs.  Therefore, educators are required to view the learner as a whole in the teaching-

learning process.  The learners need to be positive, purposeful, active and involved in 

learning.  Hence, the goal of education is to produce a healthy and happy learner who can 

accomplish, grow and self-actualize. 

Gestalt theory 

Gestalt theory emphasizes that the whole of anything is greater than its parts.  Gestalt 

principles such as: figure-ground relationship, grouping by proximity or similarity, the law of 

good continuation, and closure are all used to explain the way of organising sensory 

information.  The principle of Proximity tells when elements are grouped closely together, 

they are perceived as a whole.  The principle of Similarity describes learning is facilitated if 

similar ideas are treated and linked together and then contrasted with opposing or 

complementary sets of ideas.  The principle of ground effect emphasises that eye tends to see 

the objects, rather than the spaces or holes between them.  The principle of Closure enables 

the learners to observe that brain attempts to complete part to generate the whole. 

Perception is not important for learning rather structuring and restructuring field relationships 

is very important in the learning process.  This justifies learning as a complex and abstract 

one.  The learner analyses the problem, discriminates between essential and nonessential data 

and perceives the relationships.  Hence, the learner continuously reorganises perceptions as 

per the change of environment.  Therefore, curriculum designers need to understand the 

learners’ perception of something to the whole is based on previous knowledge. 

1.6.3 Sociological considerations 

Sociology is the science of studying society, its structure, evolution and organisation in terms 

of different institutions.  Society is the congregation of people and their communication 
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networking system.  Society functions with the help of different institutions like family, 

marriage, school, religion, ethnic group and so on.  The education system does not function in 

isolation from the society.  The social context of education presents a number of challenges 

which need to be addressed by the curricularists while planning, developing and 

implementing the curriculum.     

Sociologists believe that the purpose of schooling is to serve the needs of society.  Therefore, 

curriculum needs to be based on perceived needs of the society.  Sociologists interpret social 

needs from different perspectives such as: the status quo, the reformist and the futuristic 

perspective.  The status quo perspective seeks to perpetuate the existing social order and 

accordingly curriculum contains such knowledge and skills which learners acquire to fit into 

the existing social order which is known as the conservative role of education.  The 

sociological foundation of the curriculum affects the development of the curriculum with 

regard to cultural beliefs, societal expectations, values, norms and traditions of its members. 

Curriculum developers need to look into moral and artistic development of the society.  The 

curriculum content needs to be based on the most important aspect of social reality as schools 

existing in social context and emerging vision of new social order which is known as the 

dynamic progressive function of education.  There is a need of devising a planned sequence 

of curricular experiences which needs to address the problems and issues of the society 

ranging from local to global which is called the combative function of education.  The 

following questions need to be answered while developing curriculum.  

i. What students need to learn in a given context? 

ii. How students acquire the learning in the process of their socialisation? and  

iii. How students’ learning is verified with reference to its application? 

The balancing act between developing the potential of the individual learner and improving 

the society is of great concern of social aspects of education.  Therefore, curriculum is 

designed in line with the main trends and development of society.  The social foundations of 

curriculum may be well explained with the following three aspects: 

I. Analysis of society; 

II. Analysis of culture; and  

III. Social and cultural learning  

I. Analysis of Society 
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The role of education is to transmit culture, socialize the learners and restructure the society. 

Hence, there is need to analyse the structure of society in order to determine the goals and the 

complex role of education.  Contemporary society is changing so fast that learners find 

themselves unfit to face difficulties like pandemic diseases, nuclear war, human trafficking 

and so on in coping with and making necessary adjustments with the present life as well as 

future life.  In contrast to this, educational institutions appear to be conservative places that 

usually lag behind these unpredictable changes.  In this context, the education system needs 

to be responsive to emerging social changes, cultural assimilations and technological 

innovations.  Hence, the curriculum needs to be framed with regard to the followings: 

a. Impact of science and technology; and 

b. Structure of the family   

Impact of science and technology 

An analysis of impact of science and technology on society helps in gaining knowledge about 

social perspective in education.  Formulating a perspective has been the assumption that, 

science and technology is the focus and core of emerging culture; chief initiator and agency 

of social and cultural transmissions from tradition to modernity to post-modernity.  The 

advancement of science and technology has also brought vast changes in the field of 

education.  The society is now connected with information flow and connectivity which has 

created new kinds of job markets, skill orientation and knowledge hubs.  This kind of techno-

informatic-society influences all the other aspects of the workplace.  This influences societies 

to use computers and other information-processing devices in place of manual workers in one 

hand, at another, the location of the workplace is also affected.  In agricultural and industrial 

sectors, workers are brought to a central location where goods are produced.  The 

advancement of communication technologies decreases the centrality of location necessary 

for every activity.  As a result of which one is able to simply work at home using 

microcomputers and connectivity facilities. 

The increased value is placed upon those skilled and efficient individuals who have 

networking system for their credentials to all the emerging needs of the ever changing 

society.  Hence, there is a serious challenge to the ethics of work that is pervading the society 

and educational institutions. The educational institutions are becoming the source of over 

emphasis on productivity of learners such as industrial workers having being embodied with 

qualities like punctuality, loyalty, acceptance, appearance etc.  Furthermore, having been 
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replaced by new technology, many persons have difficulty in getting new jobs because they 

lack demanding knowledge and skills.  Thus, the integration of science and technology helps 

the society in leading to a serious review of the traditional ethics of work particularly 

curriculum development and transaction, and its place in the society so as to enable the 

curriculum to undergo a desired socially responsive change in order to cope with social 

changes.  In this context, there is need to understand the relationship between education and 

social change.  These are: 

➢ Education prepares the individual for social change by changing the need –disposition 

and creating frustration with status-quo. 

➢ Education initiates social change and gives them a direction and purpose. 

➢ Education creates social reformers. 

➢ Education determines the nature of social change which ought to be brought about. 

➢ Education also prepares learners for accepting, assimilating and adopting social 

changes.  

The flow of information comes in such a way that it is likely to create a burden for the 

learners because of communication technologies.  There is also a need to eliminate the 

obsolete elements from the curriculum package to deliver updated knowledge and 

information.  Curricularists need to select and organise essential knowledge and skill relevant 

for the learners at a particular stage of education in a particular context.  Everything can’t be 

taught at every stage of education; therefore, there is a need to balance between the existing 

knowledge and the emerging knowledge.  

Structure of the family   

The structure of family consisting of both natural parents and their children is replaced by a 

much more complicated diversity of family structures.  These structures like: separation, 

divorce, and childbirth without marriage have given rise tothe phenomenon of single parent 

homes.  Because of the industrial expansion, people shift their place of work to urban areas 

and because of expansion of women education more and more women are in employment.  

As a result of which there are more and more nucleus families rather than joint family 

system.    Geographical mobility is weakening thebonds of the centrally located, extended 

family of grandparents, aunts, uncles andother relatives.  Traditionally, while men used to go 

out to work, women managedthe home.  There is increasing number of families in which both 
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the fatherand the mother are earning units of the family and the traditional expectations are 

no longer there in the modern family system.  The role of educational institutions has gone 

changed as the structure of family is changing.  This new trend in life patterns and values 

poses serious questions in curriculum planning so as to help both learners and parents to 

maintain their mental health.  The changing stereotype role of gender is clearly visible in 

many areas of life.  As women assume new roles and demonstrate excellence and ability in 

them, some disagreement on the part of those who continue to cling to old stereotypes cannot 

be avoided.  The changing perception and reality of gender roles and this opposition to such 

changes also have a tremendous impact on curriculum development.  That’s why the concepts 

like nuclear family, small family norms, women empowerment, property ownership, and 

others are included in curriculum starting from the elementary to tertiary level of education.  

The present curricularists can’t think of prescribing separate curriculum for girls and separate 

for boys as proposed by Rousseau in his ‘Emile’. 

II. Analysis of Culture 

Each culture has its basic goals of socialization or a pattern for the formation of personality of 

learners in a specific way.  These goals emerge from the cultural values in terms of 

behaviours, characteristics and capacities. The shared characteristics of individuals in culture 

is characterised by motivation to go ahead and achieve the goal.  It is worth mentioning that 

in India there is a multicultural, multilingual and multi-religious culture.  The cultural 

variations have to find place in curriculum development exercise to promote the idea of unity 

in diversity.   

The concepts and data emerging form cultural analysis suggest many important implications 

for understanding the educative process of learners.  These implications have relevance for a 

consideration of the functions of the educational institutions and the relationship between the 

school and its curriculum so as to assist the socialisation process of learners.  

A cultural perspective on education and its institutions makes it possible to think of education 

as a change agent.  Cultural changes need not be wholly an accidental product of blind social 

and cultural forces.  Education needs to devise a means for shortening of the cultural lag 

between social realities and cultural attitudes; between beliefs and expectations by preparing 

the learners in order to live successfully in an ever changing society.  The following points 

need to be taken care of while developing the curriculum: 



48 
 

i. Education for values and feelings: Teaching values and feelings are regarded as 

beyond the powers of the school because the idea still prevails that values and feelings 

somehow belong to the innate aspects of personality. 

ii. Autonomy, individuality and creativity: Development of autonomy, creativity and 

individuality in the culture tends to foster conformity to problems of individual in 

social settings.  Hence, due emphasis needs to be given while developing the 

curriculum for the learners with regard to plurality of culture and cultural heritage. 

iii. Addressing ethnocentricity: The analysis of culture highlights on the dangers of 

ethnocentricity imbedded in the natural socialization processes of any culture.  The 

development of cross-cultural sensitivity is the task of school as it prepares learners to 

live in an ever expanding world with heterogeneous cultures.  Hence, the curriculum 

needs to address the cosmopolitan sensitivity to see the culturally other in its own 

right.  There needs to be enough space for the learners of different ethnic groups like 

schedule tribes and minority groups to identify themselves with the curriculum related 

material so as to ensure equity.  Side by side it has to be ensured that while focusing 

on equity, quality across ethnic groups is not compromised. 

iv. Cultural diversity:  The world is moving from a homogeneous culture towards 

diversity/ plurality one which is quite conspicuous.  This shift is attributed to different 

factors like: diversity in values and life-styles; renewed personal interest and personal 

heritage; and development of multicultural outlook with the advancement of 

information and communication technology. 

The very nature of educational institution as a social agent has become diversified one, 

accommodating with emerging needs of the society.  As a result, the curriculum needs to 

portray diversified cultural values, morals and emerging concepts leading to gain importance 

and effectiveness for the greater interest and benefit of the learners.  Because, learners come 

from different home backgrounds having different cultural influences, practices and beliefs 

and they need to be well respected, considered for the creation of a classless society. 

Social and Cultural Learning 

The social and cultural learning is central to all anthropological writing and theorizing. It is 

important to distinguish the content of learning, the form of learning process and emotional 

quality associated with learning while analysing the process of cultural learning.  All these 

elements have an impact on the nature of learning.  The process of learning and the indirect 
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consequences attending to it are as important as what is transmitted directly.  While framing 

curriculum these need to be considered well as it is directly linked with the teaching-learning 

process.  Learning in social context is possible by the following strategies: 

i. Learning is the process by which individual learner acquires socially standardized 

behaviours. 

ii. The actual capacity to learn is confined by cultural expectations. 

iii. The impact of social environment is reflected in different Learning activities. 

iv. Learners learn to: behave, think, and feel in a variety of ways in the social settings 

making learning relevant to their needs and aspirations. 

v. The learners are motivated and charged up to take interest in manifold curricular 

and co-curricular activities.     

Learning in the context of socialisation is considered as a social act always.  The responses of 

learners are shaped in some milieu of interpersonal relations.  Many groups and individuals 

are in a primary relationship and act as culture agent to shape the process of acculturation.  

Hence, educational system needs to overcome the social disputes and issues about the role of 

social learning and acculturation in academic learning; and start to develop the curricula and 

learning activities.  So, the greater understanding of social and cultural learning processes 

help the curriculum developers to adopt appropriate approach.  In this context, educational 

aims need to be flexible and dynamic in accordance with changing social-cultural needs.  A 

socially relevant curriculum is to be developed to meet these needs.  In order to ensure the 

relevance of the curriculum, the curriculum experts need the contribution of the following 

stakeholders of education: 

• Learners: They are the pivot of educative process, hence, need to provide appropriate 

inputs in developing curriculum so that they contribute for the enrichment of the 

society. 

• Parents and Community members: As parents are interested in the overall 

development of their children, parental inputs are necessary which can be ensured 

through parent teacher meetings and School Management Committee, School 

Management and Development Committee. 
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• Educators: Teachers, administrators and public leaders need to realise and assume the 

responsibility in developing educational aims/priorities and in ensuring the same 

through appropriate curricular practices. 

• Researchers: The role of the researcher or social scientist is important for providing 

objective data concerning ongoing issues and trends in curriculum transaction and 

suggest measures for changing and renewing curriculum. 

• Social organisations: The cooperation of social organisations can be sought in 

different curriculum related activities and they may be given the opportunity to try out 

draft curriculum at their level through piloting. 

• Allied Government Institutions:  The institutions like Panchayat Raj organisation, the 

primary health centre, the banks, nearby industries and the like can give their 

suggestions to design curriculum. 

According to Krug (1957), the following social considerations need to be given 

weightage in order to make the curriculum socially relevant.  They are: (a) identification of 

the major characteristics of the culture and their effect on human life; (b) nature of 

democratic values; and (c) social class considerations.  

(a) Identification of the major characteristics of culture and their effect on human 

life 

The individuals strive for fulfilling their needs like belongingness, participation, status and 

social security in the environment where they live.  Every society is guided by its cultural 

pattern for enabling the individuals to lead a healthy social life.  In this context, the following 

characteristics of the modern society need to be recognised while developing socially relevant 

curriculum. 

i. Mechanisation of the contemporary society because of rapid industrial revolution, 

scientific progress and technological influences. 

ii. Emergence of Social and cultural lag leading to war, revolution and social unrest in 

the society. 

iii. Lack of a sense of belongingness reducing the status and opportunity for the 

individuals and making them free from a sense of alienation. 
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iv. Urbanisation promoting the city life and extension of the urban characteristics in 

urbanising rural areas.  

v. Scientific temper influencing this modern society. 

vi. Commercialization diminishing the attachment of community living. 

vii. Unemployment leading to economic insecurity and further leading to deprivation of 

social status in the existing social group which results in complexities, competitions 

and confrontation of different social issues.  

Therefore, it is required to find out the causes of all these social issues and problems which 

need solution for the smooth functioning of society. These are: 

➢ Complex economic and social structure increase many social problems; 

➢ Cut-throat competition among adults affects mental health and decrease the mental 

peace of individuals; 

➢ Individuals find it difficult to address the complex problems of life; and  

➢ Individuals are dissatisfied with the existing provisions and available social benefits. 

In order to meet these demands of individuals, efforts need to be made for addressing 

these problems through curriculum planning and transaction. 

Therefore, curriculum has to show the way for: reducing the economic and social disparities 

existing in the society; creating favorable and healthy cooperation among learners for better 

mental health condition; and creating awareness for becoming independent and self-sufficient 

for the smooth sailing of life by making proper adjustment with ever demanding changes of 

society and overcoming stress. 

(b) Democratic Values 

Abraham Lincoln defines the modern concept of democracy as that ruling power rests with 

the people without distinction of caste, creed, colour or sex.  In modern times, democracy has 

acquired a much wider connotation.  It is used not only for a specific form of social and 

political control but also, more generally, to denote a certain way of shared life.  Ideally, the 

democratic way of life is characterised by respect for the dignity of each individual, 

encouragement of the uniqueness in human beings rather than the imposition of a set pattern, 

co-operation, free exchange and development of progressive ideas and tolerance of 

intellectual differences. 
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Democracy may be viewed in different perspectives: i. Ethical, ii. Political, iii. Social, 

and iv Economic.  

Ethically, democracy rests on the faith that every individual, howsoever humbly placed in 

life, is entitled to full respect for his dignity and worth as an individual.  

When democracy emphasises on formation and functioning of government, it deals with 

suffrage, election, voting power, sharing with government and so on, which is termed as 

political democracy.  

When democracy seeks to break down caste and class distinctions and implies equality of 

opportunity, it becomes social democracy. 

When democracy is evidenced in the economic life and activities of the people, satisfying 

their basic needs of food, shelter and clothing and assuring them all a minimum standard of 

good living, it becomes economic democracy.  

The principles of democracy like liberty, equality, fraternity, dignity of the individual, co-

operation, sharing responsibility etc. are needed to be reflected in the curricular programme 

as follows: 

➢ The curriculum development has to be a collective process wherein every stakeholder 

including student would have a say. 

➢ There needs to be a number of elective subjects in the curriculum and learners must 

feel free to choose their subject of study. 

➢ Every stratum of the society must find space in the curriculum. 

➢ The principle of equality of opportunity needs to be ensured at each stage of 

curriculum development.  Different discriminatory practices in the society based on 

gender and social category must be explained rationally to learners. 

➢ The curriculum has to be based on different constitutional values like secularism, 

socialism, egalitarianism and democracy. 

➢ The curriculum must respect the inalienable rights of human beings. 

➢ The curriculum must promote unity among all diversities and differences. 

➢ The purpose of democracy to enable each learner to develop his nature to the full. 
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➢ Learners need to imbibe values like open-mindedness, discussion, scientific 

temperament, cooperation, social justice, sharing of ideas and experiences through 

curricular programmes.    

 As a matter of fact, democracy provides the most congenial platform for the social and 

intellectual growth of the learners. 

(c).Social Class 

It refers to a division of a society based on social and economic status.  The different aspects 

are to be studied for its better connotation.  

(i) Stratified Society:The society is constituted of different strata on the basis of caste, 

religion and culture.  Although the contemporary society is stratified in nature but provision 

has to be made to maintain unity among the people irrespective of differences on account of 

caste, colour, religion and culture. 

(ii) Existence of Pluralistic Society:This type of society is evident in Indian social 

system.  There are many-sided diversities on the basis of language, caste, community, culture, 

religion, region and other social differences.  To establish the essence of a pluralistic society, 

there is the essentiality of providing equal facilities for all.  

(iii) Maintaining and promoting composite culture:India is a nation with composite 

culture.  The cultural heritage of each cultural sub-group is unique which needs to be 

maintained and side-by-side a framework is to be prepared for common cultural heritage.  

(iv) Existence of social mobility:Social mobility is the movement of individuals, families, 

households, or other categories of people within a social structure.  It is a change 

in social status relative to one's current social location within a given society.   It may be 

vertical as well as horizontal in nature. 

Horizontal Social Mobility  

When the movement of a person occurs from one situation to another at the same level 

(within the single stratum) the process is called as horizontal social mobility.   For example, 

when a high school headmaster becomes a block education without any change of rank. 

Vertical social Mobility 

There is alternation of the status of the individual which may be upward or downward. For 

example, when a teacher becomes a lecturer in a college is said to have upward vertical 
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mobility. But it may be downward and refer to social fall.  Upward mobility is always 

desirable and can be promoted through curricular practices when there is an open climate in 

the school, and learners are ready to go for it.   

(v) Equality of Educational Opportunities: The modern society gives priority on 3E’s- 

equity, equality and excellence in education for bringing qualitative improvement of 

education.  Equality leads to equity and equity leads to quality or excellence in education. To 

channelize it, there is the need of accelerating the process of equalizing educational 

opportunities in terms of access and conditions of success.  The reservation of seats for 

backward classes in educational institutions is a step forward to equalize educational 

opportunity. 

(vi) Removal of rigid caste system: Rigidity of caste system spoils the social dynamics.  

So, the practice of discrimination on the ground of gender and social category has to be 

eliminated through curriculum and curricular practices.  This is possible with a vision of 

inclusive school practices where the voice of everybody would be heard.  Learners are to be 

oriented to make themselves free from narrow caste considerations.   

Discipline-oriented considerations 

While developing curriculum it is very important to consider the nature of the discipline and 

for that it is important to understand the concept of a discipline.  A discipline refers to a 

broad, logically organised body of subject matter which is distinguished by its scholarly 

substance and is characterised by its own structure. For example: Physics, Chemistry, 

History, Mathematics, etc.. are distinct disciplines. Further, every discipline has its area or a 

field of study or phenomenon; it has its own method and mode of inquiry through which 

knowledge is created and validated too. For example, qualitative study and analysis in an 

uncontrolled environment is the preferred method in social sciences and experiment is the 

method used in sciences.  However, in planning curriculum, it is the structure of the 

discipline which decides the approach to be followed in the treatment of its subject matter; 

how the information and experiences related to it are sequenced; and what methods and 

devices are followed for its effective transaction in the classroom.  Therefore, the structure of 

the discipline needs to be considered first in planning the curriculum because each discipline 

is dealt with differently as specific discipline suggests specific modes of transacting 

curriculum so as to offer better learning experience to students. 

SUMMARY/KEY POINTS 
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The bases of curriculum—philosophical, sociological, psychological, pedagogical, and 

historical—serve as the essential foundations that guide the development and implementation 

of effective educational programs. Each of these bases contributes to creating a curriculum 

that is not only academically rigorous but also responsive to the diverse needs of students and 

the evolving demands of society. 

• Philosophical bases shape the values, purposes, and goals of education, ensuring that 

the curriculum reflects a coherent set of beliefs about the nature of knowledge, the 

role of education, and the desired outcomes for students. 

• Sociological bases address the social context of education, emphasizing how curricula 

can reflect and respond to the needs of society, promote social justice, and foster 

global citizenship while addressing issues like inequality and diversity. 

• Psychological bases help ensure that the curriculum aligns with the developmental 

and cognitive needs of students, taking into account how children and adolescents 

learn, process information, and develop emotionally and socially. 

• Pedagogical bases focus on effective teaching methods and strategies that engage 

students and promote active, meaningful learning, while encouraging critical thinking 

and creativity. 

• Historical bases allow us to learn from past educational practices and reforms, 

enabling curriculum developers to create programs that build on past successes and 

avoid repeating mistakes. 

By integrating these bases, curriculum developers can create well-rounded, dynamic, and 

adaptive curricula that not only prepare students with the necessary knowledge and skills but 

also nurture their overall development, fostering responsible, thoughtful, and engaged 

citizens. An awareness of these foundations ensures that the curriculum remains relevant, 

inclusive, and forward-thinking, ultimately supporting the intellectual, emotional, and social 

growth of learners in an ever-changing world. 

UNIT END QUESTIONS 

• What do you mean by curriculum? Discuss the historical development of curriculum. 

• What are the theories of curriculum development? 

• Discuss how philosophical considerations are considered for curriculum development. 
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• Describe the psychological considerations of curriculum development. 

• Explain the sociological considerations of curriculum development 
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UNIT 04: 
COMPONENTS OF CURRICULUM: LEARNING 

OBJECTIVES, CONTENTS, METHODS AND EVALUATION 
 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of key components of curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

LEARNING OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its nature 

➢ Discus key components of curriculum 

INTRODUCTION 

Curriculum design is the foundation of any educational program, as it determines the 

structure, content, and approach to teaching and learning. It encompasses a series of 

interconnected components that ensure the educational experience is organized, purposeful, 

and effective. The key components of curriculum design—learning objectives, content, 

methods, and evaluation—work together to create a coherent and meaningful learning 

experience for students. These components guide what students are expected to learn, how 

they will learn it, and how their progress will be assessed. 

Understanding the Key Components of Curriculum: 

1. Learning Objectives: Learning objectives are the foundation of curriculum 

development. They define what students are expected to know, understand, and be 

able to do by the end of a lesson, course, or program. These objectives provide 

direction to the entire curriculum, helping educators focus on desired outcomes and 

ensuring that all activities and assessments are aligned with the goals of the course. 

Learning objectives should be specific, measurable, attainable, relevant, and time-
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bound (SMART), helping both teachers and students stay focused on key learning 

outcomes. 

2. Content: The content refers to the body of knowledge, concepts, skills, and attitudes 

that students are expected to learn. It represents the what of the curriculum and 

includes the specific subject matter, materials, and resources that will be used during 

instruction. Content selection should be guided by the curriculum's learning 

objectives, as well as the needs and interests of the learners. It must be organized 

logically and progressively to ensure that students build on their previous knowledge 

and skills. 

3. Methods (Instructional Strategies): Methods or instructional strategies describe 

how the curriculum will be delivered. These strategies define the how of the 

curriculum, determining the approach teachers will use to facilitate learning. Teaching 

methods can range from traditional approaches, such as lectures, to more interactive 

methods, such as project-based learning, collaborative group work, and experiential 

learning. The choice of method should be aligned with both the learning objectives 

and the nature of the content. Effective methods engage students actively in their 

learning process, promoting critical thinking, problem-solving, and creativity. 

4. Evaluation: Evaluation is the process of assessing whether the curriculum has 

successfully achieved its intended learning objectives. It answers the how well the 

students have learned the material, and it also evaluates the effectiveness of the 

instructional methods and the relevance of the content. Evaluation can be formative 

(ongoing, to provide feedback during the learning process) or summative (final 

assessments of students' achievements at the end of the course or program). Through 

evaluation, both educators and students gain insight into what is working and what 

needs improvement, allowing for continual refinement of the curriculum. 

The Interconnection of Components 

The four components—learning objectives, content, methods, and evaluation—are 

interdependent and mutually reinforcing. Each component influences the others, creating a 

dynamic and adaptable curriculum. Here’s how they work together: 

• Learning objectives define what students should learn. 

• Content is selected based on these objectives, ensuring that what is taught aligns with 

the desired outcomes. 

• Methods are chosen to facilitate the best possible learning experience to achieve the 

objectives, using strategies that are suitable for the content and the students. 
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• Evaluation ensures that learning has occurred and provides feedback on whether the 

objectives have been met, which informs future teaching methods and content 

choices. 

For instance, if the learning objective is for students to develop critical thinking skills in a 

history class, the content will include historical events and analysis. The teaching methods 

could involve debates or discussions that promote critical thinking, and the evaluation could 

involve essays or presentations to assess the depth of students’ analysis and reasoning. 

Importance of These Components in Curriculum Design 

Each component of the curriculum plays an essential role in creating an effective and well-

rounded educational experience. When thoughtfully integrated, these components help 

achieve the following objectives: 

• Consistency and Coherence: Clear learning objectives ensure that the content, 

methods, and evaluation processes are aligned, providing a unified learning 

experience. 

• Engagement and Motivation: Well-chosen teaching methods and relevant content 

engage students, fostering interest and a deeper connection to the subject matter. 

• Feedback and Improvement: Evaluation allows both teachers and students to assess 

the success of the curriculum, making it possible to adjust methods, content, and 

objectives for continuous improvement. 

• Student Success: A curriculum that clearly defines what students should learn 

(objectives), how they will learn it (methods), and how their progress will be assessed 

(evaluation) increases the likelihood of students achieving the desired learning 

outcomes. 

the components of curriculum—learning objectives, content, methods, and evaluation—

are integral to developing a curriculum that is effective, purposeful, and responsive to 

students' needs. Together, these components ensure that the educational process is clear, 

engaging, and focused on measurable outcomes, ultimately supporting students' intellectual, 

social, and personal growth. Effective curriculum design requires careful consideration of 

how these elements interact, and how they can be adapted to meet the needs of diverse 

learners and educational contexts. 
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COMPONENTS OF CURRICULUM: LEARNING OBJECTIVES, CONTENTS, 

METHODS, AND EVALUATION 

The design of a curriculum involves carefully considering several key components that work 

together to create a cohesive educational experience. These components are interrelated and 

influence each other. The four core components—learning objectives, content, methods, and 

evaluation—are central to effective curriculum development. Below is a detailed explanation 

of each of these components: 

1. LEARNING OBJECTIVES 

Definition: 

Learning objectives are clear, measurable statements that describe what students are expected 

to learn and achieve by the end of a lesson, unit, or course. These objectives provide a 

direction for both the teaching process and the assessment of student progress. They should 

specify what knowledge, skills, or attitudes students should acquire. 

Key Features of Learning Objectives: 

• Clarity: They should be clear and understandable for both teachers and students. 

• Measurable: Objectives should be assessable through observations or tests. 

• Specific: Focus on particular outcomes (e.g., "Students will be able to calculate the 

area of a triangle"). 

• Time-bound: Indicate the timeframe within which the learning will take place (e.g., 

by the end of the semester). 

Bloom’s Taxonomy for Crafting Learning Objectives: 

Bloom’s Taxonomy provides a hierarchy of cognitive skills that can guide the development 

of learning objectives. The revised version includes the following levels: 

1. Remember – Recall facts, terms, basic concepts. 

2. Understand – Explain ideas or concepts. 

3. Apply – Use information in new situations. 

4. Analyze – Draw connections among ideas. 
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5. Evaluate – Justify a stance or decision. 

6. Create – Produce new or original work. 

Examples of Learning Objectives: 

• By the end of this course, students will be able to analyze the themes of the novel "To 

Kill a Mockingbird." 

• After completing this module, students will be able to solve quadratic equations using 

the quadratic formula. 

2. CONTENTS 

Definition: 

Curricular content refers to the subject matter and topics that are taught in a course or 

program. The content forms the body of knowledge and skills that students are expected to 

learn to meet the learning objectives. This component of the curriculum includes the scope 

(what will be covered) and the sequence (the order in which it will be taught). 

Key Features of Content: 

• Relevance: Content should be aligned with the learning objectives and the needs of 

students. It should be pertinent to their current and future life experiences. 

• Sequencing: The content must be presented in a logical order, progressing from 

simpler concepts to more complex ones. 

• Diversity: Content should encompass a broad range of topics and resources, ensuring 

it supports diverse learning styles and interests. 

• Depth: The content should vary in depth, with foundational topics that provide a base 

for deeper exploration. 

Types of Content: 

1. Factual Content: Basic knowledge and facts (e.g., dates in history, definitions in 

science). 

2. Conceptual Content: Theories, principles, and concepts (e.g., laws of motion, the 

concept of democracy). 
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3. Procedural Content: Skills and methods (e.g., solving algebraic equations, conducting 

an experiment). 

4. Attitudinal Content: Values, beliefs, and perspectives (e.g., environmental 

responsibility, cultural awareness). 

Example: 

For a biology curriculum, the content might include: 

• The structure of the cell (factual) 

• The theory of evolution (conceptual) 

• Techniques for microscope use (procedural) 

• Ethical considerations in genetic engineering (attitudinal). 

3. METHODS (INSTRUCTIONAL STRATEGIES) 

Definition: 

Methods, or instructional strategies, refer to the approaches and techniques used by educators 

to facilitate student learning and help achieve the curriculum’s learning objectives. The 

method chosen depends on the subject matter, the learning objectives, the students' 

characteristics, and the available resources. 

Key Features of Instructional Methods: 

• Student-Centered: Methods that engage students actively in their own learning (e.g., 

project-based learning, cooperative learning). 

• Teacher-Centered: Methods where the teacher is the main source of information (e.g., 

direct instruction, lectures). 

• Interactive: Methods that promote collaboration, discussion, and interaction (e.g., 

group work, debates). 

• Technologically-Enhanced: Methods that incorporate digital tools, such as online 

learning platforms, multimedia resources, or simulations. 

Examples of Instructional Methods: 
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• Lecture Method: Teacher delivers content in a structured manner to large groups of 

students. 

• Discussion-Based Method: Teacher leads a class discussion, allowing students to 

contribute their thoughts and ideas. 

• Problem-Based Learning (PBL): Students work on real-world problems in small 

groups, developing solutions through research and collaboration. 

• Flipped Classroom: Students learn new content at home (via videos or readings) and 

use class time for hands-on practice or discussion. 

Choosing the Right Method: 

The selection of an instructional method should align with: 

• The nature of the content (e.g., lecture for theoretical concepts, PBL for applied 

learning). 

• The learning objectives (e.g., collaborative methods for teamwork, independent work 

for critical thinking). 

• Student characteristics (e.g., group work for social learners, individual work for self-

motivated learners). 

4. EVALUATION 

Definition: 

Evaluation refers to the process of assessing whether the curriculum has been successfully 

implemented and whether the intended learning outcomes have been achieved. It also 

includes assessing how effective the instructional methods are and the relevance of the 

content. Evaluation is essential for ensuring the quality and effectiveness of the curriculum. 

Key Features of Evaluation: 

• Formative Evaluation: Ongoing assessments that provide feedback to improve the 

learning process. Examples include quizzes, peer reviews, or group activities. 

• Summative Evaluation: Final assessments that evaluate student achievement of the 

learning objectives. Examples include final exams, projects, or presentations. 
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• Diagnostic Evaluation: Assessments conducted before the course begins to identify 

student prior knowledge, strengths, and weaknesses. 

• Criterion-Referenced Evaluation: Assessment that measures whether students meet 

predefined standards or criteria (e.g., passing a test). 

• Norm-Referenced Evaluation: Assessment that compares students' performance to 

that of others (e.g., standardized testing). 

Methods of Evaluation: 

• Tests and Quizzes: Written assessments to measure knowledge retention and 

understanding. 

• Projects and Portfolios: In-depth assignments that assess skills, creativity, and 

application of knowledge. 

• Observations: Teacher observation of student engagement, behavior, and application 

of skills in real-time. 

• Self and Peer Evaluation: Students assess their own or each other's work, fostering 

reflection and critical thinking. 

Example of Evaluation Process: 

In a mathematics curriculum: 

• Formative Evaluation: Weekly quizzes on math concepts. 

• Summative Evaluation: A final exam at the end of the semester. 

• Diagnostic Evaluation: Pre-test at the start of the course to gauge prior knowledge. 

 

Integrating the Components: 

Effective curriculum design involves the integration of these four components. The learning 

objectives should inform the choice of content, the methods used to teach the content, and the 

types of evaluations used to measure student progress. For example: 

• If the learning objective is for students to analyze a historical event, the content would 

include historical facts and primary sources, the methods might involve discussions or 
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research, and evaluation could include essays or presentations where students 

demonstrate their analytical skills. 

Conclusion: 

• Learning Objectives provide the roadmap for what needs to be taught. 

• Content outlines the specific knowledge and skills that will help achieve those 

objectives. 

• Methods represent the approach used to facilitate learning. 

• Evaluation measures the effectiveness of both teaching and learning, ensuring that the 

curriculum meets its goals. 

Together, these four components form a holistic framework for curriculum development, 

ensuring a balanced, effective educational experience for students. 

SUMMARY/KEY POINTS 

In conclusion, the components of curriculum—learning objectives, content, methods, and 

evaluation—form the foundational structure that ensures an organized, effective, and 

meaningful educational experience for students. Each of these components plays a critical 

role in guiding both teaching and learning, ensuring that educational goals are achieved in a 

way that is engaging, relevant, and responsive to student needs. 

1. Learning Objectives: Learning objectives serve as the compass for the entire 

curriculum. They define what students should know, understand, and be able to do by 

the end of the learning process. Clear and measurable objectives ensure that teaching 

is focused and that both students and educators are aligned in their expectations. 

Without well-defined objectives, the curriculum would lack direction and purpose, 

making it difficult to assess progress or determine success. 

2. Content: The content forms the core of what students learn. It includes the knowledge, 

concepts, skills, and attitudes that the curriculum aims to impart. The selection of 

content must be purposeful and reflect both the goals of education and the needs of 

students. A balanced, thoughtfully organized curriculum content ensures that learners 

acquire the necessary foundation in their academic discipline while also fostering 

critical thinking, creativity, and problem-solving skills. Content should also be 
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adaptable, relevant, and engaging to meet the diverse backgrounds and learning styles 

of students. 

3. Methods: Teaching methods are the strategies and approaches used to deliver the 

curriculum content. The choice of methods influences how students engage with the 

material and how effectively they grasp key concepts. Active learning methods, such 

as inquiry-based learning, project-based learning, and cooperative learning, are 

essential for deepening understanding and promoting critical thinking. Effective 

methods also cater to diverse learning preferences, allowing for both individual and 

collaborative learning experiences. The methods selected must align with the 

objectives and content, helping students develop both the knowledge and skills they 

need for success. 

4. Evaluation: Evaluation serves as the mechanism for assessing whether students have 

met the learning objectives. It provides both teachers and students with feedback on 

the progress made and areas needing improvement. Evaluation is not only about 

assessing academic performance but also about supporting the learning process 

through formative assessments (ongoing feedback) and summative assessments (final 

evaluations). A well-designed evaluation system is aligned with the objectives and 

helps in refining teaching methods, guiding student development, and ensuring 

accountability. It also promotes reflective practice, allowing both educators and 

students to understand their strengths and areas for growth. 

The integration of learning objectives, content, methods, and evaluation creates a dynamic 

and comprehensive curriculum that fosters student learning and achievement. When these 

components are carefully considered and aligned, the curriculum becomes a powerful tool for 

facilitating educational success. A well-designed curriculum is not just a static set of lessons, 

but a flexible, responsive framework that evolves to meet the needs of learners, incorporates 

innovative teaching strategies, and provides continuous feedback to ensure students achieve 

their full potential. By ensuring that these components work in harmony, educators can create 

meaningful, impactful learning experiences that prepare students for both academic success 

and lifelong learning. 
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UNIT 05 : 

CONCEPT OF CURRICULUM DESIGN 

STRUCTURE  

o Objectives  

o Introduction 

o Concept components of curriculum  

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

LEARNING OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its nature 

➢ Discus different components of curriculum design 

 
INTRODUCTION 

The components of curriculum are the essential elements that work together to create a 

coherent, organized, and effective educational program. These components define what is 

taught, how it is taught, and how learning is assessed. Understanding the components of 

curriculum is crucial for educators and curriculum designers to ensure that the curriculum is 

well-rounded, balanced, and aligned with educational goals, standards, and student needs. 

A comprehensive curriculum is not just a list of subjects or topics; it is a carefully structured 

framework that integrates various interconnected elements. These elements include content, 

objectives, teaching methods, resources, assessment strategies, and more. Together, they form 

the foundation for an engaging and meaningful learning experience that prepares students to 

succeed academically and in life. 

Key Components of Curriculum 

1. Curriculum Goals and Objectives Curriculum goals and objectives outline the broader 

aims of the educational program and the specific outcomes expected from students. 

o Goals are broad, long-term outcomes that provide a vision of the desired 

educational experience, such as fostering critical thinking, promoting personal 

growth, or preparing students for civic engagement. 
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o Objectives are specific, measurable statements that break down the larger 

goals into achievable steps. Objectives guide instruction and assessment by 

clearly defining what students should know or be able to do at the end of a 

lesson or course. 

2. Content Content refers to the subject matter, knowledge, skills, and concepts that 

students are expected to learn during the course or program. The content is typically 

divided into subjects or disciplines such as mathematics, science, language arts, 

history, and the arts. The selection of content is influenced by various factors, 

including national or state standards, cultural relevance, and the specific needs of the 

learners. 

o Scope refers to the breadth and depth of the content covered in the curriculum. 

o Sequence is the order in which the content is taught, ensuring that students 

build on prior knowledge and progress logically through increasingly complex 

concepts. 

3. Teaching Strategies and Methods The methods and strategies used to deliver the 

content are central to how effectively students learn. Teaching strategies may include 

lectures, discussions, hands-on activities, group work, project-based learning, and 

technology-integrated instruction, among others. 

o Instructional Methods: The specific approaches teachers use to facilitate 

learning, such as direct instruction, inquiry-based learning, or collaborative 

learning. 

o Pedagogical Approaches: The broader philosophies or frameworks that guide 

the teaching process, such as constructivism, behaviorism, or experiential 

learning. 

4. Learning Activities Learning activities are the exercises, tasks, or assignments 

designed to engage students with the content, practice skills, and achieve the 

curriculum objectives. Activities can vary widely depending on the subject matter and 

the learning goals but may include reading assignments, group projects, experiments, 

simulations, case studies, or multimedia presentations. 

o Active Learning: Activities that encourage students to engage in the learning 

process actively, rather than passively receiving information. 

o Collaborative Learning: Activities that involve group work, discussions, and 

peer interactions, which promote deeper understanding through social 

learning. 
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5. Resources and Materials Resources and materials are the tools and support materials 

used to facilitate learning. These may include textbooks, digital media, online 

resources, manipulatives, visual aids, laboratory equipment, and other instructional 

tools. Effective use of resources ensures that the content is accessible, engaging, and 

interactive. 

o Print Resources: Textbooks, workbooks, and reading materials. 

o Digital Resources: Online tools, educational apps, eBooks, and multimedia 

content. 

o Physical Resources: Classroom supplies, art materials, lab tools, and other 

hands-on learning tools. 

6. Assessment and Evaluation Assessment refers to the methods used to measure 

students' learning progress and determine whether the objectives have been achieved. 

It provides feedback to both students and teachers about the effectiveness of 

instruction and the degree to which students have mastered the content. 

o Formative Assessment: Ongoing assessments that provide real-time feedback 

during the learning process (e.g., quizzes, projects, class discussions). 

o Summative Assessment: Evaluations at the end of a unit or course that 

measure overall achievement (e.g., final exams, standardized tests, or final 

projects). 

o Diagnostic Assessment: Pre-assessments that identify students' prior 

knowledge, skills, and potential learning challenges before instruction begins. 

7. Learning Environment The learning environment includes the physical and social 

context in which learning takes place. It refers to the classroom setup, the atmosphere, 

the use of technology, and the relationships between students and teachers. A positive, 

supportive, and inclusive learning environment promotes engagement, motivation, 

and a sense of safety, which are essential for effective learning. 

o Physical Environment: Classroom layout, furniture, technology, and materials. 

o Psychosocial Environment: The emotional and relational aspects of the 

classroom, including teacher-student relationships, peer interactions, and a 

culture of respect and inclusivity. 

8. Time Allocation and Pacing Time allocation refers to how the curriculum is organized 

over a specific period, such as a semester, academic year, or specific lesson period. It 

determines how much time is dedicated to each subject area or unit and how the 

pacing of instruction aligns with the learning objectives. 
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o Pacing: The speed at which the content is delivered, ensuring that it matches 

students' learning needs while maintaining adequate challenge. 

o Schedule: The overall timetable for when subjects and topics will be taught. 

The components of curriculum work together to create a comprehensive and well-organized 

learning experience that supports student development and achievement. From the goals and 

objectives that define the desired outcomes, to the content that provides the knowledge and 

skills students need, to the teaching strategies that guide instruction, each component plays a 

vital role in shaping the educational process. Additionally, learning activities, resources, 

assessment methods, and the learning environment all contribute to making the curriculum 

engaging, relevant, and effective. 

By carefully considering and integrating these components, educators can design a 

curriculum that not only meets academic standards but also addresses the diverse needs of 

learners, fosters critical thinking, encourages creativity, and prepares students for success in 

both academic and real-world contexts. 

 
COMPONENTS OF CURRICULUM DESIGN 

The four components of a curriculum design are: (i) objectives, (ii) subject matter; (iii) 

learning experiences; and (iv) evaluation (Ornstien and Hunkins, 1988).  The manner in 

which these four components are arranged determines the design of the curriculum.   

Objectives 

The objectives need to be formulated in accordance with the following considerations. 

i. These should be clearly stated in terms of learners’ behaviour expected to be achieved 

by learners. 

ii. These need to cover three domains: cognitive, affective and psychomotor 

iii. Objectives need to suit the learners’ needs at different stages of development. 

iv. Objectives should have functional and skill orientation for the learners so that they 

think whatever they learn and apply whatever they have learnt. 

v. There should be scope for modification, change or updatation of the objectives as per 

the changing needs of the society. 

vi. These need to be placed in sequence from lower order objective to higher order 

objective so as to prepare instructional materials and transact the content. 

The objectives may be formulated at different levels such as National level, institutional level 

and Instructional level for different subject areas. 
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Content 

The content as a component of curriculum refers to subject matter in every aspects of 

learning.  It includes units, topics, and lessons in each subject of study.  It is the description of 

facts, concepts, principles, and theories in each subject.  While selecting content of a subject, 

the following criteria need to be considered. 

i. The content needs to be relevant to the subject of study. 

ii. It needs to be significant and adequate for the learners at different levels of education. 

iii. Contents need to be related to the objectives of teaching and learning. 

iv. It should be useful for learners in life and career. 

v. It needs to make learners self reliant and self-sufficient. 

vi. It should guide learners for further self-study to strengthen their learning with the help 

of different reference materials. 

vii. It should be cost effective in actual transaction. 

viii. It needs to be up-to-date in terms of information. 

ix. It is to be prepared by experts in subject, pedagogy, and language. 

x. The content coverage may be in commensurate with instructional facilities available 

and instructional time allotted.  

The following questions need to be answered while selecting content 

a. Is the content selected for the subject significant to the organized field of knowledge? 

b. Is it interesting enough for the learners? 

c. Does it contribute to the social, cultural and economic development of community? 

d. Does it help in achieving national goals and aspirations? 

e. Does it compare well with the international trends and standards? 

Learning Experience 

It should include all learning-teaching activities to be organised inside and outside the 

classroom along with practical, assignments and projects.  All these experiences are 

generated when learners are engaged with different content specifications. The learning 

experiences need to be monitored and guided by teachers for enhancing learners’ progress 

and performance in accordance with predetermined objectives.  All the learning experiences 

need to focus on the all-round development of learners such as: 

i. Physical fitness and healthy body 
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ii. Emotional maturity and stability 

iii. Intellectual sharpness and reasoning ability 

iv. Social sensitivity and social responsibility 

v. Cultural awareness and appreciation 

vi. Moral values and character 

vii. Spiritual awareness of unity in diversity 

Evaluation 

Curriculum Evaluation is an integral part of the curriculum development process.  It is a 

process of assessing different components of the curriculum such as objectives, content, 

methods, materials and evaluation processes empirically as well as logically.  It gathers 

empirical evidence about each component and also logically determines the worthwhileness 

of each component according to the age and stage of the learners.  Evaluation has to be an 

instrument for modification, revision or renewal of the curriculum either partially or fully. 

The components of the curriculum are closely interrelated.  The nature of one component 

determines the other components.  It follows a cyclic order which means objectives determine 

content, content determines method of organisation of learning activities and experiences, the 

content and learning experiences along with the objectives determine the basis of evaluation 

and the data captured through evaluation are used for modifying objectives so as to ensure 

optimal learning. The curriculum may focus on a particular component resulting in a 

particular type of curriculum organisation.  Acurriculum designer is to confront with four 

basic questions:  

i. What is expected to be done? 

ii. What content is to beincluded? 

iii. What strategies, resources and activitieswill be employed?; and  

iv. How will the results of such a design be appraised?   

There iscontinuous interactivity between the fourcomponents i.e. decisions made about one 

component influences the other.The interrelationship among these four components of 

curriculum is presented in a diagram as below. 
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Source: Ornstein and Hunkins (1988). Curriculum foundations, principles and issues. Allyn 

and Bacon, USA, p-233 

 

2.4 SOURCES OF CURRICULUM DESIGN 

The curriculum planners need to have definite philosophical and social views on education. 

These views are the sources of curriculum and determine the manner in which they influence 

education.  These are: 

i. Science  

Acurriculum has a scientific basis when its elements are observable and measurable.  The 

method of scientific inquiry is adopted to arriveat truths. The curricular components are 

derived from scientific ideas.  Science as a source of curriculum design, emphasises learning 

how to learn.  The problem-solving procedures reflect the understanding of science and 

organisation of knowledge.  Hence, curriculum needs to give priority to the teaching of 

thinking strategies that are based on scientific principles. 

ii. Society  

Education has the power of changing or improving the society.  Analysis of the existing 

social situation can form the basis of curriculum.  Those curriculum designers, who consider 

school as a miniature of society, strongly believe that curriculum should be based on an 

understanding of society its structure and different social institutions. 

iii. Knowledge  

Knowledge from other fields of study related to a particular subject can be considered for 

developing content.  Hence, if the domain of knowledge itself is considered as the source of 

curriculum then no particular content will be left out.  According to Hunkins (1980) 

Evaluation 

Objective 

Subject Matter Method 
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knowledge is perhaps the only source of curriculum, and that what we know about learners 

serve the filtration process of content selection.  Knowledge may be structured in different 

ways i.e. disciplinary and interdisciplinary. Disciplined knowledge has content organised into 

a particular structure, which is unique to that discipline following a unique mode of 

exploration.  For example, the way content in history is generated from different historical 

sources is not same as the content organised in Physics.  In subjects like physics, chemistry 

and mathematics the knowledge is objective whereas, in subjects like history and literature it 

is subjective.  The methods of inquiry, which expand its domain, are typical to the discipline.   

Further, in this age of knowledge proliferation it is to be decided by the curriculum framers 

about the worthwhileness of knowledge for a particular group of learners in a given context.  

Since scientific knowledge is self-corrective and always evolving curriculum development 

process has to evolve simultaneously.  It cannot be fixed for all time to come. 

 

iv. Learner  

The idea of child’s mind as a Tabula Rasa or blank sheet of paper is no more relevant.  The 

child comes to the school with some background experience which needs to be cashed on.  

The childas an individual who needs to be motivated to work on his experience and curiosity 

so as to create his own knowledge.  The curriculum thus, becomes learner-centred and 

experience-based. Individuals need not be compelled to fit into certain programmes or 

conform to the interest of others. In a curriculum design, the teacher assumes a non-directive 

role and ensures the participation of learners in the curriculum development process. The 

involvement of learners can be helpful for the learners who own the curriculum. 

v. Moral doctrine 

The moral responsibility of individuals is considered as the source of curriculum design as it 

influences the human mind.  The outbreak of Covid-19 has persuaded the physicians to work 

for the humanity though they know that their life may be in danger.  Hence, while framing 

curriculum, the planners can look back to the past for appropriate examples.  Moral values of 

a society guide the conduct of learners to live in harmony with others and to live for others.  

The moral doctrines in a democratic society may be different from other types of society.  In 

a totalitarian set up, political socialisation is promoted through the curriculum whereas, in a 

democratic society moral values like sharing, caring, tolerance, listening to diverse views are 

emphasised. 

Organisation of Components 
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If the curriculum is to be a plan for learning, its content and learning experiences need to be 

organised so that they serve the educational objectives.  Curriculum organisation needs to 

preserve and protect both the logic of the subject matter and the psychological sequencing of 

the learning experience.  The focus of the curriculum must be visible from the arrangement of 

curriculum elements which may be the learner, the subject of study, core ideas or the learning 

process.  There must be scope for variety in modes of learning in the curriculum because; 

different individuals need different types of learning activities for their self-development.  

Providing a rationally balanced variety of learning modes not only increases the capacity to 

learn but also enhances the motivation for learning.  The components of curriculum are well 

organised following two ways such as: horizontal and vertical organisation. 

Horizontal organisation 

This way of organising different elements of curriculum refers to blending or combining of 

elements.  The contents from history, anthropology and sociology may be combined as a 

course under the broad area of contemporary studies. 

Vertical organisation 

It refers to the sequencing of curriculum elements. Sequencing refers to cumulative learning 

or continuity in learning and integration of learning experience.  Here, curriculum content 

and materials are put together into some sort of order of succession.  The sequencing would 

vary from subject to subject.  The curriculum is organised in such a way that the same topic is 

studied in different class level but with an increased detail and a higher level of difficulty.  

For example, the concept of adjective introduced at class-V and revised with additional 

information in the succeeding years of elementary school curriculum.  However, the socio-

economic, political, and cultural factors need to be carefully considered while making 

horizontal and vertical organization.   

2.5 DIMENSIONS OF CURRICULUM DESIGN 

Curriculum design is a statement that reflects the relationships among the curricular 

components.  However, a curriculum design has to be developed on the basis of certain 

dimensions like Scope, Sequence, Continuity, Integration, Articulation and Balance.  

a. Scope 

According to Saylor et. al. (1981), scope is defined as, “the breadth and depth of content and   

varieties of learning experiences that are to be provided to learners as they progress through 

the school programme.  Scope represents the latitudinal axis for selecting curriculum 

experiences”. Scope of a curriculum design determines the depth and breadth to which the 

subject matter has to be dealt with, the type of learning activities to be provided and decisions 
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about the arrangement of curricular components.  The scope of curriculum will depend on the 

duration of the course and consideration of different domains of learning like cognitive, 

affective and psychomotor.  The curricularists have to decide what is to be covered and in 

what detail under each domain. 

b. Sequence 

While arranging the components of curriculum, a vertical sequence need to be followed for 

establishing relationship between the curricular elements so as to ensure continuity in 

learning.  Piaget’s research has provided a framework for sequencing content and activities 

related to expectations to what we know about how individuals function at various cognitive 

levels. Kohlberg’s research has provided a similar service regarding individuals’ moral 

development and the ways in which individuals process types of moral issues and 

concepts.Based on well-accepted learning principles, Smith, Stanley and Shores (1957) have 

given four bases for sequencing content.  These are: 

i. Simple to complex learning:The learning experiences have to proceed from grasping 

simple subordinate components to supra-ordinate propositions, highlighting 

interrelationships among facts and concepts, concept and principle. 

ii. Pre-requisite learning: The learner must grasp the knowledge of addition before 

pursuing the knowledge of multiplication.  

iii. Whole to part: Learner has to be oriented about the domestic animal before 

introducing the concept of cow.  The whole forest is to be viewed before focussing on 

a particular plan.  This principle of sequencing is supported by Gestalt school of   

psychology. 

iv. Chronological learning:  It refers to sequencing of content in accordance with real 

world occurrences.  The Indian history may be presented in the order of ancient, 

medieval, modern and postmodern.  This creates a sense of chronology or time sense 

in the mind of the learners and also is in commensurate with the psychology of the 

learners across stages of development.   

In addition to the above four principles, curriculum can be sequenced with reference to 

concepts envisaged in the structure of knowledge.  It can also be inquiry based sequencing 

reflecting different steps of scholarly investigation.  It can be further utilization related 

learning sequence focusing on how people who use knowledge or engaged in a particular 

activity in the world actually proceed through the activity. 

c. Continuity 
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Continuity implies the vertical repetition of curriculum components.  For example, the four 

fold linguistic skills are repeated across different stages of learning with varying level of 

difficulty in a language curriculum.  Continuity is evident in Bruner’s idea of spiral 

curriculum which assumes that learners should develop and re-develop in a spiral fashion 

with increasing depth and breadth of the content.   

d. Integration 

Integration refers to linking of all types of knowledge and experiences contained within the 

curriculum plan so as to enable students to comprehend knowledge as unified.  Learning 

becomes meaningful when content from one field is interrelated with content from another. 

The major task confronting a curriculum designer is to integrate learning experiences of the 

learner at a particular level of the curriculum.  Hunkins and Ornstein, (1988) observed that 

“integration is an attempt to interrelate content with learning experiences and activities to 

ensure that learners' needs are met”.  This refers to the horizontal relationships among various 

themes or topics in different subject areas.  This principle is followed while developing an 

interdisciplinary or multidisciplinary curriculum.  

e. Articulation 

Articulation refers to interrelatedness of concepts of a curriculum.  The relation can be again 

either vertical or horizontal.  Vertical articulation refers to the sequencing of content form 

one grade level to another.  Horizontal articulation refers to the association among 

simultaneous elements.  When a curriculum designer develops relationship between ninth 

grade social sciences and ninth grade English, it is referred as horizontal articulation which 

can be called as correlation or blending of contents.    

f. Balance 

Appropriate weightage is to be given to each aspect of the design.  Learners need to acquire 

and use knowledge in such ways that advance their personal, social and intellectual goals.  

Hence, there is need of a balanced curriculum.  A balanced curriculum is one that helps the 

learners to gain knowledge and utilize it to achieve their goals.  Therefore, various curricular 

components, like subject matter, learning activities, learner interests, attitudes, values etc. 

should be given due consideration for optimal learning, based on learners’ needs.  A fully 

balanced curriculum is difficult to achieve since schools areslow in adapting to the changing 

needs of individuals and society. 
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SUMMARY/KEY POINTS 

Curriculum design is a structured process that involves several interconnected components to 

create an effective educational program. These components work together to ensure that the 

curriculum meets the learning needs of students, achieves educational goals, and prepares 

students for the challenges of the future. Below is a summary of the key components of 

curriculum design: 

1. Curriculum Goals and Objectives: 

o Goals provide broad, overarching aims of the curriculum, such as fostering 

critical thinking, personal growth, and preparing students for citizenship. 

o Objectives are specific, measurable outcomes that break down the goals into 

clear, actionable learning targets for students. 

2. Content: 

o The content refers to the subject matter, skills, knowledge, and concepts to be 

taught. It outlines what students are expected to learn and is shaped by 

standards, academic disciplines, and the needs of the learners. 

o Scope refers to the breadth and depth of content, while sequence indicates the 

order in which the content is taught. 

3. Teaching Strategies and Methods: 

o The teaching strategies are the approaches used to deliver the curriculum 

content effectively. These include lectures, discussions, collaborative learning, 

inquiry-based learning, and hands-on activities. 

o Different instructional methods may be used depending on the goals and 

student needs, such as direct instruction, guided discovery, or project-based 

learning. 

4. Learning Activities: 

o Learning activities are tasks or exercises designed to engage students with the 

content and help them practice and apply their knowledge. These can include 

group projects, class discussions, simulations, experiments, or creative tasks. 

o Activities should be aligned with the objectives and provide opportunities for 

active, meaningful participation. 

5. Resources and Materials: 

o Resources and materials include textbooks, online resources, multimedia tools, 

classroom equipment, and other materials that support the delivery of content. 
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o These resources help make learning engaging, interactive, and accessible to all 

students. 

6. Assessment and Evaluation: 

o Assessment involves the methods used to measure whether students have 

achieved the learning objectives. This includes formative assessments 

(ongoing checks for understanding), summative assessments (final evaluations 

like exams or projects), and diagnostic assessments (pre-assessments to gauge 

prior knowledge). 

o Assessments guide both student learning and teaching practices, providing 

feedback and helping adjust instruction as needed. 

7. Learning Environment: 

o The learning environment refers to the physical, emotional, and social context 

in which learning occurs. It includes classroom layout, technology integration, 

classroom culture, and teacher-student relationships. 

o A positive, supportive environment is crucial for motivating students and 

fostering collaboration and engagement. 

8. Time Allocation and Pacing: 

o Time allocation refers to how instructional time is divided across subjects and 

topics, while pacing ensures that the curriculum is delivered at an appropriate 

speed to match students' learning needs. 

o Effective pacing ensures that content is neither rushed nor dragged out, 

maintaining students' interest and promoting mastery of key concepts. 

The components of curriculum design work together to create a cohesive, well-structured 

learning experience that supports student development. A strong curriculum is designed with 

clear goals and objectives, organized content, diverse teaching methods, engaging learning 

activities, appropriate resources, and regular assessment. The learning environment and the 

careful allocation of time also play critical roles in making the curriculum effective. By 

considering all these components, educators can ensure that the curriculum not only meets 

academic standards but also addresses the diverse needs of students, fosters critical thinking, 

and prepares learners for future success. 

UNIT END QUESTIONS 

• What are the key elements or components of curriculum design? 

• How do learning objectives influence the curriculum design process? 
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• What role do teaching methods play in effective curriculum design? 

• How should assessment be integrated into curriculum design? 

• How does the process of curriculum evaluation inform continuous improvement? 
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UNIT 06: 

SUBJECT CENTERED CURRICULUM 

 
 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of subject centred curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define types of curriculum design 

➢ Discus concept of subject centred curriculum 

➢ Explain the importance, its merits and demerits  

INTRODUCTION 

A subject-centered curriculum is a traditional approach to curriculum design where the 

content is organized around academic disciplines or subject areas. In this model, the primary 

focus is on the knowledge, facts, and concepts related to specific subjects such as 

mathematics, history, science, literature, and languages. The subject forms the core of the 

curriculum, and the teaching process is structured to impart this knowledge systematically to 

students. 

The subject-centered curriculum is grounded in the belief that education should provide 

students with a solid foundation of knowledge and skills in individual subjects, which will 

prepare them for further study or work in specific fields. The emphasis is often on content 

mastery, where teachers act as the primary disseminators of knowledge, and students are 

expected to absorb and retain information through structured lessons. 

Key Characteristics of Subject-Centered Curriculum: 

1. Disciplinary Focus: The curriculum is organized around distinct subject areas like 

mathematics, science, literature, social studies, and arts, with each subject having its 

own set of objectives, content, and teaching methods. 
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2. Content-Centric: The primary focus is on subject matter, with the curriculum 

emphasizing the mastery of facts, concepts, and theories within each discipline. The 

order in which subjects are taught is determined by the logical progression of 

knowledge within the discipline. 

3. Teacher-Led Instruction: Teachers are seen as the central figures in the classroom, 

responsible for delivering subject-specific content and guiding students through the 

subject matter. Students typically work individually, listening to lectures, reading 

textbooks, and completing assignments related to the subject. 

4. Structured Learning: Lessons and units are typically highly structured and sequenced 

according to the requirements of each subject. This structure often follows a clear, 

linear progression, with concepts building on one another in a step-by-step manner. 

5. Assessment Focus: Evaluation in a subject-centered curriculum is often based on 

students' ability to recall and demonstrate knowledge of subject-specific facts, 

theories, and methods. Exams, quizzes, and assignments often focus on assessing how 

well students can apply their subject knowledge. 

Advantages of a Subject-Centered Curriculum: 

• Depth of Knowledge: It provides students with a deep understanding of specific 

subjects, allowing them to specialize and become experts in certain fields. 

• Clear Structure: The curriculum is organized and systematic, making it easier to 

develop and implement. This structure also allows students to develop mastery in 

each subject before moving on to more advanced topics. 

• Foundation for Higher Education: A subject-centered curriculum prepares students for 

further academic pursuits, providing a strong foundation in specific areas of 

knowledge that are essential for college and university studies. 

Criticisms of Subject-Centered Curriculum: 

• Limited Focus on Skills: Critics argue that subject-centered curricula may neglect the 

development of broader skills like critical thinking, problem-solving, creativity, and 

collaboration, which are necessary in today's interconnected world. 

• Lack of Relevance: The focus on discrete subjects may not always reflect the 

practical, real-world challenges that students will face. There can be a disconnect 

between academic content and everyday life, making learning less engaging for 

students. 
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• Rigidity: The traditional nature of a subject-centered curriculum may not be flexible 

enough to address the diverse needs and interests of students, limiting opportunities 

for individualized or interdisciplinary learning. 

The subject-centered curriculum remains a widely used and valued approach in education, 

particularly in environments where a structured, in-depth exploration of specific subjects is 

prioritized. While it offers a clear and systematic framework for delivering content, educators 

must carefully consider its limitations and supplement it with approaches that foster broader 

skills, interdisciplinary learning, and student engagement. 

 

TYPES OF CURRICULUM DESIGNS 

The components of curriculum may be organised in different ways which is called as 

curriculum design.  Different curriculum designs follow different patterns of curriculum 

organisation.  The decision made regarding the centre or focus of individual units determines 

the way in which the scope of entire curriculum is to be considered.  If the basic units are 

organised in terms of subjects and topics, the coverage of content becomes the main way of 

determining the scope.  Each pattern tends to adopt certain special criteria for sequence, 

continuity and integration.  There are three basic curriculum designs mentioned in the 

literature such as:  

1. Subject-centered designs; 

2. Learner-centered designs; and  

3. Problem-centered designs. 

Each of these designs, in accordance with its emphasis have been modified or extended with 

varying nomenclature.  Subject-centered designs include subject design, discipline design, 

broad field design, correlation design and process design.  Learner-centered designs include 

child-centered design, experience-centered design, romantic/radical design, and humanistic 

design.  Problem-centered designs include life situations design and reconstructionist design.   

SUBJECT-CENTERED DESIGNS 

Subject-centered curriculum has been in practice since along period in the educational 

system of various countries with the emergence of their educational systems. This 

curriculum is nothing but a number of organized subjects of study with demarcation of its 

breadth and depth.  According to this curriculum, each subject is a separate discipline or 

entity with its nature and scope which is clearly defined and visualized by subject experts in 

their respective field.  In this curriculum, the subject matter becomes the basis around 
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which content and learning experiences are organized and the mastery of subject matter 

becomes the major concern for attainment of educational objectives.  Hence, this curriculum 

focuses on selection and organization of subject matter in the form of course contents and 

organization of learning experiences for attaining mastery overit.  In order to actualize this, 

the major task of the curriculum designers and teachers is to determine the nature and 

scope of subject in relation to the level of education for which it is meant for.  So, the 

curriculum planners before preparing guidelines for this type of curriculum have to discuss 

with the subject experts regarding the selection and organization of contents and learning 

experiences in a logical order and sequence.The major intention of curriculum is to enable 

every learnertoachievemasteryoverthesubjectmatterandthecontentsare to be graded in such a 

manner that the presentation of which will be from simple to complex, easy to difficult in 

the textbook.  The essence of subject organization is that it follows a logic of the pertinent 

discipline-that is both content and learning experience related to acquiring it, are divided 

and organized by the logic of the respective subject areas. 

Features 

i.    Subject experts play significant role in preparing this curriculum before its 

implementation in the teaching-learning process. It means active involvement of 

subject experts in planning and preparation ofcurriculum. 

ii. It centres around the teaching of differentsubjects. 

iii. It puts stress on intellectual development of students through the teaching of subject 

matter of differentsubjects. 

iv. This curriculum determines the incorporation of the body of knowledge on a 

particular subject or programme of studies through inclusion of different chapters in a 

particular subject. For example, as the subjects or programme of studies are 

categorized into different areas like English, Science, Mathematics, Hindi, Social 

Studies, Sanskrit etc. The body of knowledge related to the subject to be taught to the 

students are covered through different chapters or units incorporated in that particular 

subject. 

v. Subject-Centred Curriculum stresses on mastery over the subject-matter by the 

students through the process of evaluation.   

vi. This curriculum considers each subject as a separate independent entity or discipline 

with clear-cut indication of its meaning, nature and scope.  The students are expected 

to be benefitted by studying a particular subject and would be interested to have their 
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extensive study in that subject in future. 

vii. This type of curriculum believes in the principle of allocating a pre-determined place 

with fixed amount of time to each subject in daily routine or time table of the 

academic programme.  It results in providing priority on the study of subjects which 

are important for a particular level of education. 

viii. It stresses on the repetition and memorization of content by the students through 

drilling.  When the memorization ability of the learners becomes strong in a particular 

subject, the intellectual development in that subject becomes easier. 

ix. The selection and organisation of contents or chapters of every subject in this 

curriculum occurs through the criteria of level of difficulty and level of education. 

Here, the level of difficulty refers to the arrangement of the contents or chapters in 

order of difficulty. So that, it will be easier for the students to have mastery over the 

subject-matter.  

x. This curriculum puts emphasis on formal learning indicating the teaching of different 

subjects in formal educational institutions. 

Subject-centered designs are considered as the most popular curriculum design because of the 

wide acceptance of knowledge and content as the integral part of curriculum.  These designs 

consider that the concepts are central to a culture which is highly elaborated and classified.  

In this regard, content is central to schooling of learners.  These designs are based on the 

assumption that a subject provides the best outline for developing text books, e-books and 

computer information programmes which help in the intellectual expansion of learners’ mind.  

Subject-centered designs are classified as follows: 

a. Subject design 

This design is well known for its wider use for educating the students in schools. It 

corresponds to textbook development and teacher education programme so as to create 

subject specialists.  This design is based on the belief that intelligence makes humans unique 

and distinctive among all the creatures.  According this design, curriculum is organised on the 

basis of how essential knowledge has been developed in various subject areas.  Henry 

Morrison as an exponent, argued that subject curriculum contributes most to the literacy of 

individual.  Hence, it should be followed in elementary school level as it focuses on literacy 

skills.  Morrison also emphasised that the subject design could allow a learner to develop 

interest and competence in one subject at secondary level.  Hence, a variety of courses need 

to be offered to learners in order to cater the diverse needs of learners.  
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Robert Hutchins observed that in a subject design curriculum, subject would include 

language and its uses (reading, writing, grammar, literature); mathematics; sciences; history 

and foreign languages.  This organisation of curricular content also assumes that subjects are 

best outlined in text books.   

b. Discipline design 

The discipline design is based on the basic organisation of content.  It focuses on academic 

disciplines.  According to King and Brownell, a discipline needs to possess the essential 

characteristics like:an expression of human imagination; a domain; a tradition; a mode of 

inquiry; a conceptual structure; a specialized language; a heritage of literature; a network of 

communication and a valuative and affective stance, and an instructive community.  This puts 

stress on disciplined knowledge that emphasises science, mathematics, English, history, and 

others.  Advocates of this design assumed that the school is a microcosm of the world of 

intellect and the disciplines reflect that world. 

The manner in which content is learned is suggested by the methods that scholars of that 

discipline employ to study the content.   For example, the students of history would approach 

the subject matter followed by a historian.  Proponents of this design stress on understanding 

the conceptual structures and processes of the disciplines. Hence, learners need to experience 

disciplines so that they can comprehend and conceptualize the learning. It encourages the 

learners to see the basic logic or structure of each discipline-key relationships, concepts, and 

principles which is called as substantive structure.  This structuring and meaning allows a 

deep understanding of the content and knowledge that can be applied to real life situations 

which is called as applicative knowledge.   

The supporters of this design consider students to function as little scholars in the respective 

fields of school curriculum which means a student learning history would explore historical 

facts as the historian employs the method of historiography (the art of writing history).  

Therefore, learners need to adapt to the expectations of the curricularists.  This design is very 

helpful for learners in attaining mastery of content and independent learning.  It also puts 

stress on understanding conceptual structures. However, the design is criticised on account of 

underlying assumption that all students have a common or similar learning style and 

intellectual activity anywhere is the same which is really a contradictory statement.  But, 

Bruner, an advocate of this curriculum design observes that any subject can be taught in some 

effectively honest form to any child at any stage of development.  
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c. Broad-fields design 

The broad-fields design is otherwise called as interdisciplinary design.  It is the result to 

correct the fragmentation and compartmentalisation caused by the subject design.  Broad-

fields designers try to give a clear understanding of all content areas.  It is an attempt to 

integrate content that fit together logically to experience.  For example, geography, 

economics, political science, anthropology, sociology and history are included in social 

studies.  Likewise, linguistics, grammar, literature, composition and spelling are clubbed into 

language.  This helps the learners to understand all content areas. This design facilitates 

learners’ active participation in knowledge construction process. It is criticised on account of 

surface learning or superficial learning as different subject areas are clubbed into one 

contributing very small portion of each subjects.  

d. Correlation design 

The correlation design attempts to identify ways in which subjects are related to each other 

by maintaining their own identity as separate subjects.  For example, language and social 

studies are correlated subjects at elementary level.  In these two subjects, while history is 

being studied, different literary pieces during the historical period are being studied. This 

design allows for linkage of different subjects in order to reduce fragmentation of curricular 

content.  Spokesperson like Harold Alberty and Elsie Alberty proposed for correlated 

curriculum for secondary school level with an ‘umbrella theme’ which means the basic 

content of the subjects remaining unchanged, the subject matter would be selected and 

organised with reference to broad themes, problems or units.   

e. Process design 

This curriculum design focuses on procedures and processes by which learners advance their 

knowledge.  It propagates that learners are the meaning makers who focus on intelligence and 

intellectual character.  Intellectual character goes beyond a listing of abilities and the speed of 

enactment of those abilities.  It encompasses sets of dispositions that shape the intellectual 

behaviour of the learners. For example, learners from history would learn the ways of 

historiography and an anthropology learner would learn various ethnographic procedures in 

order to study anthropological concepts of society and culture.  This design puts stress on 

those procedures which enables the learners in the analysis of reality and creation of 

frameworks arranged for deriving knowledge.  Here, learners learn the process of knowledge 

acquisition to reach some degree of consensus and satisfaction.  The design is based on the 

assumption that learners need to be taught to think critically and analytically.  
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Advantages of Subject-centered Design 

i. It gives emphasis on organised and classified subjects based on expert views. 

ii. It gives stress on mastery of subject matter by the learners. 

iii. It ensures a great deal of systematisation in the transaction of the subject matter in the 

classroom. 

iv. The course contents presented inasequentialorderonthebasisoftheirlevelofdifficulties 

makes the task of the teacher easier. 

v. Itfocusesonteachingof facts and concepts and the knowledge is imparted for its own 

sake.  

vi. This curriculum highlights on the teaching of specific habits and skills in every 

subject area. 

vii. This curriculum can be considered as a better tool for Continuous and Comprehensive 

Evaluation. 

Shortcomings  

i. The claim that logical organisation of subjects is also the best organisation of learning 

is not always acceptable 

ii. It treats acquisition of knowledge by the students from different subjects as water-

tight compartments.  So it ignores knowledge as an integratedwhole and prevents the 

pursuit of interrelated learning. 

iii. Subject Centred Curriculum is rigid and static as it does not take into account the 

conditions of curriculum implementation neither from the stand point of 

students’needs and requirements nor from the stand point of the needs of society 

orcommunity. 

iv. It gives priority on repetitions and memorisations in order to acquire knowledge by 

the students ignoring their level of understanding or comprehension on the subject 

matter taught tothem. 

v. This curriculum is criticized because it does not create space beyond the prescribed 

text books for acquisition of knowledge in a particular subject.  That is why it is 

considered as a text book orientedcurriculum, bookish and theoretical. 

vi. The subject centred curriculum makes the learners as passive recipients of 

knowledge by limiting their scope of active participation in the teaching-

learningprocess. 
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SUMMARY/KEY POINTS 

A subject-centered curriculum is an educational framework that organizes learning around 

specific disciplines or subject areas (such as mathematics, science, history, or language). In 

this type of curriculum, the focus is on the content of the subject matter rather than on 

students’ needs, interests, or life experiences. The primary goal is to ensure that students 

acquire a deep and structured understanding of the essential knowledge and skills within each 

subject. 

Key Characteristics: 

1. Content Focus: The core of the subject-centered curriculum is the content itself. Subjects 

are taught in isolation, with an emphasis on mastering specific bodies of knowledge and 

skills within each discipline. 

2. Discipline-Based Structure: The curriculum is organized into distinct subject areas (e.g., 

mathematics, literature, science, etc.), each with its own set of goals, materials, and 

assessments. 

3. Teacher-Centered: Instruction in a subject-centered curriculum is typically teacher-driven, 

with the teacher as the authority figure responsible for delivering the content. Teachers 

determine the pace, structure, and scope of learning within each subject. 

4. Emphasis on Knowledge Acquisition: The focus is on mastery of academic knowledge, 

often through direct instruction, lectures, textbooks, and structured activities. Learning 

outcomes are typically related to the acquisition of facts, concepts, theories, and 

procedures within the subject. 

5. Standardized Assessment: Assessment in subject-centered curricula tends to be focused on 

measuring knowledge of the content through standardized tests, quizzes, or exams that 

assess a student's understanding of the subject matter. 

Advantages of Subject-Centered Curriculum: 

• Structured and Systematic: The curriculum is well-organized and ensures that students 

are exposed to a broad range of foundational knowledge in each discipline. 

• Clear Learning Outcomes: With a focus on specific content, there are clear 

expectations about what students should learn in each subject. 
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• Expertise in Subjects: Teachers can focus on teaching their area of expertise, ensuring 

that students gain in-depth knowledge of the subject matter. 

Disadvantages of Subject-Centered Curriculum: 

• Limited Student Engagement: The emphasis on subject content may not always align 

with students' interests or real-world applications, which can lead to disengagement or 

lack of motivation. 

• Fragmented Learning: Learning is often divided into discrete subjects, which may 

result in students having difficulty connecting knowledge across disciplines. 

• Lack of Flexibility: The rigid structure of the curriculum may not allow for 

personalization or differentiation to meet the diverse needs of students. 

Examples of Subject-Centered Curriculum Models: 

1. Traditional Curriculum: A traditional school curriculum that focuses on subjects such 

as mathematics, literature, history, and sciences. 

2. Disciplinary Approaches: In higher education, academic disciplines like engineering, 

biology, or law follow a subject-centered approach where the curriculum is focused on 

mastering the core principles and knowledge of the field. 

The subject-centered curriculum places the content at the heart of education, prioritizing a 

systematic approach to teaching specific subjects. While it ensures thorough coverage of core 

knowledge within disciplines, it may limit student engagement and the ability to make 

interdisciplinary connections. Despite these limitations, it remains a foundational model in 

many educational systems due to its structured, content-driven approach to learning. 

UNIT END QUESTIONS 

• What are the defining characteristics of a subject-centered curriculum? 

• How does a subject-centered curriculum affect student engagement and motivation? 

• What are the advantages and limitations of a subject-centered curriculum in 

promoting interdisciplinary learning? 

• How does the subject-centered curriculum model align with standardized testing and 

assessment practices? 

• What is the role of the teacher in a subject-centered curriculum, and how does it 

impact pedagogy? 
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UNIT 07: 

LEARNER CENTERED CURRICULUM 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of learner centred curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define learner centred curriculum 

➢ Discus the importance and feature of  learner centred curriculum 

➢ Explain the merits and demerits of learner centred curriculum 

 
INTRODUCTION 

A learner-centered curriculum is an educational approach that places the learner at the core of 

the teaching and learning process. Unlike traditional curricula, which often focus on the 

delivery of content determined by the teacher or external standards, the learner-centered 

curriculum is designed to meet the diverse needs, interests, and abilities of students. It 

emphasizes active learning, personalization, and engagement, where students are viewed as 

active participants in their own education, rather than passive recipients of knowledge. 

In a learner-centered curriculum, the role of the teacher shifts from being the "sage on the 

stage" (the primary source of knowledge) to a facilitator of learning. The teacher's job is to 

guide, support, and encourage students, helping them construct knowledge through hands-on 

activities, collaboration, critical thinking, and reflection. This approach fosters an 

environment where learning is tailored to the individual needs of each student, encouraging 

autonomy, creativity, and a sense of ownership over one's educational journey. 
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KEY FEATURES OF LEARNER-CENTERED CURRICULUM: 

1. Focus on the Learner’s Needs and Interests: The learner-centered approach tailors the 

curriculum to fit the diverse needs, strengths, and interests of students. It seeks to make 

learning more relevant by connecting the content to students' lives, experiences, and 

future aspirations. 

2. Active Learning: In a learner-centered curriculum, students are actively involved in their 

learning process through activities such as group discussions, project-based learning, 

hands-on experiments, and real-world problem-solving tasks. This participatory approach 

helps students internalize knowledge by engaging them in authentic learning experiences. 

3. Collaboration and Interaction: Collaborative learning is a core element of this approach. 

Students often work in teams, collaborate with peers, and engage in shared learning 

experiences. This fosters communication skills, teamwork, and the ability to learn from 

others. 

4. Personalized Learning Pathways: The learner-centered model allows for more 

personalization of learning. Students can progress at their own pace, receive tailored 

support, and explore topics that interest them. This individualized approach helps meet 

the unique learning needs of each student, enhancing their overall engagement and 

success. 

5. Teacher as Facilitator: The teacher’s role in a learner-centered curriculum is more about 

guiding and facilitating learning rather than delivering information. Teachers help 

students develop their critical thinking and problem-solving skills by providing resources, 

offering feedback, and creating opportunities for students to reflect on their learning. 

6. Assessment for Learning: Assessment in a learner-centered curriculum is ongoing and 

formative. It is not just a tool to measure knowledge but a means to guide learning. 

Teachers assess students’ progress continuously and provide constructive feedback that 

helps learners improve and adjust their learning strategies. 

Benefits of Learner-Centered Curriculum: 

1. Increased Student Engagement: When the curriculum reflects students' interests and 

allows them to take an active role in their learning, they are more likely to be engaged 

and motivated to learn. The hands-on and interactive nature of a learner-centered 

approach fosters curiosity and deeper understanding. 

2. Development of Critical Skills: Learner-centered curricula emphasize the 

development of essential skills such as critical thinking, creativity, problem-solving, 
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collaboration, and communication. These skills are crucial for success in the 21st 

century, as students need to be prepared for a rapidly changing and complex world. 

3. Higher Retention and Deep Learning: Because students are more actively involved in 

constructing knowledge, they are likely to retain and understand the material on a 

deeper level. Active engagement promotes long-term learning that goes beyond rote 

memorization. 

4. Inclusive Education: The flexibility and adaptability of a learner-centered curriculum 

make it more inclusive. It caters to diverse learners, including those with different 

learning styles, abilities, and backgrounds, ensuring that all students can access the 

content in ways that work best for them. 

5. Empowerment and Ownership of Learning: A key principle of the learner-centered 

curriculum is that students take responsibility for their own learning. This sense of 

ownership builds self-confidence and motivates students to become lifelong learners 

who can continue to learn independently after they leave formal education. 

Challenges of Learner-Centered Curriculum: 

While the learner-centered curriculum offers numerous benefits, it also presents some 

challenges: 

• Time-Consuming for Teachers: Creating a learner-centered environment requires 

more planning, preparation, and adaptability from teachers, as they must design 

personalized learning activities and manage diverse student needs. 

• Assessment Challenges: Traditional assessment methods (like standardized testing) 

may not fully capture the depth of learning or skills development in a learner-centered 

curriculum, making assessment more complex. 

• Resource Intensive: The learner-centered approach often requires additional 

resources, such as technology, collaborative spaces, and access to diverse materials, 

which may not be readily available in all educational settings. 

The learner-centered curriculum represents a shift from traditional, teacher-directed models 

of education to one that puts the learner at the center of the educational experience. By 

focusing on students' interests, active learning, and personalized pathways, this approach 

aims to cultivate engaged, independent, and lifelong learners. While it presents challenges, 

such as increased demands on teachers and assessment, the benefits of this model in fostering 

deeper learning, critical thinking, and greater student empowerment make it a powerful 

educational approach for preparing students for the complexities of the modern world. 
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SUMMARY/KEY POINTS 

The learner-centered curriculum represents a transformative shift in education, where the 

focus moves from content delivery by the teacher to the active engagement and needs of the 

students. By prioritizing the interests, abilities, and learning styles of individual students, this 

approach fosters a more personalized, inclusive, and engaging learning environment. 

Students are encouraged to take responsibility for their own learning, which cultivates critical 

skills such as problem-solving, collaboration, and independent thinking—skills essential for 

success in today’s rapidly changing world. 

Through methods like hands-on activities, inquiry-based learning, and real-world 

applications, the learner-centered curriculum emphasizes active participation, critical 

thinking, and deeper learning. Teachers in this model serve as facilitators, guiding and 

supporting students as they construct their own knowledge. This not only enhances student 

engagement but also promotes long-term retention and a deeper understanding of content. 

However, the implementation of a learner-centered curriculum does come with challenges, 

including increased demands on teachers, the need for diverse assessment strategies, and 

potential resource constraints. It also requires a shift in educational mindset and practice, 

which may take time to develop fully within traditional educational systems. 

while a learner-centered curriculum may present obstacles, its benefits—such as fostering 

lifelong learning, promoting autonomy, and encouraging a more inclusive, personalized 

approach to education—make it a powerful model for preparing students to thrive in an ever-

evolving global landscape. By aligning the curriculum with the needs and interests of 

students, the learner-centered approach offers the potential to create more motivated, capable, 

and adaptable learners who are equipped for the challenges of the future. 

UNIT END QUESTIONS 

1. How does the role of the teacher change in a learner-centered curriculum, and what 

challenges might this pose for teachers? 

2. In what ways does a learner-centered curriculum support the development of critical 

thinking and problem-solving skills in students? 

3. What are the advantages and limitations of using formative assessment in a learner-

centered curriculum? 

4. How can a learner-centered curriculum be adapted to diverse classrooms with varying 
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levels of student ability, interest, and learning styles? 

5. What is the relationship between a learner-centered curriculum and student motivation, 

and how can it foster lifelong learning? 

SUGGESTIONS FOR FURTHER READING 

1. Brown, H. D. (2007). Principles of Language Learning and Teaching (5th ed.). 

Pearson Education. 

2. Felder, R. M., & Brent, R. (2009). Teaching and Learning STEM: A Practical Guide. 

Jossey-Bass. 

3. Weimer, M. (2013). Learner-Centered Teaching: Five Key Changes to Practice (2nd 

ed.). Jossey-Bass. 

4. Bransford, J. D., Brown, A. L., & Cocking, R. R. (2000). How People Learn: Brain, 

Mind, Experience, and School. National Academy Press. 

5. Jonassen, D. H., Howland, J., Marra, R. M., & Crismond, D. (2008). Meaningful 

Learning with Technology. Pearson Education. 
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UNIT 08: - 

EXPERIENCE CENTERED CURRICULUM 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of experience centred curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define experience centred curriculum 

➢ Discus importance and features of experienced curriculum 

➢ Explain the merits and demerits of experienced centred curriculum 

 
INTRODUCTION 

An experience-centered curriculum is an educational approach that emphasizes learning 

through real-world experiences rather than solely focusing on the acquisition of academic 

knowledge. In this model, the curriculum is designed around the interests, needs, and lived 

experiences of students, aiming to make learning more relevant, engaging, and meaningful. 

Rather than simply transmitting information from teacher to student, this curriculum 

encourages active participation, problem-solving, and reflection, where learners construct 

knowledge through hands-on activities and experiential learning opportunities. 

The experience-centered curriculum places students at the center of the learning process. The 

belief is that students learn best when they can connect new knowledge to their personal 

experiences, interests, and daily lives. This model fosters an environment where students are 

encouraged to explore, experiment, and engage in real-life situations that stimulate curiosity, 

foster critical thinking, and develop practical skills. 
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CONCEPT OF EXPERIENCED CURRICULUM: 

The experienced curriculum refers to the actual learning experience that students go through 

in the classroom, which may differ from the formal or intended curriculum outlined by 

educational authorities or institutions. This curriculum is shaped not only by the planned 

activities and content but also by the interactions, context, and the personal experiences of the 

learners themselves. In essence, it is the curriculum as experienced by students, often 

emphasizing the subjective, individual, and collective experiences that students undergo 

during their learning journey. 

The experienced curriculum is what students actively engage with, interpret, and make sense 

of as they participate in lessons, activities, and interactions with their teachers and peers. 

While the formal curriculum consists of the set objectives, content, materials, and 

assessments prescribed by schools or educational systems, the experienced curriculum is 

shaped by how students perceive, understand, and engage with those elements. The 

experienced curriculum can therefore be seen as a dynamic process that varies for each 

student based on their unique context, needs, interests, and interactions. 

Key Features of Experienced Curriculum: 

1. The Curriculum in Action: The experienced curriculum is the curriculum in practice. 

It refers to the actual events, activities, and processes that take place in the classroom 

and beyond. These experiences are shaped by interactions between students, teachers, 

and the broader school community, as well as the way students engage with the 

content and teaching methods. 

2. Student-Centered: Unlike the formal curriculum, which is designed with certain goals, 

standards, and content in mind, the experienced curriculum focuses on how students 

personally make sense of the learning process. It includes the emotions, motivations, 

challenges, and achievements that students encounter while engaging with the 

learning environment. 

3. Influence of Context and Environment: The experienced curriculum is influenced by 

the context in which learning occurs—this includes factors like the classroom climate, 

the social dynamics among students, the teaching style, and even external factors like 

family background or community. In this sense, the curriculum is shaped by both the 

physical and social environment in which learning takes place. 

4. Learner Agency and Interpretation: One of the defining characteristics of the 

experienced curriculum is that it reflects the individual student’s interpretation and 

active participation. Even if the planned curriculum includes the same content for all 
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students, each student will bring their own experiences, background knowledge, and 

personal context to that learning. This means that students may experience the same 

lesson or activity differently, influencing how they internalize the content and connect 

it to their own lives. 

5. Dynamic and Evolving: The experienced curriculum is dynamic and can evolve over 

time. As students engage with the material, they bring their own perspectives, 

experiences, and reactions into the classroom, influencing the flow of the learning 

process. Teachers adapt and respond to these experiences, and students themselves 

may change their attitudes, behaviors, and understandings as the learning process 

unfolds. 

6. Non-Formal Learning Experiences: While the experienced curriculum is often 

associated with formal educational settings, it also encompasses non-formal learning 

experiences that happen outside the structured classroom setting—such as field trips, 

extracurricular activities, informal interactions, or personal projects—that contribute 

to a student’s overall learning. 

7. Emotional and Social Aspects of Learning: The emotional and social dimensions of 

the experienced curriculum are just as important as cognitive learning. Students' 

emotions, relationships with peers and teachers, and personal sense of belonging all 

influence how they experience the curriculum. A supportive and positive learning 

environment can enhance engagement, while a negative atmosphere might create 

barriers to learning. 

Distinction Between Formal and Experienced Curriculum: 

1. Formal Curriculum: The formal curriculum refers to the planned, structured, and 

documented syllabus, course objectives, teaching materials, assessments, and content 

that are prescribed by an educational authority or institution. This is what teachers are 

officially required to teach, and students are expected to learn. 

2. Experienced Curriculum: The experienced curriculum represents what students 

actually learn in practice—the lessons they engage with, the emotions they feel, the 

challenges they face, and the personal meanings they construct. The experienced 

curriculum can sometimes differ significantly from the formal curriculum due to 

factors such as student interest, teacher teaching style, classroom dynamics, and 

external influences like home life or societal factors. 
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Factors Influencing the Experienced Curriculum: 

1. Student Background and Prior Knowledge: A student's previous experiences, 

knowledge, and cultural background influence how they interpret new information. 

Students with different life experiences will approach the curriculum in varied ways, 

meaning their learning experiences may not be uniform. 

2. Teacher's Pedagogical Approach: The teacher's teaching methods, style, and 

philosophy have a significant impact on how the curriculum is experienced. For 

instance, a teacher who uses inquiry-based learning or project-based methods may 

create a different experience for students compared to one who uses more traditional, 

lecture-based approaches. 

3. Classroom Environment: The physical and emotional climate of the classroom—

whether it is collaborative, supportive, or hierarchical—can significantly influence the 

experienced curriculum. A positive classroom environment encourages active 

engagement, while a negative or oppressive one can hinder learning. 

4. Social and Peer Interactions: Peer relationships and group dynamics play a critical 

role in shaping the student’s learning experience. Collaborative work, discussions, 

and group projects all contribute to the way students interact with the curriculum and 

with one another. 

5. External Contexts: The broader societal, familial, and community context also affects 

the student’s learning experience. Students from different socio-economic 

backgrounds, or those facing challenges outside school, might experience the same 

formal curriculum in ways that are deeply impacted by these external factors. 

The Role of the Teacher in Shaping the Experienced Curriculum: 

While students play an active role in shaping their own experiences, teachers are essential in 

creating an environment conducive to positive learning experiences. Teachers can shape the 

experienced curriculum by: 

• Creating Opportunities for Active Learning: Through interactive methods like group 

work, discussions, project-based learning, and hands-on activities, teachers encourage 

deeper engagement with the material. 

• Fostering an Inclusive and Supportive Classroom Environment: Teachers must ensure 

that all students feel safe, respected, and valued, which can dramatically improve how 

students engage with the curriculum. 
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• Providing Individualized Feedback and Support: By acknowledging the diverse 

learning needs of students and offering personalized guidance, teachers can help 

students navigate challenges and develop a deeper understanding of the content. 

Significance of Experienced Curriculum in Education: 

1. Student Engagement and Motivation: When the curriculum resonates with students' 

interests and learning styles, they are more likely to be motivated and engaged. The 

experienced curriculum plays a crucial role in turning passive learners into active 

participants who are invested in their learning. 

2. Holistic Learning: The experienced curriculum reflects a more holistic approach to 

learning, taking into account not just cognitive development but also emotional, 

social, and personal growth. Students are not just learning content—they are growing 

as individuals. 

3. Reflective Practice: Educators can use the concept of the experienced curriculum to 

reflect on how their teaching practices are impacting student learning. By being 

attuned to students’ experiences and feedback, teachers can refine and adjust their 

methods to create a more effective learning environment. 

 

SUMMARY/KEY POINTS 

The experienced curriculum represents the lived reality of learning—how students engage 

with, interpret, and interact with the formal curriculum. It emphasizes that learning is not just 

about what is taught, but also about how students experience the content, what they bring to 

the learning process, and the context in which it occurs. Understanding the experienced 

curriculum helps educators better cater to the diverse needs of their students, ensuring that 

learning is meaningful, relevant, and impactful. It reminds us that education is a dynamic 

process, shaped by both the curriculum designers and the students who bring their own 

unique experiences and perspectives to it. 

UNIT END QUESTIONS 

1. How does an experience-centered curriculum enhance student engagement and 

motivation compared to traditional content-based curricula? 

2. What are the key challenges educators face when implementing an experience-

centered curriculum, and how can these be overcome? 

3. How can experiential learning activities be designed to ensure that students develop 

both academic knowledge and practical, real-world skills? 
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4. In what ways does an experience-centered curriculum support the development of 

critical thinking, problem-solving, and collaboration skills among students? 

5. How can the outcomes of an experience-centered curriculum be assessed, given that 

learning is often more personalized and context-driven? 
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UNIT 09: 
CORE CURRICULUM 

 
 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of Core curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define concept of core curriculum 

➢ Discus significance and features of core curriculum 

➢ Explain the challenges of core curriculum 

 
INTRODUCTION 

The core curriculum is a framework of essential subjects, skills, and knowledge that all 

students are expected to learn during their educational journey, regardless of their individual 

interests or career paths. It represents a common foundation of learning that aims to provide 

all students with a well-rounded education, equipping them with the basic skills and 

knowledge necessary for personal development, social participation, and future success. 

The concept of the core curriculum is grounded in the belief that every student, regardless of 

background or ability, should have access to a broad base of learning in key areas such as 

language and literacy, mathematics, science, social studies, and the arts. The core curriculum 

is designed to promote educational equity, ensuring that all students, no matter where they 

live or their socioeconomic status, have the same opportunities to gain essential competencies 

that will serve as a foundation for lifelong learning and informed citizenship. 

While the specifics of the core curriculum may vary by country, state, or educational system, 

it is generally understood as a set of common educational goals or standards that provide a 

structure for teaching and learning. These goals typically reflect societal values, preparing 
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students not only for higher education or vocational training but also for active participation 

in civic life and the workforce. 

 

CONCEPT OF CORE CURRICULUM 

The core curriculum refers to a set of essential subjects or courses that all students are 

required to study as part of their education, regardless of their individual interests or career 

paths. This curriculum typically aims to provide a broad, foundational education in key areas 

that are considered necessary for all students to acquire a well-rounded knowledge base. The 

core curriculum is often designed to ensure that students gain essential skills, concepts, and 

knowledge that prepare them for further education, civic engagement, and the workforce. 

Key Characteristics of Core Curriculum: 

Universal Requirement: 

The core curriculum is generally mandatory for all students within a particular educational 

system or program. It includes subjects and content areas that all students, irrespective of 

their specialization, must study. 

Broad and Foundational: 

The subjects included in the core curriculum are usually broad in scope, covering areas such 

as literature, mathematics, science, social studies, arts, and physical education. These subjects 

are intended to ensure students receive a well-rounded education that nurtures their 

intellectual, social, and emotional development. 

Development of Basic Skills: 

The core curriculum focuses on developing key skills that are essential for academic success 

and lifelong learning, such as critical thinking, problem-solving, communication, and 

collaboration. 

General Knowledge and Citizenship: 

A core curriculum often aims to provide students with general knowledge that is necessary 

for informed participation in society. This includes understanding basic principles of 

government, history, economics, and cultural literacy. 

Preparation for Further Learning: 

By ensuring that all students receive a common foundation in a wide range of subjects, the 

core curriculum prepares them for more specialized or advanced studies in their later 

educational stages or in the workplace. 

Examples of Core Curriculum Components: 
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Mathematics: Basic arithmetic, algebra, geometry, and sometimes statistics. 

English/Language Arts: Reading, writing, grammar, literature, and communication. 

Science: General principles of biology, chemistry, physics, and sometimes environmental 

science. 

Social Studies: History, geography, economics, and civics. 

Physical Education and Health: Fitness, physical activity, and well-being. 

Arts: Music, visual arts, or drama to promote creativity and cultural awareness. 

Advantages of a Core Curriculum: 

Equity: A core curriculum ensures that all students, regardless of background, have access to 

the same essential learning experiences. 

Holistic Development: By providing a broad base of knowledge, it fosters intellectual and 

social development across multiple areas of life. 

College and Career Readiness: It prepares students for future academic challenges and 

provides foundational skills that are valuable in most careers. 

importance of Core Curriculum: 

Foundation for Lifelong Learning: The core curriculum is intended to provide a solid 

foundation of knowledge and skills that will serve students throughout their lives. The goal is 

to prepare students to think critically, communicate effectively, and adapt to changing 

environments, whether they pursue higher education, vocational training, or enter the 

workforce directly. 

Promotes Social Cohesion: By ensuring that all students learn the same essential content, the 

core curriculum helps create a sense of social cohesion. It provides common ground for 

people from different backgrounds and communities, fostering shared values and 

understanding. 

Educational Equity: The core curriculum aims to reduce inequalities in education by 

guaranteeing that all students, regardless of their socio-economic status, receive the same 

foundational education. This is crucial in creating opportunities for students who may not 

otherwise have access to a wide-ranging, high-quality education. 

Guides Curriculum Development and Assessment: The core curriculum provides a roadmap 

for curriculum development, ensuring that educators know what content needs to be covered 

at each stage of education. It also informs assessment practices, as it provides clear criteria 

for what students should know and be able to do by the end of a course or grade level. 

Prepares Students for Citizenship: The core curriculum helps students acquire the knowledge 

and values needed to become active, informed citizens. For example, subjects like social 
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studies or civics education within the core curriculum help students understand their rights 

and responsibilities in a democratic society. 

Core Curriculum in Different Educational Systems: 

While the concept of a core curriculum exists across many educational systems globally, its 

exact structure and content vary depending on national priorities, cultural values, and the 

educational philosophy of the country. For example: 

In the United States, the core curriculum is shaped by state and national standards such as the 

Common Core State Standards (CCSS), which outline learning expectations for English 

language arts and mathematics from kindergarten through high school. 

In the United Kingdom, core subjects in the National Curriculum include English, 

mathematics, science, and physical education, among others, while other subjects are 

categorized as foundation subjects. 

In India, the core curriculum typically includes languages, mathematics, science, social 

science, and arts as mandatory subjects in schools, with additional flexibility at the secondary 

and higher education levels. 

Criticisms of Core Curriculum: 

Lack of Personalization: Some critics argue that a core curriculum may not allow for enough 

flexibility or personalization to address students’ individual interests or career aspirations. 

Cultural Bias: The content of the core curriculum may reflect the values and perspectives of a 

particular culture or socioeconomic group, potentially neglecting diverse viewpoints or 

experiences. 

Limited Depth: By focusing on a broad range of subjects, there may be less opportunity for 

students to engage deeply with specific topics of personal interest or career relevance. 

The core curriculum is designed to provide a comprehensive educational foundation for all 

students, ensuring they acquire essential knowledge and skills. While it promotes equity and 

prepares students for further education or the workforce, the debate around its rigid structure 

versus more flexible, individualized learning continues in educational discourse. Balancing 

breadth with depth and accommodating diverse student needs remain key challenges for 

curriculum designers. 

SUMMARY/KEY POINTS 

The core curriculum is a structured framework that outlines the essential knowledge, skills, 

and subjects all students are expected to learn at various stages of their education. Its primary 

goal is to provide every student with a well-rounded education, ensuring they acquire 
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foundational competencies in areas such as language arts, mathematics, science, social 

studies, physical education, and sometimes the arts. 

Key features of the core curriculum include standardized learning objectives that define the 

specific content and skills students must master at each grade level, and an emphasis on 

equity and access, ensuring all students, regardless of their background or socio-economic 

status, receive a comparable education. The core curriculum serves as a foundation for 

academic achievement, preparing students for future learning, work, and civic participation. 

One of the main benefits of a core curriculum is its role in promoting educational equity, 

offering all students access to the same essential knowledge and opportunities for personal 

growth. It also plays a critical role in fostering social cohesion by providing a common 

educational experience that promotes shared values and understanding among diverse groups. 

While core curricula can vary across different educational systems (e.g., the U.S. Common 

Core Standards or the U.K. National Curriculum), they all aim to ensure that students are 

prepared for life beyond school with the necessary skills for problem-solving, critical 

thinking, and active participation in society. 

In summary, the core curriculum ensures that all students receive a broad and balanced 

education, providing the essential knowledge and skills needed for success in higher 

education, careers, and citizenship. It sets the foundation for lifelong learning and promotes 

equality, social responsibility, and personal development. 

UNIT END QUESTIONS 

• What are the key components of a core curriculum, and how do they contribute to 

student success? 

• How does a core curriculum promote educational equity, and what are its implications 

for students from diverse socio-economic backgrounds? 

• What are the advantages and challenges of implementing a standardized core 

curriculum across different educational systems or countries? 

• How do core curriculum standards like the Common Core in the U.S. shape classroom 

instruction and student assessments? 

• In what ways can a core curriculum be adapted to ensure it remains relevant and 

responsive to the needs of modern learners and the demands of the 21st century? 
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UNIT 10: 

RELATIONSHIP BETWEEN EXPERIENCED 

CENTERED CURRICULUM AND CORE 

CURRICULUM 

 

STRUCTURE  

o Objectives  

o Introduction 

o Relationship between experienced centred curriculum and core curriculum 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define experienced centred curriculum  

➢ Define core curriculum  

➢ Discus relationship between experienced centred curriculum and core curriculum 

INTRODUCTION 

The Experience-Centered Curriculum and the Core Curriculum are two distinct approaches to 

designing educational programs, but they share a common goal: to provide students with the 

knowledge, skills, and experiences needed to succeed in life. The main difference between 

the two lies in the approach to how learning should be structured and delivered. 

Understanding their relationship requires examining how each curriculum influences 

students' learning experiences, and how they can complement each other in the educational 

process. 

CONCEPT OF CORE CURRICULUM 

The core curriculum refers to a set of essential subjects or courses that all students are 

required to study as part of their education, regardless of their individual interests or career 

paths. This curriculum typically aims to provide a broad, foundational education in key areas 

that are considered necessary for all students to acquire a well-rounded knowledge base. The 
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core curriculum is often designed to ensure that students gain essential skills, concepts, and 

knowledge that prepare them for further education, civic engagement, and the workforce. 

Key Characteristics of Core Curriculum: 

Universal Requirement: 

The core curriculum is generally mandatory for all students within a particular educational 

system or program. It includes subjects and content areas that all students, irrespective of 

their specialization, must study. 

Broad and Foundational: 

The subjects included in the core curriculum are usually broad in scope, covering areas such 

as literature, mathematics, science, social studies, arts, and physical education. These subjects 

are intended to ensure students receive a well-rounded education that nurtures their 

intellectual, social, and emotional development. 

Development of Basic Skills: 

The core curriculum focuses on developing key skills that are essential for academic success 

and lifelong learning, such as critical thinking, problem-solving, communication, and 

collaboration. 

General Knowledge and Citizenship: 

A core curriculum often aims to provide students with general knowledge that is necessary 

for informed participation in society. This includes understanding basic principles of 

government, history, economics, and cultural literacy. 

Preparation for Further Learning: 

By ensuring that all students receive a common foundation in a wide range of subjects, the 

core curriculum prepares them for more specialized or advanced studies in their later 

educational stages or in the workplace. 

Examples of Core Curriculum Components: 

Mathematics: Basic arithmetic, algebra, geometry, and sometimes statistics. 

English/Language Arts: Reading, writing, grammar, literature, and communication. 

Science: General principles of biology, chemistry, physics, and sometimes environmental 

science. 

Social Studies: History, geography, economics, and civics. 

Physical Education and Health: Fitness, physical activity, and well-being. 

Arts: Music, visual arts, or drama to promote creativity and cultural awareness. 

Advantages of a Core Curriculum: 
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Equity: A core curriculum ensures that all students, regardless of background, have access to 

the same essential learning experiences. 

Holistic Development: By providing a broad base of knowledge, it fosters intellectual and 

social development across multiple areas of life. 

College and Career Readiness: It prepares students for future academic challenges and 

provides foundational skills that are valuable in most careers. 

Criticisms of Core Curriculum: 

Lack of Personalization: Some critics argue that a core curriculum may not allow for enough 

flexibility or personalization to address students’ individual interests or career aspirations. 

Cultural Bias: The content of the core curriculum may reflect the values and perspectives of a 

particular culture or socioeconomic group, potentially neglecting diverse viewpoints or 

experiences. 

Limited Depth: By focusing on a broad range of subjects, there may be less opportunity for 

students to engage deeply with specific topics of personal interest or career relevance. 

The core curriculum is designed to provide a comprehensive educational foundation for all 

students, ensuring they acquire essential knowledge and skills. While it promotes equity and 

prepares students for further education or the workforce, the debate around its rigid structure 

versus more flexible, individualized learning continues in educational discourse. Balancing 

breadth with depth and accommodating diverse student needs remain key challenges for 

curriculum designers. 

AN EXPERIENCE-CENTERED CURRICULUM 

An experience-centered curriculum is an educational approach that emphasizes learning 

through real-world experiences rather than solely focusing on the acquisition of academic 

knowledge. In this model, the curriculum is designed around the interests, needs, and lived 

experiences of students, aiming to make learning more relevant, engaging, and meaningful. 

Rather than simply transmitting information from teacher to student, this curriculum 

encourages active participation, problem-solving, and reflection, where learners construct 

knowledge through hands-on activities and experiential learning opportunities. 

The experience-centered curriculum places students at the center of the learning process. The 

belief is that students learn best when they can connect new knowledge to their personal 

experiences, interests, and daily lives. This model fosters an environment where students are 

encouraged to explore, experiment, and engage in real-life situations that stimulate curiosity, 

foster critical thinking, and develop practical skills. 
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Key Characteristics of Experience-Centered Curriculum: 

1. Learning Through Experience: 

o The core idea is that learning occurs through active participation and direct 

engagement with the world. Students learn by doing, whether through 

projects, field trips, experiments, internships, community involvement, or 

other real-world activities. 

2. Student-Centered Approach: 

o In contrast to more traditional, teacher-directed models, the experience-

centered curriculum is highly student-centered. It takes into account students' 

prior experiences, interests, and personal contexts, allowing them to guide 

their own learning within the framework provided by educators. 

3. Active and Constructivist Learning: 

o Students are seen as active participants in the learning process rather than 

passive recipients of knowledge. They engage in constructivist learning, where 

they build on their existing knowledge and experiences to create new 

understanding. Through exploration, reflection, and collaboration, students 

develop critical thinking and problem-solving skills. 

4. Interdisciplinary Learning: 

o This model encourages the integration of various subject areas into projects 

and activities, reflecting the interconnectedness of real-world experiences. For 

instance, a student project might combine knowledge from science, social 

studies, art, and language to address a real-world issue. 

5. Personal Relevance: 

o The curriculum is designed to be personally meaningful and relevant to 

students. By drawing connections to students’ own lives, interests, and social 

contexts, the learning process becomes more engaging and motivates students 

to take ownership of their learning. 

Advantages of Experience-Centered Curriculum: 

• Increased Engagement: Since students are learning through experiences that are 

meaningful and connected to their own lives, they are more likely to be engaged and 

motivated. 

• Development of Practical Skills: Students not only acquire theoretical knowledge but 

also develop practical skills such as critical thinking, problem-solving, 
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communication, and teamwork—skills that are highly valued in the workplace and 

everyday life. 

• Encourages Lifelong Learning: Experience-based learning fosters a love for learning 

and curiosity, encouraging students to become lifelong learners who seek out new 

experiences and challenges. 

• Personal Growth and Social Awareness: Students develop a deeper understanding of 

themselves and their roles in the community. By engaging in real-world problem-

solving and social interaction, they often develop stronger social and emotional skills. 

Criticisms of Experience-Centered Curriculum: 

• Lack of Structure: Critics argue that an experience-centered curriculum may lack the 

clear structure and content focus of traditional models, making it harder to assess 

progress or ensure students acquire all necessary academic knowledge. 

• Resource Intensive: Creating and implementing an experience-based curriculum often 

requires more resources—time, materials, and planning—than traditional methods, 

particularly for hands-on activities, field trips, or community-based projects. 

• Inconsistent Outcomes: Because the approach is student-driven and context-

dependent, the learning outcomes can be less predictable, which might be a concern 

for standardized education systems focused on measurable results. 

• Teacher Preparation: Teachers need to be highly skilled in facilitating experiential 

learning opportunities, which can require specialized training and professional 

development. 

Conclusion: 

The experience-centered curriculum shifts the focus of education from passive learning to 

active, engaged, and meaningful experiences. By centering the learning process around 

students’ interests, experiences, and real-world applications, it fosters deeper understanding, 

practical skills, and a love for learning. While it can pose challenges in terms of structure and 

resources, this approach offers a dynamic and flexible way to prepare students for life beyond 

the classroom, equipping them with the skills and mindsets necessary for navigating the 

complexities of the modern world. 

Relationship Between Experience-Centered Curriculum and Core Curriculum 

 

The core curriculum refers to a set of mandatory subjects or content that all students must 

learn, usually defined by educational authorities, such as governments or educational boards. 

It is often based on essential knowledge and skills deemed necessary for every student to 
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achieve basic academic proficiency. Core subjects generally include math, language arts, 

science, social studies, and sometimes physical education or the arts. 

• Purpose: To ensure that all students, regardless of background or future career paths, 

acquire a common foundation of knowledge and skills. 

Focus: Structured, standardized learning that ensures consistency and equity in educational 

opportunities for all students 

Experience-Centered Curriculum Overview: 

The experience-centered curriculum emphasizes the importance of students’ personal and 

social experiences in shaping their learning. In this approach, the content and learning 

activities are often chosen based on students’ interests, needs, and life experiences. The idea 

is to make learning relevant and meaningful to the students by allowing them to engage with 

real-world problems and activities that they find personally engaging. 

• Purpose: To make education more student-centered by focusing on what students 

experience during the learning process. It aims to connect education with students' 

lived experiences and personal development. 

Focus: The learning process itself, with an emphasis on hands-on, project-based, or 

experiential learning activities 

 

Key Differences Between Experience-Centered Curriculum and Core Curriculum: 

Aspect Core Curriculum Experience-Centered Curriculum 

Focus Emphasizes essential content 

(subjects, knowledge, skills) every 

student must learn. 

Focuses on students' lived 

experiences and learning processes, 

often driven by their interests and 

real-world contexts. 

Learning 

Approach 

Structured and standardized, often 

teacher-directed. 

Flexible and student-centered, often 

hands-on or inquiry-based. 

Content 

Delivery 

Focuses on uniform content for all 

students, with a set syllabus or 

standardized subjects. 

Content is shaped by students' 

experiences, needs, and interests, 

often varying across individuals or 

groups. 

Curricular 

Control 

Often determined by external 

authorities (government, school 

board). 

More autonomy is given to students 

and teachers in designing and 

implementing learning experiences. 
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Assessment Typically relies on traditional 

assessments like tests, quizzes, and 

exams to measure mastery of 

standardized content. 

Assessment may be more qualitative, 

based on student reflection, self-

assessment, or project-based 

evaluation. 

Student Role Passive role in content delivery, 

often following a fixed sequence of 

topics. 

Active role, with students 

contributing to and shaping their 

learning experiences based on their 

interests. 

 

Commonalities Between Experience-Centered and Core Curriculum: 

1. Shared Educational Goals: Both curricula aim to equip students with important life 

skills, knowledge, and the ability to succeed in society. While the core curriculum 

ensures students are exposed to foundational content, the experience-centered 

curriculum ensures that students engage with learning in a way that is meaningful to 

them. Both approaches, ultimately, are concerned with student development. 

2. Holistic Education: Both the core curriculum and experience-centered curriculum 

can foster a holistic view of education. The core curriculum provides students with 

fundamental knowledge across different subjects, which can serve as the foundation 

for the personal and social experiences emphasized in an experience-centered 

approach. Conversely, experience-centered learning can enrich core content by 

making it more relevant and engaging. 

3. Critical Thinking and Problem-Solving: Both approaches aim to develop critical 

thinking, creativity, and problem-solving skills. The core curriculum teaches 

students structured content that builds cognitive and analytical skills, while the 

experience-centered curriculum challenges students to apply those skills in real-world 

contexts. 

Complementary Aspects of the Two Approaches: 

1. Bridging Knowledge and Experience: 

o A core curriculum provides students with a foundational set of knowledge in 

various subjects. When paired with an experience-centered approach, this 

knowledge can be made relevant by applying it to real-world situations, 

allowing students to understand how academic learning intersects with 

everyday life. 
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o For instance, a student might learn about mathematical principles in the core 

curriculum but later apply those principles to solve real-world problems in a 

hands-on project, integrating personal experience with the formal content 

learned. 

2. Student Engagement and Motivation: 

o The core curriculum ensures that all students receive a well-rounded 

education, while an experience-centered approach can foster greater 

engagement and motivation. Students may be more interested and motivated 

when they see how what they are learning in the classroom connects to their 

interests and real-life experiences. 

o For example, teaching science (a core subject) through real-world 

applications, like environmental projects or field trips, makes the content more 

relatable and can increase student investment in learning. 

3. Personalizing Learning: 

o Core curriculum offers a standardized framework that guarantees all students 

have access to the same essential knowledge. Meanwhile, the experience-

centered curriculum allows for personalized learning experiences that 

consider the individual interests, prior knowledge, and experiences of each 

student. Together, they can provide both equity in educational content and 

flexibility in how it is learned. 

o Teachers can use the core curriculum as a foundation and then build upon it by 

incorporating students' interests, activities, and experiential learning, making 

the content more engaging and accessible. 

 

Integrating Core and Experience-Centered Curricula: 

While these two approaches may seem at odds, integrating them can create a powerful 

learning environment. For example: 

• Project-Based Learning: Teachers can use project-based learning (PBL) to bridge 

the gap between the core curriculum and experience-centered learning. In PBL, 

students are given real-world problems to solve, which require them to apply both the 

foundational knowledge from the core curriculum (e.g., science concepts, 

mathematical reasoning) and their personal experiences and skills (e.g., creativity, 

collaboration, critical thinking). 
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• Inquiry-Based Learning: This is another method that integrates both approaches. 

Inquiry-based learning allows students to explore topics they are curious about while 

still aligning with core curriculum objectives. Students’ questions and interests drive 

the exploration of content, making the learning process both structured and personally 

meaningful. 

SUMMARY/KEY POINTS 

The experience-centered curriculum and the core curriculum represent two different but 

complementary approaches to education. The core curriculum ensures that students gain a 

foundational set of knowledge and skills necessary for academic success and future 

endeavors, while the experience-centered curriculum focuses on making learning more 

relevant, engaging, and connected to real-life experiences. Integrating these two approaches 

allows educators to provide both equity in foundational learning and personal relevance in 

the learning process, fostering students who are not only knowledgeable but also actively 

engaged and prepared to apply their learning in meaningful ways. 

 

UNIT END QUESTIONS 

  How can an experience-centered curriculum enhance the effectiveness of a core 

curriculum in fostering student engagement and deep learning? 

  In what ways can educators balance the structured nature of a core curriculum with the 

flexibility required in an experience-centered curriculum to meet the diverse needs of 

students? 

  What role does student interest and prior experience play in connecting an experience-

centered curriculum with the essential knowledge outlined in the core curriculum? 

  What are the challenges and opportunities in integrating the experience-centered 

curriculum with the core curriculum in diverse educational settings (e.g., urban vs. rural 

schools, public vs. private institutions)? 

  How can assessment practices be adapted to effectively evaluate both the mastery of core 

curriculum content and the experiential learning outcomes within an experience-centered 

curriculum? 
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UNIT 11: 

PRINCIPLES OF CURRICULUM CONSTRUCTION 

STRUCTURE  

o Objectives  

o Introduction 

o Principles of curriculum construction 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

o Define Principles of curriculum construction 

o Discus the importance of curriculum construction 

 

INTRODUCTION 

Curriculum construction is a crucial aspect of the educational process, as it shapes the 

learning experiences, academic outcomes, and personal development of students. The 

principles of curriculum construction are fundamental guidelines that govern how curriculum 

is designed, organized, and implemented. These principles ensure that the curriculum not 

only meets educational goals but also serves the diverse needs of students, fosters active 

learning, and prepares learners for real-world challenges. 

Curriculum construction involves thoughtful planning, where educators, administrators, and 

policymakers must carefully consider various factors, such as the goals of education, the 

needs of students, available resources, and the demands of society. The principles of 

curriculum construction offer a framework that guides the creation of educational programs 

that are relevant, inclusive, and effective. 

In the process of curriculum design, these principles help ensure that learning experiences are 

both academically rigorous and personally meaningful. The curriculum must facilitate the 

acquisition of knowledge, the development of skills, and the formation of values that will 

empower students in their personal lives and future careers. The balance between content, 

pedagogy, and assessment is key to a well-rounded curriculum that aligns with both 

educational standards and student needs. 

By adhering to these principles, educators can create a curriculum that is dynamic and 

responsive, ensuring that students are equipped with the competencies needed to thrive in an 
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ever-changing world. The following principles serve as the foundation for effective 

curriculum construction, ensuring that the educational journey is both purposeful and 

engaging for all learners. 

PRINCIPLES OF CURRICULUM CONSTRUCTION 

Curriculum construction involves the systematic design of educational programs to ensure 

that students acquire the necessary knowledge, skills, and values. The principles of 

curriculum construction provide the foundational guidelines for creating effective, engaging, 

and equitable educational experiences. These principles guide curriculum designers, teachers, 

and policymakers to develop curricula that meet the diverse needs of students while 

achieving educational goals. Below are the key principles of curriculum construction, 

elaborated in detail: 

1. Principle of Relevance 

The curriculum should be relevant to the needs, interests, and life experiences of the learners. 

It must connect with their present realities and prepare them for the challenges they will face 

in the future. Relevance ensures that the learning process is meaningful and that the content 

aligns with students' personal, social, and professional aspirations. 

• Example: In a social studies curriculum, students might study contemporary issues, 

such as climate change, social justice, or digital literacy, which are highly relevant to 

their daily lives. 

• Importance: A relevant curriculum motivates students, making learning more 

engaging and purposeful, and enhances the transfer of knowledge to real-life 

situations. 

2. Principle of Continuity 

The principle of continuity emphasizes the need for a logical progression of content and skills 

from one grade level to the next. Curriculum design should ensure that there is a seamless 

connection between previous learning and new material. The curriculum must build upon 

students' prior knowledge, gradually increasing in complexity and depth. 

• Example: In mathematics, the concept of addition in early grades serves as the 

foundation for more advanced concepts such as multiplication and algebra in later 

years. 

• Importance: Continuity provides students with a sense of coherence in their learning, 

making complex topics easier to understand and retain. It also helps in scaffolding 

learning experiences, ensuring that no content is skipped or unnecessarily repeated. 

3. Principle of Integration 

The principle of integration advocates for connecting different subjects or fields of study to 

reflect the interconnectedness of knowledge. Curriculum construction should ensure that 

learning is not fragmented, and concepts from various disciplines should be brought together 

in a unified way. 
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• Example: A project-based learning unit that combines science, mathematics, and art, 

such as building a model of a solar system, integrates multiple disciplines into a 

cohesive learning experience. 

• Importance: Integration fosters a more holistic understanding of the world and 

promotes critical thinking. Students see the relevance of what they learn across 

subjects, which helps them make connections between knowledge and real-life 

applications. 

4. Principle of Flexibility 

A good curriculum must be flexible enough to accommodate the diverse needs, abilities, and 

interests of students. It should allow teachers to adapt and modify instructional methods, 

content, and assessments to suit individual or group differences, such as varying learning 

speeds, interests, and backgrounds. 

• Example: Offering multiple learning pathways in a language arts curriculum, where 

students can choose from different reading genres or project topics based on their 

interests. 

• Importance: Flexibility ensures that every student, regardless of their background or 

ability, has the opportunity to succeed and engage with the material. It supports 

personalized learning and fosters a more inclusive classroom environment. 

5. Principle of Sequencing 

The principle of sequencing refers to the careful ordering of content and skills within the 

curriculum. Topics should be arranged in a logical sequence that builds on previous 

knowledge while gradually advancing in difficulty. This ensures that students can master 

fundamental concepts before moving on to more complex ones. 

• Example: In history, students might first learn about ancient civilizations before 

progressing to more recent events, allowing them to understand the historical context 

of contemporary issues. 

• Importance: Sequencing provides structure and clarity to the learning process, 

ensuring that students can develop a strong foundation before tackling more advanced 

topics. It reduces cognitive overload by breaking down complex content into 

manageable steps. 

6. Principle of Balance 

A well-constructed curriculum should maintain a balance between different types of learning 

experiences, content areas, and skills. It should not focus exclusively on one subject or skill, 

but instead incorporate a variety of knowledge domains (e.g., cognitive, affective, 

psychomotor skills) and teaching methods (e.g., inquiry-based learning, hands-on activities, 

lectures). 
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• Example: A balanced curriculum would allocate appropriate time for both creative 

arts and STEM subjects, ensuring that students are not just focused on academic 

subjects but also have opportunities to develop artistic or physical skills. 

• Importance: Balance ensures a well-rounded education, where students can develop a 

variety of competencies, fostering overall personal and intellectual growth. It prevents 

the curriculum from being one-sided or overly specialized, preparing students for the 

complexities of life beyond school. 

7. Principle of Learner-Centeredness 

The curriculum should be designed with a learner-centered approach, meaning that it is 

shaped around the needs, interests, and developmental stages of the learners. The focus 

should be on fostering active learning where students are engaged in the process, rather than 

passive recipients of information. 

• Example: Encouraging student-driven inquiry projects in a science curriculum, where 

students choose their research topics and methods based on their curiosity. 

• Importance: A learner-centered curriculum recognizes that students are not all the 

same, and it respects their individuality. It promotes active learning, critical thinking, 

and problem-solving, making learning more meaningful and enjoyable. 

8. Principle of Economy 

The principle of economy emphasizes that the curriculum should be efficient and realistic in 

terms of time, resources, and effort required for both teaching and learning. While 

comprehensiveness is important, curriculum designers must prioritize essential content and 

avoid overwhelming students with excessive material. 

• Example: Instead of covering every historical event in detail, focusing on key events 

or themes that have the most significant impact on understanding world history. 

• Importance: Economy ensures that the curriculum is manageable for both teachers 

and students, preventing overload while still meeting educational objectives. It 

optimizes learning time and resources to achieve the most important outcomes. 

9. Principle of Social Relevance 

A curriculum should be socially relevant, meaning that it addresses the needs of society and 

prepares students for the challenges and opportunities they will face in their communities and 

the world. This involves teaching students about global issues, social justice, citizenship, and 

the skills needed to thrive in an interconnected world. 

• Example: Incorporating themes of environmental sustainability, equity, and 

community service into a curriculum to help students become socially responsible 

citizens. 

• Importance: Social relevance ensures that education goes beyond academics and 

prepares students to be active, informed, and responsible citizens. It connects school 



127 
 

learning with real-world applications, helping students understand their role in 

shaping the world. 

10. Principle of Evaluation 

The curriculum should include a clear plan for evaluation to assess whether the learning 

objectives are being met. Evaluation methods should be aligned with the curriculum’s goals 

and provide both formative (ongoing) and summative (final) assessments. This helps track 

student progress, identify areas of improvement, and refine the curriculum over time. 

• Example: Using formative assessments like quizzes and group activities during a 

science unit, and summative assessments like a final project or exam to evaluate 

overall understanding. 

• Importance: Evaluation serves as a feedback mechanism that informs both teaching 

and learning. It allows educators to adjust instruction and ensures that students are 

achieving the intended outcomes of the curriculum. 

Curriculum construction is a complex but vital process, grounded in principles that guide 

educators in designing effective, engaging, and inclusive learning experiences. By adhering 

to principles such as relevance, continuity, integration, and flexibility, educators can create 

curricula that not only deliver essential knowledge but also engage students, promote critical 

thinking, and prepare them for life beyond the classroom. A well-constructed curriculum is 

the foundation of a successful educational experience, fostering both academic achievement 

and personal development. 

SUMMARY/KEY POINTS 

Curriculum construction refers to the process of designing and organizing the content, 

objectives, methods, and assessments of an educational program. Several principles guide the 

construction of an effective curriculum. These principles help ensure that the curriculum is 

comprehensive, relevant, and meaningful for students, promoting both academic growth and 

personal development. Below is a summary of key principles of curriculum construction: 

Principle of Learner-Centeredness 

• The curriculum should be designed around the needs, interests, abilities, and 

developmental stages of the learners. It must be adaptable to individual student 

differences, promoting engagement, motivation, and active learning. 

• Learners' backgrounds, prior knowledge, and learning styles should inform the design 

of the curriculum, ensuring it is accessible and meaningful. 

Principle of Clarity of Objectives 
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• Clear and measurable learning objectives are essential to guide both teaching and 

assessment. The curriculum should specify what students are expected to learn or 

achieve by the end of each unit or course. 

• These objectives should align with the broader goals of education, such as developing 

critical thinking, problem-solving, and social skills. 

Principle of Continuity 

• The curriculum should ensure a logical progression of learning. Concepts and skills 

should build upon each other in a coherent and systematic manner, from one grade 

level or subject to the next. 

• Continuity ensures that students can make connections between different topics and 

integrate their learning over time, reinforcing key concepts and deepening 

understanding. 

Principle of Integration 

• Curriculum content should be interconnected across subjects to reflect the real world. 

This principle promotes interdisciplinary learning, allowing students to make 

connections between different areas of knowledge. 

• Integration encourages a holistic approach to learning, where students can apply 

knowledge from various fields to solve complex problems and engage in critical 

thinking. 

Principle of Relevance 

• The curriculum should be relevant to students’ lives and future needs. It must reflect 

current social, cultural, technological, and economic contexts, ensuring that students 

gain skills and knowledge that are applicable in the real world. 

• Relevance also involves considering the long-term goals of education, such as 

preparing students for responsible citizenship, global awareness, and career success. 

Principle of Flexibility 

• A well-constructed curriculum should allow for flexibility in how it is implemented. 

This includes the ability to adapt content, methods, and assessments based on 

students' needs, interests, and progress. 
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• Flexibility allows teachers to respond to diverse learning styles and to innovate in 

their teaching practices, fostering creativity and student agency. 

Principle of Balance 

• The curriculum should strike a balance between breadth (covering a wide range of 

subjects) and depth (allowing for deeper exploration of key topics). 

• It should also balance between different types of learning—cognitive (knowledge-

based), affective (values and attitudes), and psychomotor (skills development). 

Principle of Evaluation 

• Ongoing assessment and feedback are essential for curriculum effectiveness. The 

curriculum should include provisions for evaluating student progress through 

formative (ongoing) and summative (final) assessments. 

• Evaluation should be aligned with the curriculum’s learning objectives, ensuring that 

it accurately measures student achievement and guides future curriculum adjustments. 

Principle of Sequencing 

• Sequencing involves organizing the curriculum in a way that reflects a logical order 

of learning. It requires arranging content from simple to complex, ensuring that 

students progressively build upon their knowledge and skills. 

• Sequencing also ensures that prerequisite knowledge is taught before more advanced 

concepts, helping students to understand and apply new learning. 

Principle of Inclusiveness 

• The curriculum should be inclusive, addressing the needs of all learners, including 

those from diverse cultural, linguistic, and socioeconomic backgrounds. 

• It should be designed to accommodate students with various learning abilities and 

provide equitable opportunities for all students to succeed. 

• Conclusion: 

• The principles of curriculum construction—learner-centeredness, clarity of objectives, 

continuity, integration, relevance, flexibility, balance, evaluation, sequencing, and 

inclusiveness—serve as guidelines for creating a curriculum that fosters 
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comprehensive, meaningful, and effective learning. These principles help educators 

design a curriculum that is well-structured, adaptable, and aligned with students’ 

needs and societal demands, ensuring that students are equipped for success in both 

their academic and personal lives. 

UNIT END QUESTIONS 

1. How can the principle of "learner-centeredness" be effectively integrated into a curriculum 

that serves diverse student populations with varying abilities and learning styles? 

2. In what ways can educators ensure that the principle of "continuity" is maintained throughout 

the curriculum across different grade levels and subjects? 

3. What are some practical strategies for balancing the principle of "breadth" (covering a wide 

range of subjects) with "depth" (focusing on key concepts) in curriculum design? 

4. How can curriculum designers ensure the principle of "integration" is applied in a way that 

encourages interdisciplinary learning while maintaining the integrity of individual subject 

disciplines? 

5. What role does "evaluation" play in the ongoing development of the curriculum, and how can 

continuous feedback be used to improve both teaching methods and student learning 

outcomes? 

SUGGESTIONS FOR FURTHER READING 
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World. 

3. Wiles, J., & Bondi, J. (2007). Curriculum Development: A Guide to Practice (8th ed.). 

Pearson. 

4. Pinar, W. F., Reynolds, W. M., Slattery, P., & Taubman, P. M. (2014). Understanding 

Curriculum: An Introduction to the Study of Historical and Contemporary Curriculum 

Discourses (5th ed.). Routledge. 

5. Oliva, P. F. (2010). Developing the Curriculum (8th ed.). Pearson. 
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UNIT 12: 

SELECTION AND ORGANIZATION OF CONTENT 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of selection and organization of content 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define Concept of selection and organization of content 

➢ Discus the mechanism of selection and organization of content 

➢ Explain criteria’s of selection and organization of content 

INTRODUCTION 

The selection and organization of content are key components of the curriculum design 

process. Together, they determine what students will learn, how the learning will progress, 

and how different subjects or topics will be connected. Properly selecting and organizing 

content ensures that the curriculum is coherent, comprehensive, and effective in helping 

students achieve desired learning outcomes. 

Selection of Content 

Content selection refers to the process of choosing the knowledge, skills, values, and 

experiences that will be included in the curriculum. This process involves identifying what is 

most important for students to learn, taking into consideration educational goals, societal 

needs, student interests, and the resources available. Content selection is influenced by 

various factors, such as: 

• Curricular objectives: What are the educational goals for the students? Content must 

align with these goals to ensure it supports students' academic development. 
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• Relevance and applicability: The content chosen should be meaningful to students, 

connecting to their lives and future needs. This ensures that learning is both engaging 

and purposeful. 

• Academic standards: Content must meet national or regional educational standards, 

ensuring that students acquire essential knowledge and skills at each stage of their 

education. 

• Developmental appropriateness: The content should be suitable for the students' age, 

cognitive development, and cultural context. 

Organization of Content 

Once the content is selected, it must be organized in a way that facilitates effective learning. 

The organization of content refers to how knowledge and skills are structured and sequenced 

within the curriculum. Effective content organization helps create a logical flow of learning, 

where students can build on prior knowledge and progressively tackle more complex 

concepts. 

The key principles of content organization include: 

• Sequencing: The content must be arranged in a logical and systematic order, moving 

from simple to more complex concepts. Sequencing ensures that students develop 

foundational knowledge before progressing to more advanced material. 

• Integration: Different subject areas and topics should be interconnected wherever 

possible. This helps students see the relationships between various fields of 

knowledge, fostering a more holistic understanding of the material. 

• Continuity and Progression: There should be a sense of continuity between different 

topics across grade levels. The curriculum should build on prior learning, allowing 

students to progressively develop their skills and understanding over time. 

• Flexibility: While the curriculum needs structure, it should also offer flexibility, 

allowing teachers to adjust content according to the specific needs, interests, and 

pacing of students. 

The selection and organization of content form the backbone of any curriculum, ensuring that 

learning is structured, comprehensive, and meaningful. Thoughtful selection of relevant and 

important content, combined with effective organization, creates a learning environment 
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where students can engage with and build on their knowledge. This process not only 

enhances academic achievement but also prepares students for success in the complex and 

interconnected world they will face after their education. 

SELECTION AND ORGANIZATION OF CONTENT IN CURRICULUM 

The selection and organization of content are critical components in curriculum development, 

as they define what students will learn and how the knowledge will be structured to facilitate 

meaningful learning experiences. It involves deciding which topics, skills, and concepts are 

most important for students to study, and how these elements should be arranged to ensure a 

logical progression that promotes understanding and retention. 

1. Selection of Content: Key Factors 

The process of selecting content involves choosing the essential topics, concepts, and skills 

that align with the curriculum's objectives, the needs of the learners, and the requirements of 

society. Several factors influence the selection of content: 

a. Educational Goals and Objectives 

• The content must reflect the broader educational goals and the specific learning 

outcomes outlined in the curriculum. It should align with the knowledge, skills, and 

attitudes that students are expected to acquire by the end of the course or program. 

• Content should be selected based on its relevance to these objectives, ensuring that 

students gain a well-rounded education. 

b. Learner Needs and Interests 

• The content should be relevant to the developmental stages, interests, and prior 

knowledge of the learners. By considering students' needs, the curriculum becomes 

more engaging and meaningful. 

• Content that reflects real-world applications, challenges, and students' interests can 

increase motivation and improve learning outcomes. 

c. Cultural and Social Relevance 

• The content should reflect the cultural context of the students, as well as societal 

values, issues, and future trends. It is essential that the curriculum incorporates 

diverse perspectives, making it relevant to students' lives and the community. 

• The inclusion of diverse content also helps foster critical thinking, tolerance, and 

global awareness. 

d. Academic Disciplinary Standards 
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• The content selected should align with the standards, guidelines, and frameworks of 

academic disciplines, such as mathematics, language arts, science, and social studies. 

• Subject matter experts often provide insight into the key concepts, theories, and skills 

that form the foundation of each discipline, ensuring that the content is both accurate 

and comprehensive. 

e. Practical Considerations 

• Availability of resources, time constraints, and the capacity of teachers to effectively 

teach the content are also important factors in content selection. 

• The curriculum should be realistic and feasible in terms of the available materials, 

technological tools, and teaching expertise. 

ORGANIZATION OF CONTENT: KEY PRINCIPLES 

Once the content is selected, it must be organized in a way that facilitates progressive, 

meaningful learning. The organization of content refers to how topics, concepts, and skills are 

structured, sequenced, and connected to create an effective learning experience. Several 

principles guide the organization of content: 

a. Logical Sequence 

• Content should be arranged in a logical sequence, ensuring that simpler concepts or 

foundational knowledge are introduced first, followed by more complex ideas and 

skills. This allows students to build upon what they already know and develop a 

deeper understanding. 

• For example, in mathematics, students would first learn basic arithmetic before 

progressing to algebra, geometry, and advanced topics. 

b. Progression 

• Content should be organized in a way that shows progression, from basic to advanced 

concepts, ensuring that students master foundational skills before tackling more 

challenging material. 

• This progression could be horizontal (across grade levels) or vertical (within a single 

subject area), depending on the structure of the curriculum. 

c. Interdisciplinary Connections 

• The curriculum should facilitate connections across different subject areas. 

Organizing content to show how concepts in mathematics, science, literature, history, 

etc., are interrelated helps students make meaningful connections and fosters a deeper 

understanding of complex topics. 
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• Interdisciplinary learning encourages students to approach problems from multiple 

perspectives and apply their knowledge across various contexts. 

d. Balance 

• The content should strike a balance between breadth and depth. While it is important 

to cover a range of topics, the curriculum must also allow sufficient time and depth 

for students to fully understand key concepts and skills. 

• For example, in a high school social studies curriculum, students might study a 

variety of historical periods and regions (breadth) while also focusing in-depth on 

specific themes such as human rights or the impact of technological innovation 

(depth). 

e. Relevance and Real-World Application 

• The content should be organized in a way that reflects the real-world application of 

knowledge and skills. This makes learning more meaningful and helps students 

understand the relevance of what they are learning. 

• For example, when studying science, students might start with foundational theories 

before moving to practical applications such as environmental issues, technological 

advancements, or health-related topics. 

f. Spiral Curriculum 

• A spiral curriculum is one where key concepts are revisited at increasing levels of 

complexity throughout the educational journey. It allows students to reinforce their 

learning and gain deeper insights each time a concept is introduced. 

• For example, students may first learn basic environmental concepts in elementary 

school, revisit them in middle school with a focus on human impact, and then study 

more advanced topics like climate change in high school. 

g. Student Engagement 

• Content should be organized to promote active learning. This includes incorporating 

activities, projects, discussions, and other interactive elements into the content. 

Students should be encouraged to actively engage with the material rather than just 

passively receive information. 

• Content should also be organized to encourage student inquiry, exploration, and 

critical thinking, fostering curiosity and a deeper understanding. 

The selection and organization of content are fundamental to curriculum construction. 

Selecting relevant, engaging, and academically rigorous content ensures that students acquire 

the necessary knowledge and skills. Organizing this content in a logical, progressive, and 
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interdisciplinary manner allows students to build on prior learning and make connections 

between different subject areas. By balancing breadth with depth and considering real-world 

applications, curriculum designers can create learning experiences that are meaningful, 

engaging, and effective in preparing students for future challenges. 

 

SUMMARY/KEY POINTS 

The selection and organization of content are fundamental processes in curriculum 

development that shape what students learn and how that learning unfolds. These processes 

ensure that students acquire knowledge and skills in a structured, logical, and meaningful 

way, facilitating a deep and lasting understanding. 

Selection of Content: Key Considerations 

1. Educational Goals and Objectives: 

o Content must align with the broader educational goals and specific learning 

objectives, ensuring that students gain essential knowledge, skills, and 

attitudes. 

2. Learner Needs and Interests: 

o The content should be relevant to students' developmental stages, prior 

knowledge, and personal interests to keep them engaged and motivated. 

3. Disciplinary Knowledge: 

o Content should reflect the core principles, theories, and practices of the subject 

area, ensuring students acquire foundational knowledge in each discipline. 

4. Curricular Standards and Frameworks: 

o The content must meet national or state curricular standards, ensuring that it 

fulfills required learning outcomes and maintains consistency across different 

educational settings. 

5. Cultural Sensitivity and Inclusivity: 

o The content should represent diverse cultural perspectives and be inclusive, 

reflecting global issues and promoting social responsibility. 
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6. Practical Constraints: 

o Content selection should also consider available resources (e.g., time, 

materials, technology) to ensure that it is feasible and manageable within the 

given educational context. 

Organization of Content: Key Principles 

1. Logical Sequence: 

o Content should be organized in a way that builds on prior knowledge, 

introducing foundational concepts before more complex ones to facilitate a 

progressive learning experience. 

2. Progression: 

o Content should allow for continuous development, where students move from 

simple to more complex topics, ensuring that they master basic concepts 

before tackling advanced material. 

3. Horizontal and Vertical Organization: 

o Horizontal organization refers to structuring content across subjects at the 

same grade level, promoting interdisciplinary learning. 

o Vertical organization refers to how content is organized across grade levels, 

ensuring that learning builds cumulatively over time. 

4. Interdisciplinary Integration: 

o Content should encourage connections across subjects, helping students see 

how knowledge from different areas is interconnected and applicable in real-

world contexts. 

5. Balance between Breadth and Depth: 

o The curriculum should strike a balance between offering a wide range of 

topics and providing in-depth exploration of key concepts, ensuring students 

gain both a broad education and a deep understanding in critical areas. 

In conclusion, selection and organization of content are vital to creating a curriculum that is 

coherent, relevant, and engaging. By carefully considering educational goals, student needs, 
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subject area requirements, and practical constraints, educators can design content that 

promotes both breadth and depth in learning, fosters interdisciplinary connections, and 

prepares students for future challenge. 

UNIT END QUESTIONS 

1. How can educators ensure that the content selected for the curriculum is both 

developmentally appropriate and engaging for students at different grade levels? 

2. What strategies can be employed to ensure that content selection aligns with both 

local educational standards and global competencies, such as critical thinking, 

problem-solving, and digital literacy? 

3. How should the content of different subjects be integrated in a way that encourages 

interdisciplinary learning without losing the depth and integrity of individual 

disciplines? 

4. In what ways can curriculum designers balance the need for breadth (covering a wide 

range of topics) with depth (focusing on core concepts) to prevent cognitive overload 

while ensuring mastery of key content? 

5. How can the sequence of content be organized to ensure that students build upon prior 

knowledge, avoiding gaps or repetitions in learning throughout their educational 

journey? 

SUGGESTIONS FOR FURTHER READING 

1. Taba, H. (1962). Curriculum Development: Theory and Practice. Harcourt, Brace & 

World. 

2. Oliva, P. F. (2010). Developing the Curriculum (8th ed.). Pearson. 

3. Tyler, R. W. (1949). Basic Principles of Curriculum and Instruction. University of 

Chicago Press. 

4. Wiles, J., & Bondi, J. (2007). Curriculum Development: A Guide to Practice (8th 

ed.). Pearson. 

5. Pinar, W. F., Reynolds, W. M., Slattery, P., & Taubman, P. M. (2014). Understanding 

Curriculum: An Introduction to the Study of Historical and Contemporary 

Curriculum Discourses (5th ed.). Routledge. 
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UNIT 13 

 
SELECTION AND ORGANIZATION OF 

LEARNING EXPERIENCES 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of curriculum and its nature 

o Concept Syllabus 

o Concept of courses of study 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum and its nature 

➢ Discus concept of syllabus 

➢ Explain the concept of courses of study 

 

INTRODUCTION 

The selection and organization of learning experiences are critical components of curriculum 

design, as they define how students will engage with the content, develop skills, and achieve 

learning objectives. Learning experiences are the activities, interactions, and tasks that 

facilitate the process of learning. How these experiences are chosen and organized directly 

influences the effectiveness of the curriculum in meeting its goals and providing a 

meaningful education for students. 

Selection of Learning Experiences 

The selection of learning experiences refers to the process of identifying the types of 

activities, tasks, and interactions that will support students in achieving the curriculum's 
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objectives. These experiences should be carefully chosen to align with the learning goals, the 

nature of the content, and the developmental needs of students. Key considerations in 

selecting learning experiences include: 

• Active Learning: Learning experiences should encourage students to actively engage 

with the content rather than passively receive information. Activities like group 

discussions, hands-on experiments, and problem-solving tasks allow students to 

interact with knowledge and deepen their understanding. 

• Relevance: The learning experiences should connect to students' lives, interests, and 

real-world applications. When students can relate what they are learning to their 

personal experiences, they are more likely to be motivated and invested in the 

learning process. 

• Diverse Learning Styles: Different students have different learning preferences (e.g., 

visual, auditory, kinesthetic). A variety of learning experiences should be selected to 

accommodate these diverse styles, ensuring all students can access the material in a 

way that works best for them. 

• Skill Development: Learning experiences should help students develop a range of 

skills, including critical thinking, problem-solving, collaboration, and communication. 

It is essential that the chosen experiences foster both cognitive and affective 

(emotional and social) learning. 

• Scaffolding: The learning experiences should provide appropriate levels of support 

and challenge. For instance, beginners might engage in guided activities, while 

advanced learners are given more independent tasks or complex projects. This gradual 

increase in difficulty helps students build confidence and competence. 

Organization of Learning Experiences 

Once the appropriate learning experiences are selected, the next step is to organize them in a 

logical, meaningful sequence. The organization of learning experiences ensures that students 

have opportunities to engage with the content in a structured way, where earlier activities 

build the foundation for later, more advanced learning. Effective organization involves: 

• Sequencing of Activities: Learning experiences should be arranged in a logical order, 

where each experience leads to the next. For example, introductory activities may 
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precede more complex tasks, allowing students to build on prior knowledge and skills 

before tackling more challenging concepts. 

• Integration: Learning experiences across subjects or topics should be integrated where 

possible. Interdisciplinary activities that link content from different areas (e.g., 

combining math and science in a project) provide students with a more holistic 

understanding and demonstrate the interconnectedness of knowledge. 

• Time Allocation: Proper time management is essential in organizing learning 

experiences. Some experiences, such as hands-on projects or group work, may require 

more time, while others, like quizzes or short assignments, can be completed more 

quickly. Balancing the time allocated to different types of activities ensures that all 

aspects of the curriculum are adequately covered. 

• Variety of Methods: A combination of different teaching methods and learning 

experiences should be employed to cater to various student needs. For example, 

lectures, interactive discussions, field trips, online learning, role-playing, and 

collaborative projects can all be included to engage students in diverse ways. This 

variety also helps maintain student interest and motivation. 

• Feedback and Reflection: The organization of learning experiences should allow for 

regular feedback and reflection. Opportunities for students to reflect on what they 

have learned and receive constructive feedback are essential for deepening 

understanding and improving performance. 

The selection and organization of learning experiences are fundamental to curriculum design 

because they shape how students engage with the content and make meaning of their 

learning. By carefully selecting relevant, active, and diverse learning experiences and 

organizing them in a logical and coherent manner, educators create a learning environment 

that fosters deep understanding, skill development, and personal growth. A well-organized 

curriculum that integrates meaningful learning experiences prepares students not only for 

academic success but also for lifelong learning and success in the world beyond school. 

SELECTION AND ORGANIZATION OF LEARNING EXPERIENCES IN 

CURRICULUM 

The selection and organization of learning experiences are key components of curriculum 

development that directly impact how students interact with the content, how they acquire 
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knowledge, and how they develop skills. While content refers to "what" students are learning, 

learning experiences describe the methods, activities, and processes through which students 

engage with the content. Effective learning experiences foster student-centered, active 

learning and ensure that students are able to construct meaning from their experiences. 

1. Selection of Learning Experiences 

Learning experiences refer to the specific activities, tasks, and instructional strategies that are 

chosen to facilitate student learning. The process of selecting these experiences should be 

purposeful and aligned with the curriculum’s goals, content, and student needs. Below are the 

key factors to consider when selecting learning experiences: 

a. Alignment with Educational Goals and Objectives 

• Learning experiences must be selected based on the specific learning outcomes 

defined in the curriculum. These outcomes may include the development of cognitive 

skills (e.g., critical thinking), affective outcomes (e.g., values, attitudes), and 

psychomotor skills (e.g., physical abilities). 

• Each learning experience should be designed to help students meet these objectives. 

For example, if the goal is to develop critical thinking, experiences such as problem-

solving activities, debates, and case studies would be appropriate. 

b. Student-Centeredness 

• Learning experiences should cater to the diverse needs, interests, and abilities of 

students. This means recognizing different learning styles, prior knowledge, and 

developmental levels. 

• Student-centered learning experiences are those that encourage active participation, 

foster autonomy, and make learning personally relevant. Activities might include 

collaborative group work, project-based learning, self-directed research, or inquiry-

based activities. 

c. Relevance to Real-World Contexts 

• To make learning meaningful, experiences should be relevant to students' lives and to 

the challenges they might face in the real world. Learning experiences that simulate 

real-life situations or solve real-world problems allow students to apply academic 

knowledge in practical ways. 
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• Examples of relevant learning experiences include internships, service learning 

projects, field trips, and simulations that engage students in solving actual problems or 

responding to authentic situations. 

d. Cultural and Social Relevance 

• Learning experiences should reflect the cultural and social contexts in which students 

live. Culturally responsive teaching involves integrating diverse cultural perspectives, 

values, and issues into learning activities. 

• This helps ensure that all students feel represented and valued, and it promotes global 

citizenship. Activities could include studying historical events from multiple cultural 

viewpoints, engaging in community-based projects, or addressing current global 

issues like climate change or social justice. 

e. Variety and Diversity of Methods 

• Different students learn in different ways, so learning experiences should include a 

variety of methods and strategies to cater to diverse learning styles. This might 

involve a mix of direct instruction, cooperative learning, hands-on activities, 

fieldwork, technology integration, and experiential learning. 

• For example, some students may benefit from visual aids and diagrams, while others 

might thrive through hands-on experiments or group discussions. 

f. Feasibility and Resource Availability 

• While it's important to select engaging and diverse learning experiences, they must 

also be feasible given the available resources—time, space, materials, and teaching 

expertise. Curriculum developers should consider what can realistically be 

implemented within the constraints of the school environment and local resources. 

• For instance, a project-based learning experience might require materials and time for 

students to conduct research and create prototypes, while an inquiry-based activity 

might be more flexible and adaptable. 

ORGANIZATION OF LEARNING EXPERIENCES 

Once the learning experiences are selected, they must be organized in a way that fosters a 

logical progression of learning. The organization refers to how these experiences are 
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structured, sequenced, and integrated into the overall curriculum. Below are key principles 

for organizing learning experiences: 

a. Progression and Sequencing 

• Learning experiences should be organized so that they follow a logical sequence, with 

simpler activities or concepts being introduced before more complex ones. This 

ensures that students can build on prior knowledge and skills in a progressive manner. 

• For example, in a science curriculum, students might first engage in basic observation 

exercises, followed by more complex experiments that require them to apply concepts 

like hypothesis testing and data analysis. 

• Sequencing should also ensure that there are clear prerequisites for each activity, so 

that students do not encounter tasks that are too advanced or unfamiliar without the 

necessary foundational knowledge. 

b. Integration and Interdisciplinary Connections 

• Learning experiences should be designed to integrate content across subjects 

whenever possible, encouraging students to make connections between different areas 

of knowledge. Interdisciplinary learning allows students to approach real-world 

problems from multiple angles, fostering a deeper understanding of concepts. 

• For instance, a project about environmental sustainability can integrate science 

(understanding ecosystems), mathematics (analyzing data), social studies (examining 

human impact), and language arts (creating persuasive presentations). 

c. Active and Engaging Learning 

• Learning experiences should prioritize active learning strategies that encourage 

students to actively engage with the material. This can include collaborative learning 

(group discussions, peer feedback), experiential learning (field trips, hands-on 

activities), and inquiry-based learning (investigating questions or problems). 

• Active learning encourages critical thinking, problem-solving, and deeper engagement 

with the content, as opposed to passive listening or rote memorization. 

d. Cumulative and Scaffolding 
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• Learning experiences should be organized to scaffold student learning. Scaffolding 

refers to providing support and gradually removing it as students become more 

competent in a task. Initially, students may require structured guidance, but as they 

progress, they should be given more autonomy to apply what they have learned. 

• For example, a student might start by learning how to write a structured essay with 

detailed guidance and feedback, then gradually move toward writing independently 

and creatively on more complex topics. 

e. Balance between Different Types of Learning Experiences 

• A well-rounded curriculum includes a balance between different types of learning 

experiences to foster a broad range of skills and knowledge. The balance could 

include: 

o Knowledge-based experiences (lectures, readings, research) 

o Skill-based experiences (projects, laboratory work, technical training) 

o Affective experiences (discussions, group activities, service learning) 

o Experiential learning (internships, field trips, simulations) 

• The organization of these activities should ensure that students are not only absorbing 

information but also applying it in practical contexts, fostering both cognitive and 

emotional development. 

f. Flexibility and Adaptability 

• The organization of learning experiences should allow for flexibility. Teachers and 

students should be able to adjust the pace and emphasis of learning experiences as 

needed. This flexibility is essential to accommodate different learning styles, provide 

remediation where necessary, and allow students to explore areas of personal interest. 

• For instance, students might be given some choice in how they demonstrate their 

learning, such as through projects, presentations, or essays. 

The selection and organization of learning experiences are integral to the success of a 

curriculum. Effective learning experiences engage students in active, meaningful learning 

that is aligned with both the content and the educational objectives of the curriculum. By 

considering factors such as relevance, student needs, progression, and interactivity, educators 
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can create a curriculum that not only imparts knowledge but also equips students with the 

skills, attitudes, and competencies they need for success in the real world. Additionally, a 

well-organized curriculum fosters a coherent and cumulative learning journey that 

encourages students to grow, apply their knowledge, and reflect on their learning 

experiences. 

SUMMARY/KEY POINTS 

The selection and organization of learning experiences are key components of curriculum 

design, shaping how students interact with content and develop skills. These experiences 

involve the activities and instructional strategies that help students engage with and 

internalize the curriculum’s content. Effective learning experiences not only support the 

achievement of educational goals but also foster student-centered, active, and meaningful 

learning. 

1. Selection of Learning Experiences 

When selecting learning experiences, educators should consider several factors to ensure they 

are meaningful, relevant, and aligned with curriculum goals: 

Alignment with Educational Goals: Learning experiences should directly support the 

achievement of specific learning outcomes, whether cognitive, affective, or psychomotor. 

Student-Centeredness: Activities should cater to the diverse needs, interests, and abilities of 

students, fostering engagement and personal relevance. This includes accommodating 

different learning styles and ensuring that students take an active role in their learning. 

Relevance to Real-World Contexts: Learning experiences should be connected to real-life 

situations or problems, making learning meaningful and applicable beyond the classroom. 

Cultural and Social Relevance: The learning experiences should reflect students' diverse 

backgrounds and global issues, promoting inclusivity and social awareness. 

Variety of Methods: A diverse range of instructional methods should be included, such as 

group work, projects, hands-on learning, technology, and inquiry-based activities, to 

accommodate different learning styles and promote engagement. 

Feasibility and Resource Availability: Practical considerations, such as time, resources, and 

teacher expertise, must be taken into account to ensure that selected learning experiences are 

realistic and implementable. 
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2. Organization of Learning Experiences 

Once selected, learning experiences must be organized in a way that maximizes learning and 

ensures a coherent progression. Key principles include: 

Progression and Sequencing: Learning experiences should follow a logical progression, 

starting with simpler concepts and building toward more complex ones. This ensures that 

students can develop a solid foundation before tackling more advanced material. 

Integration and Interdisciplinary Connections: Learning experiences should connect different 

subject areas, helping students understand the relationships between various fields of 

knowledge and encouraging them to approach problems from multiple perspectives. 

Active and Engaging Learning: Learning experiences should prioritize active learning, such 

as problem-solving, group discussions, and hands-on activities, which engage students and 

encourage deeper understanding. 

Cumulative and Scaffolding: Learning should be scaffolded, with initial support gradually 

withdrawn as students become more capable. This allows students to build confidence and 

independence as they advance. 

Balance Between Different Types of Experiences: A well-rounded curriculum balances 

different types of learning experiences, including knowledge-based (lectures, readings), skill-

based (projects, labs), and experiential (internships, field trips). 

Flexibility and Adaptability: The organization of learning experiences should allow for 

flexibility, enabling teachers to adjust the pace and focus based on student needs, interests, 

and progress. 

Conclusion 

The selection and organization of learning experiences are vital for creating an effective 

curriculum. By ensuring that these experiences are aligned with curriculum goals, cater to 

student diversity, and integrate real-world applications, educators can create an engaging and 

meaningful learning environment. Organizing these experiences in a progressive, cohesive, 

and flexible manner promotes active learning, builds student skills, and supports the long-

term development of critical thinking, problem-solving, and collaborative abilities. 

UNIT END QUESTIONS 
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1. How can educators ensure that learning experiences are appropriately aligned with the 

curriculum’s educational goals and objectives? 

2. In what ways can learning experiences be adapted to accommodate different learning 

styles and the diverse needs of students in a classroom? 

3. How can learning experiences be structured to encourage student engagement and 

promote active, meaningful participation in the learning process? 

4. What role do real-world connections and interdisciplinary approaches play in the 

selection and organization of learning experiences? 

5. How can educators balance structured learning activities with opportunities for student 

autonomy and inquiry-based learning in order to promote deeper understanding and 

independent thinking? 

SUGGESTIONS FOR FURTHER READING 
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➢ Dewey, J. (1938). Experience and Education. Kappa Delta Pi. 

➢ Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological 

Processes. Harvard University Press. 

➢ Tomlinson, C. A. (2001). How to Differentiate Instruction in Mixed-Ability 

Classrooms. ASCD. 

➢ Wiggins, G., & McTighe, J. (2005). Understanding by Design. ASCD. 
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UNIT 14 – 

NATIONAL CURRICULUM FRAMEWORK- 

2005 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of National Curriculum Framework 

o Key features 

o importance 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define National Curriculum Framework 

➢ Discus the key features National Curriculum Framework 

➢ Explain the importance of National Curriculum Framework 

INTRODUCTION 

The report of the committee under Prof. Yash Pal (1993)entitled ‘Learning Without Burden 

‘observed that learning at school could not be a joyfulexperience unless there would be 

change in perceiving the child as a receiver of knowledge and textbook centric examination.  

The size of textbooks had been growingover the years under the pressure to include new 

topics in curriculum which increase the burden on the child both physically and mantally.  

The voluminous textbooks and the syllabi covered with obsolete information were considered 

as the symbols of systemic failure in addressing children in a child-centred education system.  

The traditional notion of curriculum designers about the rapid rate of knowledge explosion 

made vast amounts of knowledgepushed into the curriculum.  Therefore, the 

reportrecommended for changingthe design of syllabi and textbooks that would emphasised 

on children tobecome aggressively competitive and exhibit precocity. 
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NATIONAL CURRICULUM FRAMEWORK- 2005 

The report recommended a change in organising the school curriculum,and in the system of 

examination that should focus on understanding and application rather than memorisation of 

information.  Hence, the National Curriculum Framework (NCF)-2005 made an attempt to 

draw insight in addressing this problem and suggested to lessen the curriculum load. 

Despite the review of the Curriculum Framework-2000, the heavy curriculum load and 

examination stress remained unresolved.  NCF-2005 document was drafted after an analysis 

of inputs and deliberation with a large number of organizations including NGOs, institutions 

and teachers.  The main purpose of this exercise was to reduce the curriculum load, remove 

the anomalies in the system and to create a consensus with the help of new syllabi in the form 

of a thematically organized body of knowledge by synthesising the old essential knowledge 

and the new knowledge.  

In this context, several interrelated dimensions like aims ofeducation, the social milieu of 

learner, the nature ofknowledge, the nature of humandevelopment, and the process of human 

learning were considered to formulate a curriculum framework named NCF-2005.  The NCF-

2005 proposed five guiding principles for curriculum development such as: 

i. connecting knowledge to life outside the school, 

ii. ensuring that learning is shifted away from rotemethods, 

iii. enriching the curriculum to provide for overalldevelopment of children rather than 

remaintextbook centric, 

iv. making examinations more flexible and integratedinto classroom life; and 

v. nurturing  the unique identity of each learner informed bycaring concerns within the 

framework of democratic polity. 

The framework started with a national perspective to strengthen National system of education 

for a pluralistic society so as to ensure quality of education for all children.  While 

recommending curricular reforms it also envisaged systemic changes in tune with the 

reforms.  

The framework sought to reorient the perception of learners and learning.  It assumed that all 

children are naturally motivated to learn and are capable of learning, delearning and 

relearning.  It was recommended to engage the learners for construction of knowledge by 

following different forms of learner engagement.  Knowledge is considered as a personal 
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experience constructed in the shared context of teaching and learning.  To put it simply 

learning is to be considered as meaning making.     

The following curricular areas were recommended in the framework. 

Language 

Three language formula was reiterated with focus on mother tongue of learners.  The 

multilingual character of Indian society was acknowledged with specific reference to tribal 

language. 

Mathematics 

Mathematics could be taught to enhance the ability to think logically and handle abstractions. 

Science and Computer science 

Science would be taught to develop environmental awareness both physical and biological.  It 

should be true to the child, true to life and true to science. 

Social sciences 

The study of social sciences would ensure that learners think and reflect on social issues 

following interdisciplinary and integrated approach.  It was recommended to promote 

National concerns such as gender-justice, human rights and marginalised groups.   

Work education 

Work would be treated as a pedagogic medium in knowledge acquisition, developing values 

and multiple skills. 

Art education 

Study of art would include heritage art and craft, visual and performing art, folk and classical 

forms of music and dance etc. 

Health and physical education 

Health and physical education would follow a need-based approach guiding the dimensions 

of the physical, psychological and mental aspects that need to be included at different levels 

of schooling.  Several ongoing National health programmes would be integrated into the 

curricular activities along with play, exercise, sports and practices of personal and community 

hygiene. 
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Education for Peace 

Education for peace as a subject of study would nurture ethical development, including the 

values, attitudes and skills required for living in harmony with oneself and with others, 

including nature. 

Habitat and learning 

Habitat and learning as a subject of study would be an attempt to re-establish links with 

habitat, to understand and to take good care of it.  The components of environmental 

education would be integrated with different subject areas. 

The document recommended the following content and activities to be focused in curriculum 

with regard to different stages of education: 

Early childhood Care and Education (ECCE) 

ECCE would be required for children to provide them care, opportunities and experiences 

that lead to their all-round development such as physical, mental, social and emotional.  An 

integrated perspective was considered for health and nutritional needs of children related with 

their psychosocial or educational development.  The curriculum and pedagogy for ECCE 

would be based on holistic perspective, considering the various domains of development, the 

characteristics of children at each sub-stage, and their learning needs in terms of experiences. 

Playing, music, rhyming, art and aesthetic activities using local materials, along with 

opportunities for speaking, listening and expressing themselves, and informal interactions are 

essential components of learning at this stage. 

Primary stage (Class I-V) 

Language 

It was recommended that from class III onwards, oracy and literacy would be tools for 

learning and for developing higher-order communicative skills and critical thinking.  At the 

primary stage, child's languages need to be accepted as they are without any attempt to 

correct them.  By Class IV, rich and interesting exposure would be made available so that the 

child would acquire the rules of correct orthography.  But care must be taken to honour and 

respect the child's home language/mother tongue.  Therefore, stories, poems, songs and 

drama are to be given emphasis so that the children would be able to relate themselves with 

their cultural heritage.  Opportunity should be provided to understand their own experiences 

and to develop sensitivity towards others.  However, at the initial stages, English may be one 

of the languages for learning activities that would develop the child's awareness of the world. 
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Social science 

For the primary grades, the natural and the social environment would be explained as integral 

parts of languages and mathematics.  Children should be engaged in activities to understand 

the environment through illustrations from the physical, biological, social, and cultural 

spheres. The language used should be gender sensitive. Teaching methods should be in 

participatory and discussion-oriented mode. 

It was also recommended to introduce the subject Environment Studies (EVS) for Classes III 

to V.  In the study of the natural environment, emphasis would be on preservation and the 

urgency of saving it from degradation.  Children need to be sensitised to social issues like 

poverty, child labour, illiteracy, caste and class inequalities in rural and urban areas. 

Science 

At the primary stage, the children need to be engaged in joyfully exploring the world around 

and harmonising with it.   

Mathematics  

Number games, puzzles and stories help in developing a positive attitude and in making 

connections between mathematics and everyday thinking.  Hence, besides numbers and 

number operations, due importance needs to be given to shapes, spatial understanding, 

patterns, measurement and data handling.  Apart from computational skills, stress must be 

laid on identifying, expressing and explaining patterns on: estimation and approximation in 

solving problems, making connections, and the development of language skills in 

communication and reasoning. 

Upper primary (Class VI-VIII) 

Language 

Three language formulas would be implemented at this stage promoting multilingual 

communicative abilities for a multilingual country.  An input rich communicational 

environment was considered as a prerequisite for language learning which would include 

textbooks, learner chosen text, class libraries, parallel books and materials in more than one 

language, media support (learner magazines/newspaper columns, radio-audio castes and 

authentic materials). 

Mathematics  
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At upper primary stage, learners need to be introduced to algebraic notation and its use in 

solving problems and in generalisation for the systematic study of space and shapes, and for 

consolidating their knowledge of measurement.  Therefore, data handling, representation and 

interpretation form a significant part of the ability of learners would be considered as the 

essential 'life skill' in dealing with information.  The learning at this stage need to offer ample 

opportunities to enrich students' spatial reasoning and visualisation skills. 

Science 

The child would be engaged in learning the principles of science through familiar 

experiences, working with hands to design simple technological units and models. The child 

should continue to learn more about the environment and health, including reproductive and 

sexual health, through activities and surveys.  Scientific concepts are to be arrived mainly 

from activities and experiments.  Science content at this stage would not to be regarded as a 

diluted version of secondary school science. Hence, group activities, discussions with peers 

and teachers, surveys, organisation of data and their display through exhibitions in schools 

and the neighbourhood should be considered as important components of pedagogy of 

science. 

Social science 

At the upper primary stage, Social Studies will draw its content from history, geography, 

political science and economics.  History would take into account developments in different 

parts of India, with sections on events or developments in other parts of the world. 

Geography can help to develop a balanced perspective related to issues concerning the 

environment, resources and development at different levels, from local to global.  In Political 

Science, students would be introduced to the formation and functioning of governments at 

local, state, and National levels and the democratic processes of participation.  The 

economics component would enable students to observe economic institutions like the 

family, the market and the state. There would also be a section that will indicate a 

multidisciplinary approach to these themes encompassing subjects like history, geography. 

Political science  and economics. 

Besides these, the study of arts and crafts would be essential for developing the 

aesthetic sensibility; to manipulate materials and developing attitudes and skills essential for 

work.  The curriculum must expose children to practical life skills and work experiences of 

varied kinds.  
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Physical development through sports activities need to be emphasised at this stage of 

schooling.  A variety of activities at this stage of schooling should be made available, 

including participating in cultural programmes, organising events, travelling to places outside 

the school, providing experiences to develop socially and emotionally tune experiences to 

promote creativity and sensitivity.  A gradual inclusion of vocationally oriented skills, as a 

part of exposure to work, would be an important aspect of an inclusive curriculum. 

Secondary Stage 

Language  

At this stage of schooling, note making should receive attention as a skill-development 

training exercise.  This would discourage mechanical copying from the blackboard, textbooks 

and guides.  It was recommended to break the routine tasks like letter and essay writing, so 

that imagination and originality would be developed.  This is the stage where higher order 

linguistic skills to generalise across languages would be emphasised. 

Mathematics  

At this stage, students begin to perceive the structure of Mathematics as a discipline.  They 

become familiar with the characteristics of mathematical communication: carefully defined 

terms and concepts, the use of symbols to represent them, precisely stated propositions, and 

proofs justifying propositions.  At this stage, students would integrate many concepts and 

skills into a problem-solving ability.  Mathematical modelling, data analysis and 

interpretation need to be taught at this stage that can consolidate a high level of mathematical 

literacy.  Individual and group exploration of connections and patterns, visualisation and 

generalisation, and making and proving conjectures are important at this stage, and can be 

encouraged through the use of appropriate tools that include concrete models as in 

Mathematics laboratories and computers. 

Science  

It was recommended that students would be engaged in learning science as a composite 

discipline, in working with hands and tools to design moreadvanced technological modules 

than at the upperprimary stage.  The learners need to be engaged in activities to analyse 

issuesconcerning the environment and health, includingreproductive and sexual health. 

Systematicexperimentation as a tool to discover/verify theoreticalprinciples, and working on 

locally significant projectsinvolving science and technology, are to be considered as 

importantpart of the curriculum at this stage. 
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Social science 

The framework recommended that the Social Sciences would comprise: history, geography, 

sociology, political science and economics.  The focus would be on contemporary India, and 

the learner would be initiated into a deeper understanding of the social and economic 

challenges.  Efforts should be made to relate the content as much as possible to the learners’ 

everyday lives.  In History, India's freedom movement and other aspects of its modern 

History can be studied, as well as significant developments in other parts of the world. 

History should be taught with the intent of enabling students’ better understand their own 

world and their own identities to be shaped by a rich and varied past.  History should help 

them to discover processes of change and continuity in the world, and to compare ways in 

which power and control are exercised.  Geography should be taught keeping in mind the 

need to inculcate in the child a critical appreciation for conservation and environmental 

concerns along with developmental issues.  In Political Science, the focus should be on 

discussing the philosophical foundations that underlie the value framework of the Indian 

Constitution, i.e. in-depth discussion of equality, liberty, justice, fraternity, secularism, 

dignity, plurality, and freedom from exploitation.  As Economics is introduced to the learners 

at this stage, it is important that the contents should be organised from the perspective of the 

people. 

Higher Secondary Stage 

Language  

Development of life skills such as critical thinking skills, interpersonal communication skills, 

negotiation/refusal skills, decision making/problem-solving skills, coping and self-

management skills those are very critical for dealing with the demands of challenges of 

everyday life need to be focused at the higher secondary level.  This was considered as a 

stage for promoting innovations and to interpret language across curriculum.   

Mathematics 

It was recommended to teach mathematics in order to provide students an appreciation of the 

wide variety of the application of Mathematics and equip them with the basic tools that 

would enable such application at the higher secondary stage.  The rapid explosion of 

Mathematics as a discipline and its range of application would favour an increase in the 

breadth of coverage.  Such increase needs to be dictated by mathematical considerations of 

topics.  Topics that are more naturally from the areas of other disciplines may be left out of 
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the Mathematics curriculum.  The treatment of topics should have an objective to arouse 

interest and curiosity of learners in the communication of mathematical insights and 

concepts. 

Science  

At the higher secondary stage, science should be introduced as separate disciplines, with 

emphasis on experiments/technology and problem solving.  Students ought to be given the 

option for choosing the subjects of their interest freely, though it may not be feasible to offer 

all the different subjects in every school.  The curriculum load should be rationalised so as to 

make a smooth passage from secondary to higher secondary syllabi.  At this stage, the core 

topics of a discipline, taking into account recent advances in the field, should be identified 

carefully and treated with appropriate rigour and depth.  The tendency to cover a large 

number of topics of the discipline superficially should be avoided. 

Social science  

The higher secondary stage is important as it offers a choice of subjects to students. They 

may choose either specialised academic courses or job-oriented vocational courses.  The 

foundation at this stage should equip them with basic knowledge and the necessary skills to 

make a meaningful contribution in the field they choose.  A range of courses from the social 

sciences and commerce may be offered, and students may exercise their choice.  Subjects 

need not be grouped into separate 'streams', and students should have the freedom to opt for 

subjects or courses according to their need, interest and aptitude. The social sciences would 

include disciplines like political science, geography, history, economics, sociology and 

psychology.  Commerce may include business studies and accountancy. 

During this period of two years students need to make choices based on their interests, 

aptitudes and needs regarding their future life.  The possibilities of choosing optional courses 

of study for exploring and understanding different areas of knowledge, both in relation to 

one's interest and one's future career, should be integral to this stage.  Exploring disciplines 

and approaching problems and issues from rich interdisciplinary perspectives are to be 

encouraged at this stage.   

The NCF-2005 is a unique document which made a paradigm shift in education in 

reinterpreting curriculum and knowledge and teaching and learning.  The features like 

provision of multiple textbooks, integrated approach to curriculum development, peace 

education are new areas worthwhile for making curriculum decisions.  There is a shift from 
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behaviouristic approach to constructivist approach in NCF-2005.  Although the document is 

in line with the earlier documents particularly, NPE-1986 modified in 1992, there is a 

departure from the policy so far as specification of minimum levels of learning is considered.  

In this document the process has been more focused than the outcomes.  To make it happen, 

the country needs a robust system of teacher education, competent teachers and systemic 

flexibility failing which the ideas in the document would remain rhetoric. 

 

SUMMARY/KEY POINTS 

The National Curriculum Framework (NCF) 2005 is a comprehensive document developed 

by the National Council of Educational Research and Training (NCERT) in India, which 

serves as a guide for shaping the country's school curriculum. The framework reflects the 

evolving needs of education in India and aims to provide a balanced, inclusive, and student-

centered approach to learning. 

Key Objectives of NCF 2005: 

The NCF 2005 was designed to address various challenges in the Indian education system 

and to move towards a more holistic, learner-focused approach. Some of the key objectives 

include: 

1. Child-Centered Education: The NCF emphasizes a shift from rote learning to a more 

child-centered, interactive, and participatory form of education. The focus is on active 

learning and the development of critical thinking, creativity, and problem-solving 

skills. 

2. Inclusive Education: It stresses the importance of inclusivity and equity in education, 

ensuring that all children, irrespective of their social, economic, or cultural 

backgrounds, have access to quality education. The framework seeks to reduce 

disparities and promote diversity in the classroom. 

3. Focus on Comprehensive Learning: The NCF advocates for a broad, balanced 

curriculum that includes not just academic knowledge but also focuses on physical, 

emotional, and social development, alongside life skills and values. 

4. Quality of Education: It addresses the need to improve the quality of education in 

schools, emphasizing teaching practices that enhance understanding, foster inquiry, 

and make learning relevant to the needs of the learner. 
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5. Encouragement of Experimentation and Flexibility: The framework encourages 

schools and teachers to experiment with innovative teaching methodologies and 

flexible curricula, making it adaptable to the needs and context of different regions. 

Key Features of NCF 2005: 

1. Constructivist Approach to Learning: 

o The NCF 2005 is strongly based on constructivism, which emphasizes that 

learners actively construct their knowledge based on their experiences and 

interactions with the environment. Learning is seen as a process of discovery 

and exploration. 

o Teachers are encouraged to be facilitators rather than mere transmitters of 

knowledge, promoting inquiry, discussions, and hands-on learning activities 

that foster deeper understanding. 

2. Integration of Subjects and Themes: 

o The NCF advocates for interdisciplinary learning, where subjects are not 

taught in isolation. It encourages the integration of themes across different 

subjects (e.g., linking environmental studies with science, social studies, and 

geography). 

o The curriculum encourages the development of holistic understanding rather 

than fragmented knowledge. 

3. Critical Thinking and Problem-Solving: 

o The NCF promotes critical thinking as a core element of the curriculum. 

Students are encouraged to question, analyze, and engage with ideas critically 

rather than memorize information. 

o The curriculum also emphasizes the importance of problem-solving skills, 

with the view that students should be able to apply their learning to real-life 

situations and challenges. 

4. Values and Life Skills: 

o The framework emphasizes the teaching of values (such as respect, 

responsibility, and empathy) and the development of life skills (like 
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communication, teamwork, and decision-making) alongside academic 

knowledge. 

o It promotes a holistic approach to education that nurtures the emotional and 

social development of students. 

5. Focus on Multilingualism and Cultural Sensitivity: 

o The NCF 2005 acknowledges India’s linguistic and cultural diversity and 

advocates for multilingual education. It encourages the use of the mother 

tongue or regional languages in the early stages of education while also 

ensuring proficiency in other languages. 

o The curriculum aims to be culturally sensitive, promoting an understanding 

and appreciation of different cultures, traditions, and histories. 

6. Assessment for Learning: 

o The NCF recommends formative assessment over traditional summative 

assessments. Teachers are encouraged to continuously assess student progress 

through observations, discussions, and projects rather than relying solely on 

exams. 

o It promotes assessment methods that focus on the learner’s progress, 

creativity, and conceptual understanding, rather than memorization of facts. 

7. Flexibility in Curriculum Design: 

o The framework provides flexibility for schools and teachers to adapt the 

curriculum to local contexts, allowing for the inclusion of regional and cultural 

elements. Schools are encouraged to customize the curriculum according to 

the needs of their students and communities. 

Curricular Areas and Content: 

• The NCF 2005 suggests a broad-based curriculum, with emphasis on languages, 

mathematics, science, social sciences, arts, physical education, and environmental 

studies. 
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• It suggests that languages be taught in a way that promotes proficiency in both the 

mother tongue and additional languages, recognizing the importance of 

multilingualism in a diverse country like India. 

• The framework also stresses the need for gender sensitivity and environmental 

consciousness in teaching content, ensuring that the curriculum reflects these key 

social values. 

Recommendations for Teachers and Schools: 

1. Teacher Empowerment: 

o Teachers should be seen as facilitators of learning rather than mere instructors. 

The NCF emphasizes the need for ongoing teacher training and professional 

development to equip educators with the skills to implement a more 

interactive and student-centered approach. 

o Teachers should use a variety of teaching methods (e.g., group work, 

discussions, project-based learning) to cater to diverse learning styles. 

2. School Autonomy: 

o The NCF gives schools greater autonomy to adapt the curriculum to suit their 

unique contexts. Schools are encouraged to design their own educational 

programs while adhering to broad national guidelines. 

o Local communities and teachers should play an active role in curriculum 

implementation and decision-making processes. 

3. Use of Technology: 

o The framework advocates for the integration of technology in education to 

enhance learning and teaching. It encourages the use of digital resources, 

multimedia, and online platforms to make learning more engaging and 

accessible. 

Impact and Challenges: 

The NCF 2005 was a landmark document in shaping the Indian education system, with its 

emphasis on child-centered, inclusive, and quality education. It laid the foundation for many 
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reforms in curriculum design and teaching practices. However, its implementation has faced 

challenges such as: 

• Resource limitations: Many schools, particularly in rural areas, struggle with 

insufficient resources, infrastructure, and trained teachers to implement the NCF 

effectively. 

• Curricular overload: While the NCF advocates for a balanced curriculum, the 

traditional system of subject-based exams and extensive syllabi can make it difficult 

to implement a holistic, student-centered approach. 

• Resistance to change: Shifting from traditional rote-learning methods to a more 

interactive and flexible curriculum has been met with resistance in some parts of the 

educational system. 

The National Curriculum Framework (NCF) 2005 represents a significant shift towards a 

more holistic, inclusive, and learner-centered approach to education in India. By advocating 

for child-centered learning, interdisciplinary teaching, and the development of critical 

thinking and life skills, the NCF aims to provide students with a well-rounded education that 

prepares them for the challenges of the 21st century. While its implementation has faced 

challenges, the NCF 2005 has set a strong foundation for educational reforms in India. 

UNIT END QUESTIONS 

1. How does the NCF 2005 promote a shift from traditional rote learning to more student-

centered, experiential learning approaches? 

2. In what ways does the NCF 2005 address the issue of inclusivity and ensure equitable 

access to quality education for all students, particularly those from marginalized 

communities? 

3. What are the key strategies suggested in the NCF 2005 for integrating critical thinking and 

problem-solving skills into the curriculum? 

4. How does the NCF 2005 promote interdisciplinary learning and the integration of subjects, 

and why is this seen as important for student development? 

5. What are the challenges faced in the implementation of the NCF 2005 at the ground level, 
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particularly in rural and under-resourced schools? 
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UNIT 15- 

NATIONAL CURRICULUM FRAMEWORK- 2005 - ITS 

GUIDING PRINCIPLES 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of National Curriculum Framework 

o National Curriculum Framework- Its Guiding Principles 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define the concept of National Curriculum Framework 

➢ Discus National Curriculum Framework- its Guiding Principles 

➢ Explain its importance 

INTRODUCTION 

The National Curriculum Framework (NCF) 2005 was developed by the National Council of 

Educational Research and Training (NCERT), under the guidance of the Ministry of Human 

Resource Development (MHRD), Government of India. The NCF 2005 replaced the previous 

curriculum frameworks and aimed to reform the educational structure and pedagogy to meet 

the evolving needs of Indian society in the 21st century. It was created after extensive 

consultations with educators, scholars, and experts, and seeks to address the challenges of the 

Indian educational system while providing a more holistic, inclusive, and child-centered 

approach to learning. 

At the core of the NCF 2005 are the guiding principles that provide a philosophical 

foundation for the development of the school curriculum. These principles are designed to 

ensure that the curriculum is relevant, comprehensive, and responsive to the diverse needs of 

learners. The NCF 2005 also emphasizes the importance of making education a process that 

is meaningful, engaging, and rooted in the real world, rather than being confined to textbooks 

and rote memorization. 

The framework prioritizes an educational vision that promotes critical thinking, creativity, 

inclusive learning, and holistic development of students. It also calls for flexibility in the 

curriculum, allowing for contextual adaptation, especially in diverse cultural, linguistic, and 

regional settings across India. 
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The guiding principles of the NCF 2005 provide the foundation for shaping the curriculum 

and educational practices in schools across India. They advocate for an educational system 

that moves away from traditional, rigid, exam-oriented practices towards a more learner-

centric, dynamic, and exploratory learning environment. 

Elaborating on the Guiding Principles of the NCF 2005 

The guiding principles outlined in the NCF 2005 are designed to ensure that education in 

India remains relevant, inclusive, and of high quality. They provide a framework for 

addressing the diverse needs of students and encourage an approach to teaching that nurtures 

lifelong learners capable of thinking critically and creatively. Below are the key principles: 

 

1. Connecting Knowledge to Life Outside the School 

One of the fundamental principles of the NCF 2005 is to connect the school curriculum to 

real-life situations. It emphasizes that education should not be confined to theoretical 

knowledge but should be linked to students' everyday experiences. This ensures that what 

students learn in school has practical relevance and can be applied in real-world contexts. By 

doing so, education becomes more meaningful and motivates students to engage actively in 

the learning process. 

Key Ideas: 

• Experiential Learning: Encouraging learning that is based on real-life experiences and 

interactions. 

• Life Skills Education: Integrating life skills like problem-solving, critical thinking, 

and teamwork into the curriculum. 

 

2. Learning as a Constructive Process 

The NCF 2005 follows a constructivist approach to education, which posits that students are 

not passive recipients of knowledge. Instead, they actively construct knowledge by 

interacting with their environment, discussing with peers, and engaging with content 

meaningfully. Learning is viewed as a process of inquiry, exploration, and discovery, where 

the role of the teacher is to facilitate, rather than dictate, learning. This approach encourages 

critical thinking, questioning, and the development of independent thought. 

Key Ideas: 

• Active Learning: Students engage with content, experiment, and explore to build 

understanding. 

• Teacher as Facilitator: Teachers guide students' learning through inquiry-based 

methods and problem-solving activities. 
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3. Focus on All-Round Development of the Child 

NCF 2005 emphasizes the holistic development of the child. Education should not be limited 

to academic achievements alone; it should also nurture students' physical, emotional, social, 

and ethical development. The goal is to create balanced individuals who are capable of 

contributing positively to society. Therefore, the curriculum should include not only subjects 

like languages, mathematics, and science, but also physical education, arts, and value 

education. 

Key Ideas: 

• Physical, Social, Emotional Development: Education should cater to all aspects of a 

child’s personality. 

• Value Education: Promoting ethical values such as respect, responsibility, and 

empathy is key to nurturing responsible citizens. 

 

4. Emphasis on Process Rather than Product 

The NCF 2005 stresses the process of learning over the end product or final outcomes. The 

focus is on developing skills such as critical thinking, collaboration, creativity, and 

communication. This principle also calls for a shift from traditional assessment methods, 

which focus on memorization and exams, to formative assessments that evaluate the learning 

process. This way, students are assessed on their understanding, application, and creativity, 

rather than just their ability to recall facts. 

Key Ideas: 

• Formative Assessment: Continuous evaluation to understand how students are 

learning, not just what they are learning. 

• Focus on Skill Development: Encouraging lifelong learning skills rather than just 

academic success. 

 

5. Catering to the Needs and Interests of All Students 

One of the most important guiding principles of the NCF 2005 is the focus on inclusive 

education. It acknowledges the diversity in the classroom, including differences in abilities, 

socio-economic status, language, culture, and gender. The curriculum should be flexible and 

adaptable to meet the diverse needs of students, ensuring that no child is left behind. This 

involves recognizing the different learning styles and needs of students and tailoring teaching 

strategies accordingly. 

Key Ideas: 

• Differentiated Instruction: Adapting teaching methods to cater to different learning 

needs and styles. 



167 
 

• Inclusive Education: Ensuring that all students, regardless of background or ability, 

have access to quality education. 

 

6. Nurturing a Democratic and Secular Society 

The NCF 2005 stresses the importance of developing values of democracy, secularism, and 

social justice through education. Education should promote tolerance, respect for diversity, 

and an understanding of human rights, gender equality, and environmental sustainability. 

Students should be made aware of the importance of a pluralistic society and be encouraged 

to respect and appreciate cultural and religious differences. 

Key Ideas: 

• Social Justice and Equity: Addressing issues of caste, gender, and disability in the 

curriculum. 

• Promoting Democratic Values: Encouraging students to participate in democratic 

processes and respect diversity. 

 

7. Integration of Work and Education 

The NCF 2005 calls for an integrated approach to work and education, wherein the 

curriculum should include both academic learning and vocational education. It emphasizes 

the need for linking education with the world of work, helping students acquire skills that are 

directly relevant to their future careers. The integration of work with education allows 

students to gain practical, hands-on experience that prepares them for the challenges of the 

real world. 

Key Ideas: 

• Vocational Education: Providing students with skills for future employment. 

• Work-Based Learning: Encouraging students to connect academic learning with 

practical, work-based experiences. 

 

8. Language and Cultural Sensitivity 

Given India's linguistic and cultural diversity, the NCF 2005 stresses the importance of 

multilingualism and cultural sensitivity in education. It recognizes that children should first 

be taught in their mother tongue or local language, as this enhances their learning capabilities. 

At the same time, it encourages the learning of multiple languages, including English, to 

ensure that students are equipped to engage with global knowledge and opportunities. 

Key Ideas: 
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• Mother-Tongue Instruction: Promoting learning in the child’s first language for better 

understanding. 

• Cultural Sensitivity: Integrating diverse cultural perspectives into the curriculum. 

The guiding principles of the NCF 2005 aim to create an education system that is inclusive, 

holistic, learner-centered, and responsive to the diverse needs of students. By fostering 

critical thinking, creativity, and a deeper connection between learning and real-life 

experiences, the NCF 2005 envisions a transformative approach to education that not only 

prepares students academically but also nurtures their social, emotional, and ethical 

development. These principles lay the foundation for a curriculum that helps students develop 

the skills and values necessary to thrive in an increasingly complex and interconnected world. 

NATIONAL CURRICULUM FRAMEWORK 2005: ITS GUIDING PRINCIPLES 

The National Curriculum Framework (NCF) 2005 was developed by the National Council of 

Educational Research and Training (NCERT) to provide a comprehensive and coherent 

framework for school education in India. It outlines guidelines for designing the curriculum 

across all stages of education, from early childhood to higher secondary education. The NCF 

2005 is based on a set of guiding principles that aim to make education more inclusive, 

flexible, and aligned with the diverse needs of students. 

These principles reflect a shift away from rote learning towards more engaging, meaningful, 

and learner-centered approaches to education. They also emphasize the importance of 

fostering values, social responsibility, and critical thinking in students. 

The Guiding Principles of the NCF 2005 

1. Connecting Knowledge to Life Outside the School 

o One of the core principles of the NCF 2005 is the relevance of knowledge to 

students' lives. The curriculum should not be confined to textbooks or isolated 

subjects but should encourage students to connect what they are learning in 

school to the real world. 

o This approach emphasizes the importance of practical learning, where students 

can apply academic knowledge to solve real-life problems. By bridging the 

gap between theoretical knowledge and practical application, students gain a 

deeper understanding of the subjects and their relevance to the world around 

them. 

o Examples: Field trips, project-based learning, problem-solving activities, and 

integrating life skills into academic subjects. 

2. Learning as a Constructive Process 

o The NCF 2005 is grounded in the constructivist approach to learning, which 

sees students as active participants in the learning process. According to this 

principle, learning is not just the absorption of knowledge, but an active, self-
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directed process where students build their understanding based on their 

experiences and prior knowledge. 

o Teachers are encouraged to facilitate learning by creating environments where 

students engage in exploration, inquiry, and reflection. This contrasts with the 

traditional teacher-centered approach where the teacher is the primary source 

of knowledge. 

o Examples: Inquiry-based learning, collaborative group work, critical thinking 

exercises, and hands-on learning activities that allow students to build and 

apply concepts. 

3. Focus on the All-Round Development of the Child 

o The NCF 2005 stresses the importance of the holistic development of the 

child. Education should not be limited to academic knowledge alone but 

should also foster the development of physical, emotional, social, and ethical 

dimensions of a student's personality. 

o A well-rounded education helps students to grow into responsible, empathetic, 

and socially aware individuals who are capable of contributing positively to 

society. 

o The framework advocates for the inclusion of arts, physical education, social 

and emotional learning, and value education as integral components of the 

curriculum. 

o Examples: Integration of sports, music, arts, social awareness programs, and 

life skills education. 

4. Emphasis on Process Rather than Product 

o The NCF 2005 advocates for an emphasis on the learning process rather than 

just the final product or outcomes. This shift from product-based to process-

based education is meant to encourage students to develop skills such as 

critical thinking, creativity, collaboration, and problem-solving. 

o Assessment is seen not just as a measure of academic achievement, but as a 

tool to understand the learning process. Formative assessment, where feedback 

is continuous, is preferred over summative assessments, which focus on final 

examinations. 

o Examples: Continuous and comprehensive evaluation (CCE), project work, 

peer reviews, and ongoing teacher-student interactions to assess progress. 

5. Catering to the Needs and Interests of All Students 

o The NCF 2005 emphasizes the need for inclusive education that caters to the 

diverse needs of all learners, irrespective of their socio-economic background, 

gender, language, or ability. This involves recognizing the diversity in the 
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classroom and adapting teaching methods and content to be more inclusive 

and accommodating of all students. 

o The curriculum should be flexible enough to address different learning styles, 

pacing, and interests. This includes adapting the content for students with 

disabilities or those who are at risk of dropping out. 

o Examples: Differentiated instruction, remedial education programs, special 

education initiatives, and multilingual education policies. 

6. Nurturing a Democratic and Secular Society 

o The NCF 2005 emphasizes the importance of fostering values that promote a 

democratic, secular, and inclusive society. Education should encourage social 

justice, equality, and respect for diversity, ensuring that all children, regardless 

of caste, creed, religion, or gender, feel valued and included in the learning 

process. 

o The curriculum should focus on creating awareness about social issues, 

including gender equity, caste discrimination, environmental sustainability, 

and human rights. 

o Examples: Programs and activities that promote gender equality, respect for 

diversity, community service, and the celebration of cultural diversity. 

7. Integration of Work and Education 

o One of the central tenets of the NCF 2005 is the integration of work and 

education, where learning is closely tied to practical, hands-on experiences. 

The framework advocates for the incorporation of vocational education 

alongside academic subjects to make learning more practical and relevant to 

students’ future careers. 

o Students should learn how to link their academic knowledge with skills that 

are directly applicable in the workplace or daily life. 

o Examples: Vocational training, fieldwork, internships, skill development 

programs, and entrepreneurship education. 

8. Language and Cultural Sensitivity 

o Given the linguistic and cultural diversity of India, the NCF 2005 stresses the 

importance of multilingual education. The curriculum should promote 

proficiency in multiple languages, including the mother tongue, regional 

languages, and English, and foster a sense of cultural awareness and 

appreciation. 

o It recognizes that learning in the mother tongue in early education is essential 

for cognitive development and for making the learning process more 

accessible and meaningful to students. 
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o Examples: Use of regional languages in early education, development of 

multilingual curricula, and inclusion of diverse cultural perspectives in the 

teaching content. 

9. Sustainable and Continuous Teacher Development 

o The NCF 2005 emphasizes the need for continuous professional development 

for teachers to ensure they are equipped to implement the principles of the 

framework effectively. Teachers should be trained not only in subject matter 

but also in innovative pedagogical techniques, student assessment, and the use 

of technology in teaching. 

o It also advocates for a shift in teacher roles from mere transmitters of 

knowledge to facilitators of learning, guiding students through a process of 

inquiry and self-discovery. 

o Examples: Ongoing in-service training, workshops, professional learning 

communities, and reflective teaching practices. 

 

Conclusion 

The guiding principles of the NCF 2005 reflect a progressive and holistic vision for education 

in India. By emphasizing the connection between knowledge and real-life application, 

promoting a constructivist approach to learning, focusing on all-round development, and 

fostering inclusivity, the framework seeks to make education more meaningful, equitable, and 

responsive to the needs of diverse learners. These principles aim to equip students not just 

with academic knowledge but with the skills, values, and social awareness necessary to 

navigate and contribute positively to a complex and ever-changing world. 

SUMMARY/KEY POINTS 

The National Curriculum Framework (NCF) 2005 marks a significant shift in the vision and 

approach to education in India. Its guiding principles serve as a foundation for creating a 

more holistic, inclusive, and student-centered educational experience. By focusing on child-

centered learning, constructivist pedagogy, equity, and the integration of knowledge and 

experience, the NCF 2005 aims to foster critical thinking, creativity, and active citizenship 

among students. 

The principles outlined in the NCF 2005 emphasize that education should go beyond rote 

learning, promoting engagement, reflection, and experiential learning. These principles 

encourage an approach where the learner is at the center of the process, actively involved in 

constructing knowledge through inquiry, exploration, and real-world application. The focus 

on inclusive education ensures that no child is left behind, and every learner, regardless of 

their background or abilities, has access to quality education that meets their needs. 

Incorporating these principles into the curriculum creates a more balanced and well-rounded 

educational system that nurtures not only intellectual development but also emotional, social, 
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and ethical growth. The emphasis on values education ensures that students are not only 

knowledgeable but also responsible, empathetic, and aware of their role in society. 

In conclusion, the guiding principles of NCF 2005 aim to build an education system that 

prepares students to become critical thinkers, problem-solvers, and active participants in a 

democratic society. By aligning the curriculum with these principles, the NCF 2005 offers a 

framework that is not only academically rigorous but also socially relevant and inclusive, 

ensuring that education in India contributes to the development of well-rounded, responsible 

citizens who can contribute positively to society. 

UNIT END QUESTIONS 

1. How does the National Curriculum Framework 2005 (NCF 2005) emphasize the role 

of the teacher in facilitating constructivist learning? 

2. In what ways does the NCF 2005 ensure inclusive education for all learners, 

particularly marginalized and differently-abled students? 

3. What is the significance of value-based education in the NCF 2005, and how can 

educators incorporate it into everyday classroom practices? 

4. How does the NCF 2005 promote the integration of subjects and interdisciplinary 

learning? 

5. What are the key challenges in implementing the constructivist approach to learning 

as suggested by NCF 2005 in schools, and how can these challenges be addressed? 
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UNIT 16: 

CURRICULUM DEVELOPMENT- ITS PROCESS, 

ROLE OF LOCAL AUTHORITY, 

STRUCTURE  

o Objectives  

o Introduction 

o Concept of curriculum development 

o Concept approaches of local developments 

o Role of local authority 

o Summary/Key Points 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

➢ Define curriculum development 

➢ Discus the approaches of curriculum development 

➢ Explain role of local authority in curriculum development 

INTRODUCTION 

Curriculum development is an evolving process, it draws on emerging views of modernism 

and post-modernism, new understanding of learning theories, new concepts and ideas coming 

to light because of research, advancement of technology and new formulation of instructional 

designs.  Curriculum development has been defined differently by different authorities.  

Different curriculum designs take subject matter, students and society into account with 

varying degrees.  Curriculum development consists of various processes (technical, 

humanistic and artistic) to allow schools and stakeholders of schools to realize certain 

educational goals.  This process is a collective process involving subject specialists, 

curriculum experts, educational administrators and professional teachers.   

The process of curriculum development seeks to explain that the path of planning, 

implementing and evaluating the curriculum along with different persons associated with the 
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processes and procedures in constructing the curriculum.  The development is usually 

examined in a logical step-by-step manner involving various steps followed by those persons 

involved in designing and developing the curriculum. 

PROCESS OF CURRICULUM DEVELOPMENT 

The society has been moving from modernism to post-modernism.  Modernism assumes 

technical, precise, step-by-step approach to identify knowledge components which can be 

identified, selected and organised. Such a process has a high degree of objectivity and 

logicality with a sound rationale.  According to this technical-scientific approach, curriculum 

is the organisation and delivery of contents and experiences for the learners.  Modernism 

includes constructivism and post-modernism.  According to non-technical approaches, 

curriculum development is subjective, personal, aesthetic and transactional with a qualitative 

orientation.  Curriculum is considered as an emerging phenomenon with which humans 

interact in a dynamic and uncertain system.   

Curriculum development is a specialised task which requires systematic thinking about the 

objectives to be achieved, content to be delivered, learning experiences to be provided, and 

evaluation of changes among learners brought out by the curricular activities.  The process of 

Curriculum development needs to follow the following steps: 

i. Assessment of educational needs, 

ii. Formulation of objectives, 

iii. Selection and organisation of content, 

iv. Selection and organisation of learning experience, and  

v. Evaluation 

FACTORS CONTRIBUTING TO CURRICULUM DEVELOPMENT 

There are different factors that influence the development of curriculum. These are discussed 

below: 

➢ Needs of the learners, the community and the society 

While developing curriculum the curriculum developers consider the needs of learners, 

regardless of their background, abilities, or interests. Further, to make it community centred it 
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needs to meet the need of the community and society as a whole.  The demand of the society 

gives birth to new courses and accordingly new curriculum is designed. 

➢ National goal, social values, and cultural heritage 

The process of curriculum development is greatly influenced by national goals of the nation.  

he sociological aspects of the curriculum affects the development of the curriculum in the 

sense that there are certain factors which intervene in the curriculum development process 

due to cultural beliefs, societal expectations, values, norms and traditions emanating from the 

background of stakeholders. Cultural and social changes and expectations can affect the 

implementation of the curriculum. However, this includes major changes to society such as 

unemployment patterns, social values, economic growth and family relationships, parental, 

employer and community expectations of schools. Culture reflects the values and beliefs of a 

society. These values and beliefs often influence what is considered important or essential 

knowledge. Curriculum developers take into account the cultural values of a community 

when determining the content and goals of the curriculum.A culturally responsive curriculum 

is one that reflects the diversity of the student population. It incorporates content that is 

meaningful and relevant to students' cultural backgrounds, fostering a sense of identity and 

belonging. This approach helps students see the connection between what they are learning 

and their own lived experiences. 

➢ Scope of study, work and leisure 

The scope of study in a specific course decides the future course of action and lifeline of the 

curriculum. Therefore, it is very important for the curricularist to consider this while 

developing curriculum.  Further, it is also a matter of concern for them to think about the 

scope of work and leisure for the existence and relevance of a curriculum.Variety of subjects 

such as games and sports, fine arts, subjects of aesthetic value are to be introduced in the 

school programme to utilize leisure properly. 

➢ Job opportunities in society and vocational needs 

The demand and continuance of a curriculum depends on the job opportunities and 

employability of the learners after completion of the course. After successful completion of 

the course the students need a job for the return of investment in that course.  This decides the 

lifeline and sustainability of curriculum.  The vocational needs of the society germinate the 
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opportunity of employability.  Hence, the curriculum developers need to be well acquainted 

with all the vocational needs of the learners while developing curriculum. 

➢ National integration and International understanding 

The national unity and a sense of international brotherhood is to be followed while 

constructing curriculum. Because while incorporating content these two major emotional 

aspects need to be kept in mind for the sustenance of humanity.   

PRINCIPLES OF CURRICULUM DEVELOPMENT 

➢ Need and relevance 

Subjects should not be determined on the basis of their disciplinary value but on the basis of 

their intrinsic value, social relevancy and utility. 

➢ Flexibility 

One of the ideal qualities that a curriculum should have is flexibility and dynamism, as this 

will be instrumental in serving the needs and concerns of individuals and society. Also, 

timely changes and appropriate modifications to the curriculum allows educators and learners 

alike to stay updated with academic goals. 

➢ Uniformity and variety 

The curriculum should include such activities and experiences, which may facilitate his 

normal development. The curriculum for girls should naturally be different from that of boys; 

boys and girls have different needs and attitudes. 

➢ Adoptability 

Curriculum construction should follow the principle of utility, according to which educators 

must include content that is useful to the individual and society. In addition, the curriculum 

must consist of rich and valuable content that would be useful later in life and which can be 

easily adopted by all for the maximum result. 

APPROACHES OF CURRICULUM DEVELOPMENT 

Approach to curriculum development is a pattern of organisation that is used for decision 

making about various aspects of learning. There are different approaches used for curriculum 

developmentsuch as:  Subject area approach; Broad fields approach; Social problem 

approach; and Emerging needs approach. However, the selection of a single approach 
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describes about the centre of organisation of topic, learning situation, and selection of 

objectives. 

Subject area approach 

This approach of curriculum development focuses on separate subject areas of knowledge.  

Here, stress is laid on mastery over the subject matter and skills within a given subject.  It is 

most popular approach of curriculum development.   

Broad fields approach 

Organisation of curriculum includes combination of two or more subject areas into a broader 

field is done while following this approach to develop curriculum.  This approach recognizes 

and uses individual subject areas and the correlation between various subject areas.   

Social problem approach 

In this approach, learning objectives are determined on the basis of analysis of social 

problems and the subject matter is drawn from the social issues.  The major problems of the 

society determine the organisation of curriculum.  The very purpose of this approach is to 

develop an awareness of important social issues and required skills to cope with all these 

social issues.   

Emerging needs approach 

This approach of curriculum development focuses on the emerging personal and social needs 

of learners’ lives.  The major purpose of this approach to curriculum is to help learners to 

overcome issues in their present lives so as to be prepared for the present rather than the 

future. While some topics or issues for study may be pre-planned by teachers, others may 

emerge spontaneously from discussions among teachers and students. 

Local Level 

NCF-2005 gives emphasis on primacy of the active learners.  The school curriculum has to be 

related to the environment around them to facilitate construction of knowledge.  There is a 

need to make room for children’s voices and experiences through curricular activities.  NCF-

2005 observes “the curriculum must enable children to find their voices, nurture their 

curiosity-to do things, to ask questions and to pursue investigations, sharing and integrating 

their experiences with school knowledge-rather than their ability to reproduce textual 

knowledge the boundaries of the school need to become more porous to the community.”  
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The observation necessitates locally based curriculum development for a multicultural, 

multilingual and multi religious country like India with undercurrent of essential unity. 

The classroom teachers have the advantages of knowing local conditions and they get the 

support of those for whom they work-the children, parents and community members.  

Therefore, they can be participants in the process of planning and improving an educational 

system.  They can be involved in designing new programmes and new materials rather than 

accepting without question a stock of knowledge given to them.  The teachers may do 

curriculum survey at the grass root level.  The works can be attempted with the academic 

leadership of Block Resource Centre Co-ordinators (BRCCs) and Cluster Resource Centre 

Co-ordinators (CRCCs).   

Local data about schools and school environment relevant for educational planning may be 

collected by a team of expert teachers.  A Cluster Resource Group (CRG) may be constituted 

for the purpose with local experts, retired teachers and practicing teachers.   

Syllabus and books are provided by Government for schools which can be worked out within 

the context of a particular area, a particular school, sometimes even a particular time of the 

year.  Each situation is different and in order to profit from it, in order to make maximum use 

of all the facilities within an area, inventions of Learning Resources need to be compiled by 

the CRG.  Study of Learners and the context in which they learn may be conducted by the 

CRG for effective curriculum development.  The profile of the learners and the context in 

which they learn varies from school to school and from class to class. 

With modest financial and material support, teachers can adopt the prescribed syllabus to the 

needs of the learners at the ground level or they can have alternative text books for their 

locality within the curriculum framework stipulated at the National /State level.  The Block 

level Resource Centres (BRC) or the Cluster level Resource Centre (CRC) can be a meeting 

place for curriculum related activities like sharing materials, disseminating innovative 

projects and action research reports. 

Development of locally based curriculum material can be possible if the system becomes a bit 

flexible and the officers at the higher level like Block Education Officers and District 

Education Officers show interest in such innovative activities, monitor such activities in a 

supportive manner and give due recognition to the teacher-curricularists for their 

contribution.  The idea of multiple text books envisaged in NCF-2005 augments this concept 
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of locally based curriculum.  This is how a curriculum can be related to the lives, needs and 

aspiration the people as envisaged in the report of the Education Commission (1964-66). 

Teacher Level 

While planning curriculum at this level, a teacher makes the decision about learning 

objectives to be achieved by the learners of a particular class.  In this context, the teacher 

plans to use the plan on a daily or weekly basis.  The teacher needs to consider some of the 

considerations while planning curriculum such as: learners’ characteristics, sequencing of 

activities, use of appropriate learning material, availability of resources and equipment. 

Learner Level 

Curriculum planning at this level involves the learners in developing curriculum.  Here, the 

teachers need to define a range of objectives and contents, activities, resources and measuring 

devices related to them. Learners are then involved in selecting from any one or more 

possibilities in each component.However, in some cases teachers even leave the entire 

process to learners. They ask the learners to decide upon the organizing centres i.e. the title or 

theme of study and then teachers help to plan the rest i.e. content, activities, resources related 

to the organizing centre so as to provide a democratic and participatory approach to 

curriculum planning.  This leads to development of a sense of belongingness, expression of 

own ideas and social competencies. 

ROLE OF LOCAL AUTHORITY IN CURRICULUM DEVELOPMENT 

The involvement of local authorities in curriculum development plays a critical role in 

ensuring that education systems are responsive to the unique needs, contexts, and aspirations 

of the local community. Local authorities, which include municipal or district-level education 

bodies, play an important role in shaping and adapting educational curricula to meet the 

diverse needs of students within their jurisdiction. Their role can be seen in several key areas: 

1. Contextualizing the Curriculum 

Local authorities are crucial in adapting national or state-level curriculum frameworks to the 

local context. While the overall guidelines for curriculum development are often determined 

by national or state educational boards, local authorities can adjust the content and teaching 

methods to reflect the local culture, languages, traditions, and values. This ensures that 
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students feel more connected to their education, and that the curriculum is more meaningful 

and relevant to their lives. 

• Example: In a region with a high percentage of rural communities, the local authority 

may adapt the curriculum to include practical, agriculture-based learning or include 

local history and folklore in social studies. 

2. Facilitating Community Involvement 

Local authorities often serve as a bridge between schools and the broader community. By 

engaging with parents, teachers, local educators, and community leaders, local authorities can 

ensure that the curriculum reflects the community’s aspirations, values, and the local 

economy. This collaborative process helps create a sense of ownership over the curriculum 

and ensures that education is aligned with the community's needs. 

• Example: In areas with high rates of migration, local authorities might work with 

schools to incorporate multicultural education into the curriculum, addressing the 

needs of immigrant students. 

3. Supporting Teacher Training and Professional Development 

Local authorities are often responsible for the professional development of teachers within 

their region. To ensure effective implementation of the curriculum, local authorities can offer 

ongoing training programs for educators on curriculum content, pedagogical methods, 

and assessment strategies. This training ensures that teachers are well-equipped to deliver 

the curriculum in a way that resonates with their students and is consistent with broader 

educational goals. 

• Example: If the curriculum is shifting to include more technology or digital literacy, 

local authorities might organize workshops for teachers to enhance their knowledge 

and skills. 

4. Monitoring and Assessing Curriculum Implementation 

Once the curriculum is designed and implemented, it is important to ensure that it is being 

followed effectively. Local authorities play an essential role in monitoring the 

implementation of the curriculum at the school level. This includes ensuring that schools 

have the necessary resources, that teachers are adhering to the curriculum, and that the 

learning outcomes are being met. 
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• Example: Local authorities may conduct school inspections or surveys to assess how 

well the curriculum is being implemented, and gather feedback from students, 

teachers, and parents to identify areas for improvement. 

5. Ensuring Equity and Inclusion 

Local authorities are often at the forefront of efforts to ensure that the curriculum is equitable 

and inclusive. This means addressing disparities in access to education and ensuring that the 

curriculum serves the needs of all students, including those from marginalized groups such as 

minority communities, children with disabilities, and economically disadvantaged 

students. Local authorities can ensure that the curriculum promotes social justice and 

provides equal opportunities for all learners. 

• Example: A local authority may work to make the curriculum accessible to students 

with special educational needs (SEN) by providing support materials, adaptive 

learning technologies, or specialized teaching methods. 

6. Resource Allocation 

Local authorities are often responsible for the allocation of resources to schools, which can 

have a direct impact on how the curriculum is delivered. This includes the provision of 

textbooks, learning materials, classroom facilities, and technology to support the curriculum. 

Local authorities also ensure that funding is directed toward initiatives that enhance the 

educational experience and improve learning outcomes. 

• Example: In a district where there is a push to introduce STEM education, local 

authorities might invest in science labs, computing resources, and teacher training 

to ensure the curriculum's success. 

7. Adapting to Local Policy and Development Goals 

Local authorities are tasked with aligning the curriculum with both local policies and 

development goals. This includes adapting the curriculum to meet the socio-economic needs 

of the region, which may vary widely between rural and urban areas, or between regions with 

different levels of industrial or agricultural development. 

• Example: In an urban area with a rapidly growing tech sector, local authorities might 

prioritize the inclusion of STEM subjects and entrepreneurship education to equip 

students with skills needed for the local job market. 
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8. Supporting Innovations in Curriculum 

Local authorities can be the driving force behind innovative and context-specific 

educational approaches. While national curriculum frameworks provide broad guidelines, 

local authorities have the flexibility to pilot new programs, experiment with teaching 

methods, and integrate innovative practices that are well-suited to the specific challenges and 

opportunities of their communities. 

• Example: A local education authority may introduce project-based learning or 

environmental education as part of the local curriculum, depending on the specific 

interests or needs of the community. 

SUMMARY/KEY POINTS 

The role of local authorities in curriculum development is multifaceted and crucial for 

creating a responsive, inclusive, and effective education system. By contextualizing the 

curriculum, engaging with the community, supporting teachers, and monitoring 

implementation, local authorities ensure that education is relevant, accessible, and equitable 

for all students. Their involvement allows for curriculum adaptation to local needs, promoting 

both the quality and relevance of education. Thus, local authorities are key players in 

shaping a curriculum that prepares students not only academically but also socially and 

ethically for life in their communities and the wider world. 

UNIT END QUESTIONS 

➢ Describe the process of curriculum development. 

➢ Explain different factors contributing curriculum development. 

➢ State the principles of curriculum development with relevant examples. 

➢ Describe various approaches of curriculum development.  
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UNIT 17: - 

CURRICULUM DEVELOPMENT- ROLE OF STATE 

LEVEL AGENCIES LIKE SCERT 

STRUCTURE  

o Objectives  

o Introduction 

o Concept Curriculum development  

o Role of SCERT for curriculum development 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

o Define Concept Curriculum development  

o Discus Role of SCERT for curriculum development 

INTRODUCTION 

Curriculum development refers to the systematic planning, designing, implementation, and 

evaluation of a curriculum that outlines the knowledge, skills, values, and experiences 

students are expected to learn over a certain period. It is an ongoing and dynamic process 

aimed at improving the quality and relevance of education to meet the needs of students, 

educators, society, and the evolving demands of the future. Curriculum development is not 

just about the creation of content; it also involves how that content is delivered, assessed, and 

evaluated to ensure effective learning. 

Key Aspects of Curriculum Development 

1. Planning and Design: 

o Curriculum design is the foundational step in the development process. This 

involves determining what knowledge, skills, values, and attitudes need to be 

taught and how they will be taught. 

o Curriculum models help in this process by offering frameworks for structuring 

the content and learning experiences. Models may include subject-centered, 

learner-centered, or integrated approaches depending on the educational 

philosophy and objectives. 

2. Content Selection: 
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o Content refers to the body of knowledge, skills, and experiences that will be 

delivered through the curriculum. Selecting content involves deciding what is 

most relevant for students at different stages of their education. 

o The content should be aligned with educational goals and be responsive to 

societal needs, technological advancements, and cultural diversity. 

3. Learning Experiences: 

o The learning experiences are the activities, methods, and teaching strategies 

that are designed to help students engage with the content. 

o It may include lectures, discussions, group work, experiments, case studies, 

fieldwork, etc. A well-structured curriculum should include a variety of 

learning experiences that cater to different learning styles and abilities. 

4. Assessment and Evaluation: 

o The assessment component of curriculum development involves creating 

mechanisms to measure student progress and achievement. This could be 

through tests, projects, presentations, or informal assessments like 

observations and class discussions. 

o Evaluation of the curriculum itself—its content, delivery, and effectiveness—

is essential to ensure the curriculum meets its objectives and remains relevant 

over time. 

5. Feedback and Improvement: 

o Continuous feedback from teachers, students, and stakeholders helps in 

improving the curriculum. Regular reviews and revisions are crucial for 

adapting to new educational trends, research findings, and changes in the 

social, economic, and technological environment. 

 

Curriculum Development Process 

Curriculum development is an iterative and cyclical process, typically involving the 

following stages: 

1. Needs Assessment: 

o This step involves identifying the needs of students, the community, society, 

and the workforce. Needs assessment helps in determining what content is 

most relevant and valuable for students at various levels. 

2. Setting Goals and Objectives: 

o Based on the needs assessment, clear and measurable goals and objectives are 

set. These goals define what students should know, be able to do, and value by 
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the end of the curriculum. Objectives should be SMART—specific, 

measurable, achievable, relevant, and time-bound. 

3. Content Organization: 

o The next step involves organizing and sequencing the content in a logical 

order, ensuring that it progresses in complexity as students advance through 

the curriculum. Content is organized into units or modules that can be taught 

over a specific period. 

4. Choosing Instructional Strategies: 

o Selecting appropriate teaching methods and resources is crucial. Depending on 

the objectives, different pedagogical approaches (e.g., lectures, discussions, 

group work, problem-solving, etc.) may be employed to facilitate learning. 

5. Assessment Design: 

o Assessments should align with the curriculum objectives. The focus should 

not only be on measuring factual knowledge but also on assessing the 

application of skills and critical thinking. 

o Both formative (ongoing) and summative (final) assessments are integral to 

evaluating student learning and curriculum effectiveness. 

6. Implementation: 

o The implementation phase involves rolling out the curriculum in classrooms. 

This step requires effective coordination and collaboration between teachers, 

administrators, and educational stakeholders to ensure that the curriculum is 

delivered as intended. 

7. Evaluation and Feedback: 

o Evaluation of the curriculum’s effectiveness involves gathering data on how 

well the students have met the established objectives. Teachers, students, and 

parents may provide feedback, and curriculum developers use this information 

to make necessary adjustments. 

8. Revisions: 

o Based on the evaluation results and feedback, the curriculum may undergo 

periodic revisions to improve content, teaching methods, and assessment tools. 

This cyclical process ensures the curriculum stays relevant and effective over 

time. 

 

Factors Influencing Curriculum Development 

Several factors influence the process of curriculum development: 
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1. Educational Philosophy: 

o The underlying educational philosophy (e.g., progressive education, traditional 

education, constructivism) plays a crucial role in shaping the curriculum. It 

determines whether the curriculum will be teacher-centered or student-

centered and how learning is conceptualized. 

2. Societal Needs: 

o Curriculum development is shaped by the demands of society. For instance, 

the rise of digital literacy, sustainability, or global citizenship can influence 

what content and skills are prioritized in the curriculum. 

3. Government Policies and Standards: 

o National and state-level educational policies, such as those outlined in the 

National Curriculum Framework (NCF) or specific government directives, 

provide guidelines that shape curriculum development. They may dictate 

broad educational goals, assessment standards, and content requirements. 

4. Technological Advances: 

o Rapid advancements in technology also impact curriculum development, 

particularly in fields like STEM education. Modern curricula often integrate 

digital tools, online learning, and media literacy as part of the learning 

experience. 

5. Cultural Diversity: 

o In diverse societies, curriculum development must consider cultural relevance. 

The curriculum should respect and incorporate diverse cultural perspectives 

and cater to the learning needs of students from various backgrounds. 

6. Economic and Workforce Demands: 

o As economies evolve, curriculum developers must consider the changing skills 

and competencies required in the workforce. Vocational education and 

training (VET) curricula, for example, are designed to provide students with 

specific job-related skills. 

7. Feedback from Stakeholders: 

o Input from teachers, students, parents, and local communities is critical to 

ensuring that the curriculum addresses real needs and concerns. Feedback 

informs both content and delivery methods, ensuring that students are better 

prepared for the future. 

 

Conclusion 
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Curriculum development is an essential and dynamic process that shapes the educational 

experience for students. It involves carefully planned and systematically executed stages, 

from needs assessment and goal setting to content development, teaching strategies, and 

assessment design. Effective curriculum development ensures that education is meaningful, 

relevant, and aligned with both societal needs and global trends. By fostering a balanced 

approach to academic, social, and emotional learning, curriculum development helps create 

well-rounded individuals equipped to navigate the complexities of the modern world. It is a 

cyclical and responsive process, constantly evolving to adapt to new challenges and 

opportunities in education. 

ROLE OF STATE COUNCIL OF EDUCATIONAL RESEARCH AND TRAINING 

(SCERT) IN CURRICULUM DEVELOPMENT 

The State Council of Educational Research and Training (SCERT) plays a pivotal role in the 

development, implementation, and monitoring of curriculum and educational practices within 

individual states in India. SCERTs are state-level bodies established to oversee the academic 

framework and improve the quality of education by providing guidance to schools, educators, 

and policymakers. Their key responsibilities include designing curricula, producing 

textbooks, training teachers, and conducting research to improve educational outcomes. 

The role of SCERT in curriculum development can be understood in several key areas: 

1. Designing and Developing Curriculum 

SCERTs are tasked with designing the state-specific curriculum that aligns with national 

educational policies (such as the National Curriculum Framework, or NCF) while also 

reflecting the local context, culture, and needs of the students. They work to adapt and 

modify the curriculum to suit the demographic and educational needs of students within their 

respective states. 

• Adaptation to Local Context: SCERT ensures that the curriculum is relevant to the 

local culture, language, traditions, and community needs. For example, in states with 

multiple regional languages, SCERT may design curricula that incorporate those 

languages and local issues. 

• Interdisciplinary and Holistic Approach: SCERT designs curriculum that emphasizes 

the integration of subjects, fostering interdisciplinary learning. It ensures a balanced 

approach, focusing on academic, vocational, and extracurricular learning. 

• Alignment with National Frameworks: While focusing on local needs, SCERT 

ensures that the curriculum remains in alignment with national educational standards 
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and frameworks such as the NCF 2005, making sure students are prepared to meet 

both local and national educational goals. 

2. Developing and Publishing Textbooks 

SCERT is responsible for developing and publishing textbooks for students at various 

educational levels (elementary, secondary, and higher secondary). These textbooks reflect the 

curriculum designed by the SCERT and serve as essential tools for teachers and students. 

• Textbook Design and Content Development: SCERT designs textbooks that are 

pedagogically sound, ensuring they are well-structured and align with the principles 

of modern teaching methodologies. Textbooks are created with age-appropriate 

content that caters to students' cognitive and developmental needs. 

• Revision and Updates: SCERT periodically revises and updates textbooks to 

incorporate changes in the curriculum, emerging teaching methodologies, and new 

developments in various subject areas. 

3. Teacher Training and Professional Development 

One of the key roles of SCERT in curriculum development is to support the training and 

professional development of teachers. Teachers play an essential role in the effective 

implementation of the curriculum, and SCERT ensures that they are equipped with the skills 

and knowledge necessary for quality education. 

• Curriculum Delivery Training: SCERT organizes teacher training programs to 

familiarize educators with the new curriculum, teaching strategies, and assessment 

methods. These programs include workshops, seminars, and orientation sessions that 

help teachers understand how to implement the curriculum effectively in the 

classroom. 

• Ongoing Professional Development: SCERT also promotes continuous professional 

development by offering in-service training and workshops for teachers to update 

their teaching practices and keep pace with changes in curriculum and pedagogy. 

4. Research and Innovation 

SCERTs are responsible for conducting educational research to evaluate the effectiveness of 

the curriculum and assess learning outcomes. They promote research and innovation in 
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curriculum design and teaching methods, ensuring that the curriculum evolves with changing 

educational trends and societal needs. 

• Curriculum Evaluation and Feedback: SCERT collects data and feedback from 

schools, teachers, and students to evaluate the implementation and effectiveness of the 

curriculum. Based on this feedback, SCERT revises and refines the curriculum to 

better meet the needs of students. 

• Educational Research Projects: SCERT conducts studies and research on various 

aspects of education, such as curriculum content, pedagogical strategies, and 

assessment practices, to enhance the quality of education and inform future 

curriculum revisions. 

5. Promoting Inclusion and Equity 

SCERT plays a significant role in promoting inclusive education through curriculum 

development. This includes ensuring that the curriculum caters to the needs of diverse 

learners, including children with disabilities, children from marginalized communities, and 

students with different learning styles. 

• Inclusive Curriculum Design: SCERT ensures that the curriculum is inclusive by 

integrating materials, methods, and assessments that cater to diverse learners, 

ensuring that no child is left behind. 

• Special Needs Education: SCERT provides guidelines for creating curricula that 

address the needs of students with special needs, ensuring that they have equal access 

to quality education. They also promote the integration of inclusive education into 

mainstream schools. 

6. Monitoring and Assessment 

SCERT plays a key role in the monitoring and assessment of curriculum implementation. 

They set up mechanisms to evaluate how well the curriculum is being implemented at the 

school level and assess the learning outcomes of students. 

• Curriculum Monitoring: SCERT oversees the implementation of the curriculum in 

schools and identifies any gaps or issues that need to be addressed. They monitor the 

progress of curriculum delivery and teacher performance through surveys, 

inspections, and feedback from stakeholders. 
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• Assessment of Student Learning: SCERT develops guidelines for student assessments 

and evaluates how well students are meeting learning outcomes. They may also 

design model assessments, periodic exams, and tools for formative assessment to 

track students' progress. 

7. Promoting Pedagogical Innovations 

SCERT is instrumental in promoting pedagogical innovations and new teaching methods to 

ensure the curriculum is delivered effectively. They encourage the use of modern teaching 

techniques such as project-based learning, digital learning, and experiential learning to 

engage students and enhance the learning process. 

• Integrating Technology: SCERT facilitates the integration of technology into 

curriculum delivery, offering teachers resources and guidelines for using multimedia, 

e-learning platforms, and digital tools in the classroom. 

• New Pedagogical Approaches: SCERT encourages the adoption of innovative 

teaching methods that align with the constructivist approach, focusing on active 

learning, student-centered classrooms, and inquiry-based learning. 

Conclusion 

The State Council of Educational Research and Training (SCERT) plays a crucial role in 

curriculum development at the state level. By designing, adapting, and implementing 

curricula that cater to local needs while maintaining alignment with national standards, 

SCERTs ensure that education remains relevant and of high quality. Through textbook 

development, teacher training, educational research, and the promotion of inclusive practices, 

SCERTs contribute significantly to improving the quality of education and ensuring that all 

students have access to meaningful and equitable learning experiences. Ultimately, SCERTs 

help to shape an education system that is responsive, dynamic, and reflective of the 

aspirations of the local community. 

SUMMARY/KEY POINTS 

The State Council of Educational Research and Training (SCERT) plays a vital role in the 

development and implementation of the curriculum at the state level in India. SCERT is 

tasked with adapting the national framework to local contexts, ensuring that education is both 
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relevant and effective for students within the state. Its responsibilities span across several key 

areas in curriculum development: 

1. Curriculum Design and Development: SCERT is responsible for designing and 

developing state-specific curricula, which are aligned with national educational goals 

(e.g., National Curriculum Framework, NCF 2005). The curriculum is designed to 

reflect the needs, culture, language, and social context of the local population while 

maintaining academic rigor. SCERT ensures that the content is age-appropriate, 

comprehensive, and engaging for students. 

2. Textbook Development: SCERT plays a key role in creating and publishing textbooks 

that align with the curriculum. These textbooks are designed to be pedagogically 

sound, ensuring that they support both the content and the teaching strategies defined 

in the curriculum. They are regularly updated to include new developments in various 

fields of knowledge and to reflect educational reforms. 

3. Teacher Training and Professional Development: SCERT supports the professional 

development of teachers by providing training on the effective delivery of the 

curriculum. This includes training teachers on new pedagogical methods, assessment 

strategies, and subject knowledge to ensure that educators are well-equipped to 

implement the curriculum in the classroom. 

4. Educational Research and Innovation: SCERT conducts research to evaluate the 

effectiveness of the curriculum and its implementation. The council also fosters 

innovation in teaching and curriculum design, experimenting with new educational 

models and methods, and integrating contemporary approaches like digital learning 

and project-based learning. 

5. Inclusion and Equity: SCERT ensures that the curriculum is inclusive, catering to 

students from diverse backgrounds, including marginalized communities, children 

with disabilities, and students with special learning needs. It designs curriculum and 

learning materials that promote social equity and ensure that all students have access 

to quality education. 

6. Monitoring and Evaluation: SCERT plays a central role in monitoring how well the 

curriculum is being implemented in schools. It evaluates student outcomes through 
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assessments, reviews, and feedback from teachers and stakeholders. This feedback 

helps SCERT revise and improve the curriculum over time. 

7. Integration of Technology: SCERT encourages the integration of technology in 

curriculum delivery, promoting the use of multimedia, digital tools, and e-learning 

platforms. It ensures that the curriculum reflects the needs of the digital age and 

prepares students with the necessary skills for the modern world. 

The SCERT is a crucial institution at the state level responsible for ensuring that the 

curriculum is appropriate, relevant, and effective for students in the state. By designing 

curricula, developing textbooks, training teachers, promoting inclusive practices, and 

evaluating educational outcomes, SCERT helps shape the quality of education and ensure 

that it meets the needs of all learners. The role of SCERT is fundamental in creating a 

curriculum that aligns with national educational frameworks while addressing local needs and 

challenges. 

UNIT END QUESTIONS 

1. How does SCERT ensure that the curriculum developed at the state level aligns with 

national educational goals and frameworks, such as the National Curriculum 

Framework (NCF) 2005? 

2. What steps does SCERT take to ensure that the curriculum and textbooks developed 

are contextually relevant to the local culture, language, and socio-economic 

conditions of students? 

3. How does SCERT contribute to the professional development of teachers in 

implementing new curricula and teaching methods effectively? 

4. What role does SCERT play in ensuring the inclusion of marginalized groups, such as 

students with disabilities or children from economically disadvantaged backgrounds, 

in the curriculum development process? 

5. How does SCERT incorporate technological advancements and innovations in the 

curriculum, and what strategies are used to integrate digital learning tools in schools? 

SUGGESTIONS FOR FURTHER READING 

1. National Council of Educational Research and Training (NCERT). (2006). National 

Curriculum Framework 2005. New Delhi: NCERT. 
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2. Gupta, D., & Sharma, R. (2012). Curriculum Development: Theory and Practice. 

New Delhi: Dhanpat Rai Publishing. 

3. Kumar, K. (2013). The Impact of Curriculum Reform in India. Journal of Educational 

Development, 5(2), 60-75. 

4. Rao, D. P., & Gupta, R. S. (2017). Educational Reforms and Curriculum 

Development in India: Role of SCERTs. International Journal of Educational 

Planning, 13(4), 98-110. 

5. Sharma, A., & Singh, M. (2015). Teacher Education and Curriculum Development: 
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UNIT 18: 

 
CURRICULUM DEVELOPMENT- ROLE 

STATE LEVEL AGENCIES LIKE BOARD OF 

SECONDARY EDUCATION (BSE) 
 

STRUCTURE  

o Objectives  

o Introduction 

o Concept Curriculum development  

o Role of BSE for curriculum development 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

o Define Concept Curriculum development  

o Discus Role of BSE for curriculum development 

INTRODUCTION 

Curriculum development refers to the systematic planning, designing, implementation, and 

evaluation of a curriculum that outlines the knowledge, skills, values, and experiences 

students are expected to learn over a certain period. It is an ongoing and dynamic process 

aimed at improving the quality and relevance of education to meet the needs of students, 

educators, society, and the evolving demands of the future. Curriculum development is not 

just about the creation of content; it also involves how that content is delivered, assessed, and 

evaluated to ensure effective learning. 

Key Aspects of Curriculum Development 

6. Planning and Design: 

o Curriculum design is the foundational step in the development process. This 

involves determining what knowledge, skills, values, and attitudes need to be 

taught and how they will be taught. 

o Curriculum models help in this process by offering frameworks for structuring 

the content and learning experiences. Models may include subject-centered, 

learner-centered, or integrated approaches depending on the educational 

philosophy and objectives. 



198 
 

7. Content Selection: 

o Content refers to the body of knowledge, skills, and experiences that will be 

delivered through the curriculum. Selecting content involves deciding what is 

most relevant for students at different stages of their education. 

o The content should be aligned with educational goals and be responsive to 

societal needs, technological advancements, and cultural diversity. 

8. Learning Experiences: 

o The learning experiences are the activities, methods, and teaching strategies 

that are designed to help students engage with the content. 

o It may include lectures, discussions, group work, experiments, case studies, 

fieldwork, etc. A well-structured curriculum should include a variety of 

learning experiences that cater to different learning styles and abilities. 

9. Assessment and Evaluation: 

o The assessment component of curriculum development involves creating 

mechanisms to measure student progress and achievement. This could be 

through tests, projects, presentations, or informal assessments like 

observations and class discussions. 

o Evaluation of the curriculum itself—its content, delivery, and effectiveness—

is essential to ensure the curriculum meets its objectives and remains relevant 

over time. 

10. Feedback and Improvement: 

o Continuous feedback from teachers, students, and stakeholders helps in 

improving the curriculum. Regular reviews and revisions are crucial for 

adapting to new educational trends, research findings, and changes in the 

social, economic, and technological environment. 

 

Curriculum Development Process 

Curriculum development is an iterative and cyclical process, typically involving the 

following stages: 

9. Needs Assessment: 

o This step involves identifying the needs of students, the community, society, 

and the workforce. Needs assessment helps in determining what content is 

most relevant and valuable for students at various levels. 

10. Setting Goals and Objectives: 
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o Based on the needs assessment, clear and measurable goals and objectives are 

set. These goals define what students should know, be able to do, and value by 

the end of the curriculum. Objectives should be SMART—specific, 

measurable, achievable, relevant, and time-bound. 

11. Content Organization: 

o The next step involves organizing and sequencing the content in a logical 

order, ensuring that it progresses in complexity as students advance through 

the curriculum. Content is organized into units or modules that can be taught 

over a specific period. 

12. Choosing Instructional Strategies: 

o Selecting appropriate teaching methods and resources is crucial. Depending on 

the objectives, different pedagogical approaches (e.g., lectures, discussions, 

group work, problem-solving, etc.) may be employed to facilitate learning. 

13. Assessment Design: 

o Assessments should align with the curriculum objectives. The focus should 

not only be on measuring factual knowledge but also on assessing the 

application of skills and critical thinking. 

o Both formative (ongoing) and summative (final) assessments are integral to 

evaluating student learning and curriculum effectiveness. 

14. Implementation: 

o The implementation phase involves rolling out the curriculum in classrooms. 

This step requires effective coordination and collaboration between teachers, 

administrators, and educational stakeholders to ensure that the curriculum is 

delivered as intended. 

15. Evaluation and Feedback: 

o Evaluation of the curriculum’s effectiveness involves gathering data on how 

well the students have met the established objectives. Teachers, students, and 

parents may provide feedback, and curriculum developers use this information 

to make necessary adjustments. 

16. Revisions: 

o Based on the evaluation results and feedback, the curriculum may undergo 

periodic revisions to improve content, teaching methods, and assessment tools. 

This cyclical process ensures the curriculum stays relevant and effective over 

time. 

 

Factors Influencing Curriculum Development 
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Several factors influence the process of curriculum development: 

8. Educational Philosophy: 

o The underlying educational philosophy (e.g., progressive education, traditional 

education, constructivism) plays a crucial role in shaping the curriculum. It 

determines whether the curriculum will be teacher-centered or student-

centered and how learning is conceptualized. 

9. Societal Needs: 

o Curriculum development is shaped by the demands of society. For instance, 

the rise of digital literacy, sustainability, or global citizenship can influence 

what content and skills are prioritized in the curriculum. 

10. Government Policies and Standards: 

o National and state-level educational policies, such as those outlined in the 

National Curriculum Framework (NCF) or specific government directives, 

provide guidelines that shape curriculum development. They may dictate 

broad educational goals, assessment standards, and content requirements. 

11. Technological Advances: 

o Rapid advancements in technology also impact curriculum development, 

particularly in fields like STEM education. Modern curricula often integrate 

digital tools, online learning, and media literacy as part of the learning 

experience. 

12. Cultural Diversity: 

o In diverse societies, curriculum development must consider cultural relevance. 

The curriculum should respect and incorporate diverse cultural perspectives 

and cater to the learning needs of students from various backgrounds. 

13. Economic and Workforce Demands: 

o As economies evolve, curriculum developers must consider the changing skills 

and competencies required in the workforce. Vocational education and 

training (VET) curricula, for example, are designed to provide students with 

specific job-related skills. 

14. Feedback from Stakeholders: 

o Input from teachers, students, parents, and local communities is critical to 

ensuring that the curriculum addresses real needs and concerns. Feedback 

informs both content and delivery methods, ensuring that students are better 

prepared for the future. 

Curriculum development is an essential and dynamic process that shapes the educational 

experience for students. It involves carefully planned and systematically executed stages, 
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from needs assessment and goal setting to content development, teaching strategies, and 

assessment design. Effective curriculum development ensures that education is meaningful, 

relevant, and aligned with both societal needs and global trends. By fostering a balanced 

approach to academic, social, and emotional learning, curriculum development helps create 

well-rounded individuals equipped to navigate the complexities of the modern world. It is a 

cyclical and responsive process, constantly evolving to adapt to new challenges and 

opportunities in education. 

ROLE OF BOARD OF SECONDARY EDUCATION IN CURRICULUM 

DEVELOPMENT 

The Board of Secondary Education (BSE), whether at the national, state, or regional level, 

plays a central role in shaping and overseeing the development of curricula for secondary 

education. These boards are responsible for ensuring that the curriculum at the secondary 

level is comprehensive, relevant, and aligned with national educational standards and goals, 

while also catering to the specific needs of the student population. Their role in curriculum 

development is critical to maintaining the quality, accessibility, and effectiveness of 

education at the secondary school level. 

The key roles of the Board of Secondary Education in curriculum development can be 

summarized as follows: 

1. Setting Educational Standards and Guidelines 

The BSE sets broad educational standards and guidelines that form the basis for curriculum 

development. These guidelines often reflect national education policies, such as the National 

Policy on Education (NPE) or National Curriculum Framework (NCF), while also 

considering local needs and regional aspirations. The BSE ensures that the curriculum is 

consistent, comprehensive, and ensures that students receive a well-rounded education that 

prepares them for further studies or the workforce. 

Example: The Central Board of Secondary Education (CBSE) in India provides national-level 

guidelines and syllabi for subjects, including mathematics, science, languages, and social 

studies, ensuring consistency across schools affiliated with the board. 

2. Curriculum Design and Content Development 

One of the primary responsibilities of the Board of Secondary Education is to design and 

develop the curriculum for secondary education. This includes: 

Selecting appropriate content for various subjects. 

Sequencing the content to ensure gradual and logical progression. 

Ensuring that the content is age-appropriate and meets the developmental needs of students. 

Designing a curriculum that is aligned with national and regional educational priorities. 

The Board is responsible for ensuring that the curriculum provides a balance between 

theoretical knowledge, practical skills, and values-based education. It may also update the 
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curriculum periodically to incorporate new developments in various fields, such as science, 

technology, social issues, and global citizenship. 

3. Alignment with National Educational Frameworks 

The Board of Secondary Education aligns the curriculum with national education frameworks 

to ensure that the educational content across states or regions is uniform and cohesive. These 

frameworks (such as the National Curriculum Framework (NCF) or the National Education 

Policy (NEP)) provide a roadmap for curriculum design that ensures students are prepared for 

higher education, careers, and responsible citizenship. 

Example: The NCF 2005 provided guidelines for curriculum design, emphasizing 

constructivist approaches, activity-based learning, and the integration of life skills into the 

curriculum. 

4. Teacher Training and Support 

The BSE plays a key role in ensuring that teachers are adequately prepared to teach the 

curriculum. This includes: 

Providing training programs for teachers to familiarize them with the updated curriculum, 

pedagogical strategies, and assessment methods. 

Offering workshops, seminars, and educational resources to help teachers implement the 

curriculum effectively. 

Ensuring that teachers understand the importance of curriculum flexibility to accommodate 

diverse learning needs. 

Teacher support is crucial for successful curriculum implementation, and the Board may 

collaborate with Teacher Education Institutes and State Councils of Educational Research 

and Training (SCERT) to offer professional development. 

5. Examination and Assessment 

Another critical role of the BSE in curriculum development is the design of appropriate 

assessment strategies and examinations that evaluate student learning in alignment with the 

curriculum. The board develops: 

Model Question Papers based on the curriculum to guide teachers and students in preparing 

for exams. 

Formative and Summative Assessments that test not only theoretical knowledge but also the 

application of skills and critical thinking. 

Grading and Evaluation Systems that are fair, transparent, and reflect the curriculum's 

objectives. 

The Board is responsible for setting the standards of academic rigor in assessments, ensuring 

that they test students' understanding of both content and the broader educational goals set 

out in the curriculum. 
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6. Ensuring Relevance and Adaptability 

Curriculum relevance is a key concern for the Board of Secondary Education, as it must 

ensure that the curriculum adapts to changing societal needs, technological advancements, 

and global trends. The Board ensures that: 

Vocational and skill-based education is integrated into the curriculum to equip students with 

practical knowledge and employable skills. 

STEM education, digital literacy, and environmental education are prioritized to ensure 

students are prepared for future challenges. 

The curriculum evolves to include new subjects or areas of focus, such as artificial 

intelligence, mental health awareness, or financial literacy, which are becoming increasingly 

important in modern education. 

7. Promoting Inclusivity and Equity 

The Board of Secondary Education plays a role in making the curriculum inclusive and 

equitable. This means: 

Designing a curriculum that is accessible to students from different socio-economic, cultural, 

and linguistic backgrounds. 

Ensuring that special education needs (SEN) are addressed, with tailored learning strategies, 

materials, and assessments to support all learners. 

Providing equal opportunities for both urban and rural students, ensuring that the curriculum 

is relevant and accessible in diverse contexts. 

Incorporating gender sensitivity, inclusivity, and social justice into the curriculum is also a 

key concern for the Board. 

8. Curriculum Review and Continuous Improvement 

The Board of Secondary Education regularly reviews the implementation of the curriculum 

and assesses its effectiveness through: 

Feedback from teachers, students, and other stakeholders on the relevance, clarity, and utility 

of the curriculum. 

Performance data from standardized assessments and examinations to measure the 

effectiveness of the curriculum in achieving its objectives. 

Collaborations with educational experts and research studies to evaluate and refine the 

curriculum based on new findings in pedagogy and content. 

These reviews allow the BSE to make revisions and updates to the curriculum to ensure that 

it remains relevant, up-to-date, and effective in addressing the needs of students and society. 

Conclusion 
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The Board of Secondary Education (BSE) plays an essential role in shaping the curriculum 

for secondary education. By developing curriculum content, setting educational standards, 

designing assessment strategies, and ensuring the curriculum is relevant and inclusive, the 

BSE helps prepare students for further academic pursuits or entry into the workforce. The 

BSE works closely with educational stakeholders—including teachers, policy-makers, 

parents, and students—to ensure that the curriculum is effective, adaptive, and aligned with 

national and regional educational goals. Through continuous review and adaptation, the 

Board ensures that the curriculum remains a dynamic and responsive tool for preparing 

students to meet the challenges of the future. 

SUMMARY/KEY POINTS 

The Board of Secondary Education (BSE) plays a pivotal role in shaping the quality and 

effectiveness of secondary education by guiding and overseeing the curriculum development 

process. From setting educational standards and developing curriculum content to designing 

assessments and supporting teachers, the BSE ensures that the curriculum is aligned with 

national educational goals while also being responsive to the needs of local contexts. 

By working in close collaboration with educational policymakers, teachers, and other 

stakeholders, the BSE ensures that the curriculum remains relevant, comprehensive, and 

inclusive. It helps students acquire a well-rounded education that is academically rigorous, 

socially and culturally relevant, and prepares them for both higher education and future 

careers. The role of the BSE in curriculum development is integral to creating an education 

system that adapts to societal changes, advances in technology, and the evolving needs of 

students. 

Additionally, the BSE plays an essential part in evaluating and improving the curriculum 

through continuous feedback, research, and review. This ensures that the curriculum stays up-

to-date with global trends, emerging subjects, and innovative pedagogical methods, fostering 

critical thinking, problem-solving, and skill development among students. 

In conclusion, the Board of Secondary Education serves as a key authority in curriculum 

design, implementation, assessment, and continuous improvement, ensuring that the 

secondary education system equips students with the knowledge, skills, and competencies 

necessary for success in an increasingly complex and dynamic world. Through its systematic 

and thoughtful approach to curriculum development, the BSE contributes significantly to the 

overall goal of holistic education and student empowerment. 
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UNIT END QUESTIONS 

 

1. How does the Board of Secondary Education (BSE) ensure that the curriculum 

developed for secondary education is aligned with national educational standards, 

such as the National Curriculum Framework (NCF)? 

2. What are the steps taken by the BSE to integrate regional needs, cultural diversity, 

and local contexts into the curriculum for secondary education? 

3. In what ways does the BSE support teachers in effectively implementing the 

curriculum through professional development programs, training, and resources? 

4. How does the BSE monitor and evaluate the effectiveness of the curriculum, and what 

feedback mechanisms are in place to make necessary revisions? 

5. What role does the Board of Secondary Education (BSE) play in ensuring the 

inclusivity of the curriculum, catering to students from different socio-economic 

backgrounds, and those with special educational needs? 

SUGGESTIONS FOR FURTHER READING 

1. National Council of Educational Research and Training (NCERT). (2005). National 

Curriculum Framework 2005. New Delhi: NCERT. 

2. Gupta, D., & Sharma, R. (2012). Curriculum Development: Theory and Practice. 

New Delhi: Dhanpat Rai Publishing. 

3. Rao, D. P., & Gupta, R. S. (2017). Educational Reforms and Curriculum 

Development in India: Role of State and National Boards. International Journal of 

Educational Planning, 13(4), 98-110. 

4. Kumar, K. (2015). Curriculum Development and Implementation in India: A 

Historical Perspective. Journal of Educational Research, 20(3), 45-60. 

5. Sharma, A., & Singh, M. (2019). Curriculum and Pedagogical Approaches in 

Secondary Education: The Role of Education Boards. Educational Review, 22(1), 75-

88. 
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UNIT 19: 

ROLE OF NATIONAL AGENCIES LIKE 

CBSE 

STRUCTURE  

o Objectives  

o Introduction 

o Concept Curriculum development  

o Role of CBSE for curriculum development 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

o Define Concept Curriculum development  

o Discus Role of CBSE for curriculum development 

 

INTRODUCTION 

The Central Board of Secondary Education (CBSE) plays a significant role in the 

development and implementation of school curricula across India. As a national-level 

educational body, CBSE is responsible for ensuring the quality, consistency, and 

effectiveness of education in schools affiliated with it, ranging from primary to senior 

secondary levels. Established in 1962, CBSE is mandated by the Ministry of Education, 

Government of India, and is one of the most prominent education boards in the country. 

CBSE's contribution to curriculum development is multi-dimensional, as it is not only 

concerned with designing and prescribing the syllabus but also with ensuring that the 

curriculum aligns with national educational goals and prepares students for future challenges. 

The board plays a crucial role in shaping education policies, formulating guidelines, and 

implementing curricular changes in a way that makes learning relevant, student-centric, and 

aligned with global standards. 
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Through its curricular framework, CBSE aims to foster holistic development, encourage 

critical thinking, and promote skill-based learning. This framework is designed to enhance 

the intellectual, social, emotional, and physical growth of students, while ensuring that 

educational content remains flexible and adaptable to the diverse needs of students across 

India. 

ROLE OF CBSE (CENTRAL BOARD OF SECONDARY EDUCATION) IN 

CURRICULUM DEVELOPMENT 

The Central Board of Secondary Education (CBSE) plays a critical role in shaping the 

curriculum for secondary and senior secondary education in India. As one of the primary 

educational boards, CBSE is responsible for ensuring that the curriculum reflects national 

educational goals, aligns with current trends in pedagogy, and prepares students for higher 

education and the workforce. CBSE’s role in curriculum development encompasses several 

aspects, including curriculum design, content development, teacher training, assessment 

systems, and the promotion of educational innovations. 

Here’s a detailed breakdown of CBSE's role in curriculum development: 

1. Curriculum Design and Development 

CBSE plays a central role in designing and developing the curriculum for secondary (Class 9-

10) and senior secondary (Class 11-12) education across affiliated schools in India. The 

curriculum is structured to: 

• Align with national education frameworks such as the National Curriculum 

Framework (NCF) 2005 and the National Education Policy (NEP) 2020. 

• Address the learning needs of students at different stages of their education, providing 

a broad-based education that balances core subjects with co-curricular activities and 

life skills. 

• Reflect global educational trends, ensuring that the curriculum prepares students for 

higher education, careers, and citizenship. 

In particular, CBSE focuses on: 

• Comprehensive subject coverage that spans across the sciences, humanities, arts, and 

vocational subjects. 



208 
 

• Interdisciplinary learning that encourages critical thinking and real-world applications 

of knowledge. 

• Integrating values-based education, emphasizing life skills, mental health, and holistic 

development. 

2. Updating and Revising the Curriculum 

CBSE regularly reviews and updates its curriculum to keep it relevant to the evolving needs 

of students and society. This includes: 

• Incorporating technological advancements, such as digital literacy and ICT skills, into 

the curriculum to prepare students for the modern world. 

• Ensuring the curriculum reflects current research in education and pedagogical 

innovations, such as project-based learning and constructivist approaches. 

• Introducing new subjects (e.g., artificial intelligence, environmental science) to ensure 

that the curriculum remains current and relevant to global trends. 

The regular updates ensure that the curriculum evolves in response to educational reforms, 

technological changes, and emerging societal needs. 

3. Teacher Support and Professional Development 

CBSE’s role in curriculum development extends beyond content creation to the 

implementation and delivery of the curriculum in schools. This includes: 

• Teacher training programs designed to familiarize educators with new curriculum 

guidelines, teaching strategies, and assessment methods. CBSE organizes workshops, 

webinars, and seminars to update teachers on the latest curriculum revisions and 

innovative teaching practices. 

• Providing educational resources, such as teaching guides, sample papers, model 

lesson plans, and digital content, to help teachers effectively deliver the curriculum. 

• Capacity building for teachers through continuous professional development (CPD) 

programs that focus on enhancing teaching skills, subject knowledge, and the use of 

technology in classrooms. 

CBSE also emphasizes the importance of teacher autonomy in adapting the curriculum to suit 

local needs while adhering to national standards. 
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4. Assessment and Evaluation Framework 

CBSE plays an integral role in designing the assessment system that aligns with its 

curriculum. The assessment framework includes: 

• Continuous and Comprehensive Evaluation (CCE): CBSE was one of the pioneers in 

introducing the CCE system, which integrates formative and summative assessments 

to evaluate students' overall development—academic as well as co-curricular. 

• Board Examinations: CBSE conducts class 10 and class 12 board examinations, 

which are designed to assess students' understanding of the curriculum. These exams 

also act as benchmarks to ensure uniformity in standards across schools affiliated with 

the board. 

• Grading System: CBSE has introduced a grading system to provide a more holistic 

approach to assessment, focusing on the learner's overall performance rather than just 

numerical marks. 

• Introduction of Innovative Assessment Tools: The board integrates tools such as 

online assessments, competency-based testing, and project work to assess higher-

order thinking skills, creativity, and problem-solving abilities. 

5. Inclusion and Equity 

CBSE is committed to ensuring that the curriculum is inclusive and equitable, providing 

opportunities for all students, irrespective of their background, to excel. This involves: 

• Designing a curriculum that accommodates the diverse needs of students, including 

those with special educational needs (SEN), disabilities, and those from marginalized 

communities. 

• Offering flexible subject choices in senior secondary education, allowing students to 

choose subjects based on their interests, strengths, and career aspirations. 

• Promoting gender-sensitive content that fosters an inclusive, respectful environment 

for all students. 

6. Promoting Holistic Development 

CBSE’s curriculum is designed not only to impart academic knowledge but also to foster 

holistic development. The focus is on: 
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• Skill development: Including vocational courses, life skills, critical thinking, 

communication skills, and entrepreneurship to prepare students for the future 

workforce. 

• Health and well-being: Encouraging physical education, mental health awareness, and 

social-emotional learning to ensure that students are well-equipped to handle 

challenges in life. 

• Value education: Promoting core values such as integrity, social responsibility, 

environmental stewardship, and community service. 

7. Focus on Technology Integration 

CBSE promotes the use of technology in both curriculum development and classroom 

delivery. The integration of technology includes: 

• Encouraging schools to use e-learning tools, digital platforms, and interactive learning 

resources to complement traditional teaching methods. 

• Supporting the introduction of online exams, digital textbooks, and virtual classrooms 

in response to the growing trend of online education. 

• Offering subjects related to information technology, computer science, and artificial 

intelligence to help students stay ahead in a rapidly evolving digital world. 

8. International Collaboration and Benchmarking 

CBSE works closely with international organizations and educational bodies to ensure that its 

curriculum is comparable to global standards. This includes: 

• Collaborating with international boards, such as the International Baccalaureate (IB) 

and Cambridge International, to adapt best practices and ensure that students are 

globally competitive. 

• Participating in global educational research to stay updated on emerging trends and 

educational technologies. 

The Central Board of Secondary Education (CBSE) plays a central role in shaping the 

academic landscape in India by developing a curriculum that is comprehensive, dynamic, and 

aligned with national and global educational standards. CBSE is committed to ensuring that 

the curriculum meets the evolving needs of students and equips them with the knowledge, 



211 
 

skills, and values necessary for success in higher education, the workforce, and as responsible 

citizens. Through regular updates, professional development for teachers, and the 

introduction of innovative assessment and learning methods, CBSE fosters an education 

system that promotes academic excellence, critical thinking, creativity, and holistic 

development. 

SUMMARY/KEY POINTS 

The Central Board of Secondary Education (CBSE) plays a critical role in shaping the 

educational landscape of India through its curriculum development efforts. By focusing on 

student-centric, holistic, and skill-based education, CBSE aims to create a well-rounded, 

globally competitive student body. Through continuous curriculum revision, innovative 

pedagogical approaches, and a commitment to inclusivity, the board works towards ensuring 

that Indian students are equipped with the knowledge, skills, and values required to succeed 

in the 21st century. 

CBSE's role in curriculum development goes beyond just outlining syllabi; it is about 

fostering a dynamic, future-ready educational ecosystem that responds to the challenges of an 

ever-evolving global context. Its emphasis on flexibility, technology integration, and holistic 

development makes it an influential force in shaping the educational future of India. 

UNIT END QUESTIONS 

  How does CBSE ensure that its curriculum is aligned with the objectives of the National 

Curriculum Framework (NCF)? 

  What are the key pedagogical approaches promoted by CBSE to make the curriculum 

more student-centric and engaging? 

  How has CBSE integrated technology and digital learning into its curriculum framework, 

and what impact has this had on student learning outcomes? 

  In what ways has CBSE modified its assessment and evaluation systems to reflect the 

principles of continuous and comprehensive evaluation (CCE)? 

  How does CBSE address the diverse needs of students, including those with special 

educational needs, in the curriculum development process? 
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UNIT 20: 

ROLE OF NATIONAL AGENCIES LIKE 

NCERT 

 

STRUCTURE  

o Objectives  

o Introduction 

o Concept Curriculum development  

o Role of NCERT for curriculum development 

o Unit End Questions 

o Suggestions for further Reading 

OBJECTIVES  

After going through this unit, you will be able to: 

o Define Concept Curriculum development  

o Discus Role of NCERTfor curriculum development 

INTRODUCTION 

The National Council of Educational Research and Training (NCERT) is a premier national 

institution responsible for shaping the educational framework and curriculum in India. 

Established in 1961, NCERT operates under the Ministry of Education, Government of India, 

and plays a crucial role in formulating policies, designing curriculum frameworks, 

developing textbooks, and providing professional development for educators. Its primary aim 

is to promote quality education by ensuring that the curriculum is relevant, inclusive, and 

aligned with the needs of society. 

NCERT's role in curriculum development is multi-faceted, as it is directly responsible for 

designing and revising the National Curriculum Framework (NCF), which sets the standards 

for school education in India. The NCF guides the development of school curricula, 

textbooks, and assessment systems used by various educational boards, including the Central 

Board of Secondary Education (CBSE) and state-level education boards. This makes NCERT 

a key player in the standardization of educational practices across the country. 
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The council’s approach to curriculum development emphasizes a holistic, child-centered 

philosophy, aiming to foster cognitive, emotional, social, and physical development in 

students. NCERT’s efforts have consistently focused on integrating critical thinking, 

creativity, values education, and skills-based learning into the curriculum, ensuring that 

students are not only prepared academically but also equipped with the necessary skills for 

lifelong learning and responsible citizenship. 

Through its research-based approach, NCERT ensures that the curriculum is constantly 

updated to reflect the latest educational theories, national priorities, and global trends, all 

while remaining adaptable to India's diverse socio-cultural context. By aligning with the 

National Education Policy (NEP), NCERT plays an instrumental role in shaping the future of 

education in India. 

In this way, NCERT stands at the heart of India's education system, crafting a curriculum that 

promotes equity, inclusivity, and quality education for all. 

ROLE OF NCERT IN CURRICULUM DEVELOPMENT 

The National Council of Educational Research and Training (NCERT) plays a pivotal role in 

shaping the educational landscape of India, particularly in the realm of curriculum 

development. Established in 1961, NCERT is a national-level organization under the 

Ministry of Education, Government of India, tasked with promoting quality education by 

assisting in curriculum and textbook development, conducting research, training educators, 

and supporting the implementation of education policies. 

One of NCERT's primary responsibilities is the development of the national curriculum 

framework and related educational materials for schools across India. Through its expertise, 

research, and collaboration with educational stakeholders, NCERT has helped create a 

curriculum that is designed to foster holistic development, encourage critical thinking, and 

respond to the evolving needs of students and society. 

The NCERT curriculum framework and textbooks are used by state boards, CBSE (Central 

Board of Secondary Education), and other educational institutions across the country, making 

NCERT's role essential for the standardization and improvement of education in India. 

Key Roles of NCERT in Curriculum Development 

1. Development of the National Curriculum Framework (NCF) 

• Guiding the National Education Policy: NCERT plays a central role in designing the 

National Curriculum Framework (NCF), which provides the foundation for 

curriculum development across the country. The NCF sets the broad educational goals 

and outlines the principles and practices that guide curriculum formulation for 

different educational stages. 
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• Inclusive Curriculum: NCERT ensures that the curriculum developed is inclusive, 

responsive to regional diversity, and caters to the varied learning needs of students. It 

includes content that is not only academic but also fosters values, skills, and social 

responsibility. 

• Periodic Revisions: NCERT periodically revises the NCF to ensure it remains 

relevant and aligned with the changing demands of society, the economy, and 

advancements in educational research. For instance, the NCF 2005 and NCF 2020 

focus on integrating holistic development, critical thinking, skill-based learning, and 

digital literacy. 

2. Curriculum Design and Framework Creation 

• Designing Curriculum for Various Stages of Education: NCERT is responsible for 

developing detailed curricula for all levels of school education, from primary to 

secondary and senior secondary levels. The curriculum outlines what subjects are to 

be taught, how they should be taught, and the overall goals for student learning. 

• Subject-Specific Guidelines: NCERT develops detailed subject guidelines and syllabi, 

ensuring that the content is age-appropriate, engaging, and aligned with learning 

outcomes. 

• Promoting a Constructivist Approach: NCERT promotes constructivism in its 

curriculum, where learning is seen as a process of active construction of knowledge. 

This approach encourages student participation and inquiry-based learning, focusing 

on developing critical thinking and problem-solving skills. 

3. Textbook Development and Publication 

• Textbooks and Resource Materials: NCERT is responsible for designing and 

publishing textbooks that are used in schools affiliated with various educational 

boards, including the CBSE. These textbooks are designed to be comprehensive, 

inclusive, and based on the latest pedagogical principles, ensuring that they support 

the curriculum goals. 

• Content Diversity and Inclusivity: NCERT textbooks include diverse content that 

addresses gender equality, social justice, environmental awareness, and inclusivity. 

They aim to promote values that align with national educational priorities such as 

democracy, secularism, and national integration. 

• Digital and E-Textbooks: NCERT also develops digital textbooks and online learning 

resources, responding to the increasing use of technology in education. 

4. Teacher Education and Professional Development 

• Training Teachers: NCERT plays an important role in teacher education and 

professional development by designing and conducting programs to train teachers in 

the effective implementation of the curriculum. This ensures that teachers are 
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equipped with the skills and pedagogical knowledge required to deliver the 

curriculum successfully. 

• Teacher Support Materials: NCERT provides a range of resources such as teacher 

guides, handbooks, and workshops to help educators in their professional 

development, supporting them in adopting innovative teaching strategies and in 

evaluating student performance. 

• Pedagogical Reforms: The council is also involved in research on pedagogy and helps 

design strategies that align with modern teaching methods, including experiential 

learning, project-based learning, and inclusive teaching practices. 

5. Research and Curriculum Evaluation 

• Educational Research: NCERT conducts extensive research on various aspects of 

curriculum development and educational practices. This research informs the design 

of curriculum materials, textbooks, and teaching strategies that are based on the latest 

findings in educational psychology, pedagogy, and child development. 

• Curriculum Evaluation: NCERT plays a role in the ongoing evaluation of the 

curriculum’s effectiveness in schools. This includes feedback mechanisms from 

teachers, students, and educational authorities to assess how well the curriculum is 

functioning and whether it meets the educational objectives. 

• Policy Recommendations: NCERT's research also leads to recommendations for 

educational policies aimed at improving teaching and learning processes at the 

national level. 

6. Incorporation of National and Global Trends 

• National Integration and Social Cohesion: NCERT’s curriculum framework 

encourages the development of values such as national integration, social cohesion, 

and respect for diversity. It promotes understanding of India’s rich cultural heritage, 

while also fostering awareness of global issues like sustainability, human rights, and 

global citizenship. 

• Global Educational Standards: NCERT also strives to align its curriculum with global 

trends in education, ensuring that Indian students are competitive in the global 

workforce. This includes the integration of digital literacy, critical thinking, and 21st-

century skills. 

7. Support for Special Needs Education 

• Inclusive Curriculum: NCERT places significant emphasis on inclusive education and 

developing a curriculum that is accessible to all students, including those with special 

needs. The textbooks and teaching strategies are designed to accommodate students 

with physical and intellectual disabilities. 

• Resource Materials for Special Needs: NCERT develops special materials for teachers 

and students, helping integrate students with disabilities into regular classrooms. 
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The National Council of Educational Research and Training (NCERT) plays a central role in 

curriculum development in India. Its work encompasses designing comprehensive and 

inclusive curricula, developing textbooks, supporting teacher training, conducting educational 

research, and ensuring that the curriculum is constantly updated to meet both national and 

global standards. Through its leadership, NCERT has significantly influenced the direction of 

Indian education, focusing on holistic development, inclusive education, and the adoption of 

modern pedagogical practices. 

NCERT’s commitment to fostering creativity, critical thinking, and skill development ensures 

that the curriculum prepares students for the challenges of the 21st century, making it a key 

player in the educational reforms and innovations in India. 

SUMMARY/KEY POINTS 

The National Council of Educational Research and Training (NCERT) plays a pivotal role in 

shaping the educational framework of India by overseeing curriculum development for 

schools across the country. Established in 1961, NCERT works under the Ministry of 

Education and is tasked with creating educational policies, designing the National Curriculum 

Framework (NCF), and developing textbooks that align with this framework. Its work is 

integral to ensuring a cohesive and standard educational experience for students in schools 

affiliated with various boards, including CBSE and state boards. 

NCERT’s curriculum development process is based on the principles of child-centered 

education, aiming to foster holistic development—cognitive, emotional, social, and 

physical—in students. This includes designing curricula that promote critical thinking, 

creativity, problem-solving, and values education. The organization’s focus is on preparing 

students not only for academic success but also for active and responsible citizenship. 

NCERT’s key contributions include: 

1. Developing the National Curriculum Framework (NCF): The NCF provides a 

foundational guideline for curriculum design, subject syllabi, and pedagogical 

strategies. It ensures that educational content is aligned with national educational 

goals, global standards, and societal needs. 

2. Curriculum Design and Textbook Development: NCERT designs curriculum 

guidelines for various educational stages and develops textbooks that are used by 

schools across India. These textbooks are designed to be inclusive, reflecting India’s 

diversity and fostering values like national integration, secularism, and environmental 

consciousness. 
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3. Inclusive Education: NCERT places a significant emphasis on making the curriculum 

accessible to all students, including those with special needs. It supports inclusive 

education through adaptable learning materials and teaching strategies. 

4. Teacher Education and Professional Development: NCERT also plays a key role in 

teacher training, offering professional development programs that help educators 

effectively implement the curriculum and adopt innovative teaching methods. 

5. Ongoing Research and Curriculum Revisions: Through continuous educational 

research and feedback mechanisms, NCERT ensures that the curriculum evolves in 

response to emerging educational trends, technological advancements, and the 

evolving needs of students. 

6. Incorporation of Global Trends and National Priorities: The curriculum developed by 

NCERT reflects global educational trends, such as digital literacy and skills 

development, while remaining deeply rooted in the values and priorities of Indian 

society. 

In summary, NCERT is instrumental in ensuring that India’s school curriculum is modern, 

inclusive, relevant, and aligned with both national and global educational objectives. Its role 

extends beyond textbook development to shaping policy, supporting teacher professional 

growth, and fostering an education system that is equitable, student-centered, and future-

oriented. Through these efforts, NCERT remains central to driving educational reforms and 

enhancing the quality of education in India. 

UNIT END QUESTIONS 

1. How does NCERT ensure that the curriculum it develops is aligned with the National 

Education Policy (NEP) and reflects contemporary educational trends? 

2. In what ways does NCERT promote inclusive education through its curriculum 

development process, especially for students with special needs? 

3. What are the key principles and approaches that NCERT incorporates into the 

National Curriculum Framework (NCF) to foster critical thinking and holistic 

development in students? 

4. How does NCERT collaborate with other educational bodies, such as the CBSE, to 

ensure that the curriculum is consistently implemented across schools in India? 



219 
 

5. How does NCERT's curriculum development process respond to the challenges of 

India's diverse socio-cultural context while ensuring that educational content is both 

relevant and effective? 
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